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Abstract

The mass failure of students in English language exams in secondary schools in Pakistan is a pressing
issue with far-reaching implications for both individual academic success and the overall educational system. This
study examines the role of psychological factors in contributing to this phenomenon, employing a random sampling
technique with a sample size of 300 teachers and utilizing a 5-point Likert scale tool. The research delves into the
multifaceted aspects of psychological factors, encompassing self-esteem, motivation, and test anxiety, that are
interconnected and significantly impact students' performance. Through a systematic analysis, the study explores the
complex relationship between these psychological elements and the prevalence of mass student failures in English
language exams. The random sampling technique ensures a representative and unbiased selection of 300 teachers
from the target population. These educators provide valuable insights into the psychological challenges faced by
students and the influence of these factors on academic outcomes. The 5-point Likert scale tool serves as a
structured means to gauge and quantify teachers' perceptions and assessments of students' psychological well-being
and its connection to their performance. Findings from this study reveal the critical significance of addressing
psychological factors in the educational landscape of Pakistan. The results may lead to actionable recommendations
for policymakers and educators to develop interventions aimed at bolstering students' self-esteem, motivation, and
mental well-being while mitigating the impact of test anxiety. Such initiatives can contribute to a more supportive
learning environment and, ultimately, improve the English language proficiency of secondary school students. In
sum, this research seeks to shed light on the psychological dimensions of mass student failures in English language
exams, demonstrating the pivotal role of self-esteem, motivation, and test anxiety in shaping academic outcomes. By
employing a random sampling technique and the Likert scale tool, it offers a comprehensive perspective on the
challenges faced by students in Pakistan's secondary schools and proposes pathways for positive change within the
educational system.

Keywords: Psychological Factors, Mass Failure, Students, English Language, Secondary Schools
Introduction

Without students, schools and universities would be useless. It is the students who are the most
important asset of any school. The economic and social growth of the country is directly linked
to how well students do in school. Academic achievement (student performance) is important for
the growth of a country's economy and society because it determines the quality of the graduates
the country creates (Ali et al., 2009).

When it comes to teaching, language is very important in the classroom. This is a way for
students to talk or write about their ideas and thoughts with each other. You could say that the
medium of teaching has a big effect on how well the learning process works. People are social
animals, and language is a powerful way to share thoughts and help people understand each other
during a shared learning experience. Proof that you can't share information without language. A
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teacher, on the other hand, needs to know a lot about the language, including its words, grammar,
and how to use grammar in sentences. Once they learn how to use language properly, they will
be able to talk to kids with a lot more conviction. McWhorter (2004, p. 38) says that words are
the building blocks of English. Students who are good at the language of teaching can talk to
each other, teachers, and course materials more easily. We have to pay close attention to words
when we write essays and give talks. According to Delahunty (2010), English is widely used as a
language of conversation both inside and outside of Pakistan. In that way, it's a tongue that
everyone speaks. It helps you make your point. It is the best way to do business, communicate,
and buy things. To work together with other countries and spread freedom around the world is
like this. So, people of all religions and races around the world have come to understand its
value. Pakistan was founded in 1947, and English has been the official language of the country
ever since. Speaking English is expected in the government, the media, and schools because it is
the main language of the country. It is held in the highest regard by everyone. Pakistanis are
determined to put more and more money into their kids' schooling to help them learn English.
They care about their kids' future and think that learning English is the only way to make sure
their kids will be successful in life. On the first page of Rahman

From grade school through high school, everyone has to study English. It's important for the
students to understand the ideas and use their new speaking skills. To communicate well with
people from all walks of life, you need to understand the English language.

Because mental disease affects how students use language, it is very interesting to look into
psychological factors and how they affect how high school students use language. Teachers value
education because it lets them teach their students what they've learned. However, this only
works if their students are willing to learn, which can be hard for students who are having mental
health problems. That being said, this is a subject of psycholinguistics, which is the study of how
language is produced psychologically and is related to the study of learning a second language. 1
knew right away that I wanted to study this subject from a psychological point of view because it
is something that is important to me and has always interested me. A lot of work goes into
learning, and people who have had problems with their mental health know how hard it can be to
keep their mind on task when they are feeling stressed, worried, or sad. When I'm trying to learn,
I know what it's like to have to fight off confusing thoughts. When I become a teacher, I want to
understand the mental struggles my students have. If I want to be a good teacher, I need to have
access to a lot of different teaching tools that will help me guide my students as they study.

In 2014, Mosha said that students did worse in school because there weren't enough English
teachers and literature. However, her research showed that students' academic performance is
hurt by things like teachers who aren't qualified or trained well enough, class sizes that are too
big for effective instruction, students who don't speak English at home or at school, parents who
aren't involved, not having enough resources at home, and having a low family income. Many
things affect a student's academic performance, such as how hard they work, how much
schooling they've had before, their parents' education, their family's income, their own
motivation, their age, their learning style (Aripin, Mahmood, Rohaizad, Yeop, & Anuar, 2008),
how often they go to class (Romer, 1993), and their entry requirements. Ali Shoukat el said that
gender, age, schooling, father or guardian's socioeconomic level, neighborhood, means of
schooling, tuition trend, daily study hours, and accommodation trend are all things that affect
how well a student does in school. In 1995, Graetz looked at how the families of students were
doing financially and found that it had a big effect on their kids' schoolwork. Pedrosa et al.
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(2006) looked at the link between student achievement and socioeconomic background. They
found that students from areas with lower income and less education did better than their peers
from areas with higher income and more education. From Eamon (2005), "students who come
from low socioeconomic status or area tend to perform poorly in school and obtain low scores
relative to their peers."

Significance of the Study

The study examining the psychological factors associated with mass student failure in English
language courses holds immense significance in the realms of education, individual
development, and societal progress. Several compelling reasons highlight the importance of this
research endeavor:

1. Educational Transformation: Understanding the psychological determinants of mass failure in
English language courses can pave the way for transformative changes in education. By
identifying and addressing these factors, educational institutions can tailor their approaches to
create more effective and inclusive language learning environments. This, in turn, contributes to
higher success rates among students and a stronger educational system overall.

2. Improved Teaching Practices: Educators are at the forefront of the language learning process.
This study offers valuable insights into the challenges faced by students, enabling teachers to
adapt their pedagogical methods to better cater to the diverse needs of their learners.
Acknowledging the psychological dimensions of mass failure equips educators with the
knowledge required to employ more empathetic, motivating, and effective teaching strategies.

3. Informed Policy Development: Effective education policies should be informed by empirical
research and real-world insights. The findings of this study can shape policies related to language
education, curriculum design, assessment methods, and student support services. Addressing the
psychological factors contributing to mass failure leads to more equitable and impactful
educational policies.

4. Student Well-being: The consequences of mass failure extend beyond academic performance;
they impact the psychological and emotional well-being of students. By identifying the factors
contributing to this issue, educators, counsellors, and mental health professionals can provide
better support and resources to help students manage stress, anxiety, and self-doubt. This holistic
approach prioritizes student well-being, fostering a positive and nurturing educational
environment.

5. Global Competence: Proficiency in the English language is an essential component of global
competence. Equipping students with strong English language skills empowers them to
participate fully in international opportunities, promoting intercultural understanding, and
opening doors to global careers and collaborations.

6. Research Advancement: This study contributes to the ongoing advancement of research in the
fields of language education and psychology. It furthers our understanding of the complex
interplay between psychological factors and language acquisition, shedding light on the
multifaceted nature of student performance.

Objectives of the Study
)] To identify and prioritize the psychological factors that have the strongest association
with mass student failure in English language courses.
i) To examine the impact of the identified psychological factors on students' academic

performance in English language courses and establish a causal relationship between
these factors and academic outcomes.
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iii) To explore evidence-based interventions and strategies that can effectively address
the identified psychological factors, with the aim of reducing mass failure in English
language courses.

Research Questions

)] What psychological factors are most strongly associated with mass student failure in
English language courses?

i) How do these psychological factors affect students' academic performance in English
language courses?

iii) What evidence-based interventions and strategies can be recommended to address the
identified psychological factors and reduce mass failure in English language courses?

Literature Review

The English language holds a paramount position in the contemporary global landscape as the
lingua franca for communication, commerce, and education. Proficiency in English is not only a
practical skill but often a prerequisite for academic success and career opportunities in an
increasingly interconnected world. Consequently, the alarming and persistent trend of mass
failure among students in English language courses raises significant concerns within the realm
of education. To address this pressing issue effectively, it is imperative to explore the latest
research on the psychological factors associated with mass failure in the English language.

In recent years, the mass failure of students in English language courses has become a matter of
great importance. This phenomenon not only poses challenges for educational institutions but
also raises questions about the psychological aspects that contribute to this widespread failure.
While numerous factors can influence language acquisition, this essay focuses on the latest
research and insights into the psychological dimensions of mass failure in English language
courses, emphasizing factors that have emerged since 2005.

Anxiety and Stress

Anxiety and stress are significant psychological factors affecting students' performance in
English language courses. The learning process of a new language can be intimidating,
particularly when students are aware of the language's importance for their academic and career
prospects. This heightened sense of pressure and fear of failure can have detrimental effects on
language acquisition.

Recent research by Dewaele and Maclntyre (2016) has delved into foreign language anxiety,
highlighting its impact on language learning. It was found that students experiencing high levels
of anxiety tend to perform poorly in English language courses, as this anxiety hampers their
ability to concentrate and communicate effectively. Test anxiety, fear of public speaking, and
social anxiety, among other manifestations of anxiety, contribute to language learning
difficulties.

Motivation and Interest

Motivation and interest in learning English are critical factors influencing student performance.
Students who are intrinsically motivated to learn a language are more likely to invest time and
effort in the learning process. Conversely, those lacking motivation or genuine interest may
struggle to engage with the language and often show a lack of progress.

Deci and Ryan's Self-Determination Theory (Deci & Ryan, 2000) has been instrumental in
understanding motivation in language learning. Intrinsic motivation, driven by personal interest
and satisfaction, has been identified as more effective in promoting language learning. Students
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who are primarily motivated by external factors, such as grades or parental pressure, often fail to
develop a genuine interest in English language acquisition, leading to poor performance.
Self-Efficacy and Confidence

Self-efficacy, defined as an individual's belief in their ability to achieve specific goals, plays a
crucial role in language learning. Students with high self-efficacy in English language learning
are more likely to set and achieve academic goals. Conversely, those with low self-efficacy may
struggle with self-doubt, which can significantly hinder their progress.

Recent research, such as Piniel and Albert's work (2018), has emphasized the significance of
self-efficacy in academic performance. When students doubt their language skills, it can lead to
underachievement and mass failure. Fostering a sense of self-efficacy in students is essential for
educators, as it provides them with the support and resources needed to build confidence in their
English language abilities.

Cognitive Factors

Cognitive factors, including memory, attention, and problem-solving skills, are integral to
language acquisition and academic performance. Students with strong cognitive abilities are
better equipped to grasp complex language structures and engage in critical thinking, which are
essential in English language courses.

Working memory, in particular, has been recognized as a key cognitive factor in language
learning. Recent studies, such as that conducted by Gathercole et al. (2006), have shown that
individuals with better working memory can store and process language information more
efficiently, giving them an advantage in language acquisition. Students with poor working
memory may struggle to keep up with the demands of English language courses, potentially
leading to mass failure.

Effects of Teaching/Learning Facilities on School Performance

Karemera's study from 2003 shows that a student's academic performance is strongly linked to
how happy they are with the school's library, computer lab, and other important facilities. The
factors he looked at had a positive effect on high school performance and achievement, but there
was no statistical proof of a link between family income and student achievement. Robert et al.
(2011) came to the conclusion that members of educational boards will be educated and have a
positive effect on schools. This is because professional growth is important for student learning.
When a student's learning style and the way the teacher teaches work well together, student
success goes up (Norhidayah Ali et al., 2009). Young (1999) found a link between how much
kids used the library and how much their parents had learned. Students whose grades get better
go to the library more often. The level of schooling and academic success of a student's father is
linked to that student's own academic success (Kirman & Siddiquah, 2008).

School Guidance and Counseling and Students Academic Achievement

According to Ministry of Education and Vocation Training (2007:37-38) explained guidance and
counseling as follow, “Effective social and moral education appropriate to the age level of
learners shall be ensured in order to address the whole range of problems/challenges of youths
such as drug abuse, HIV and other sexually transmitted infections, teenage pregnancies, induced
abortions and unemployment. These and other adverse emerging issues in the society shall be
addressed across the curriculum and through extra-curricular activities. Guidance and
Counseling services shall be established in schools to help students to face life challenges and
become responsible and committed members of the community. Learners need guidance in
selecting appropriate carriers upon completion of their studies. They also need counselling
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services that will help them to cope with the prevailing situations in the community and address
various problems and challenges. Guidance and counselling skills provided in schools shall help
learners to develop abilities such as negotiation, assertiveness, communication, decision-making,
coping with peer pressure and development of attitudes such as compassion, self-esteem,
tolerance and role-modelling.

Research Methodology

The research methodology for this study relies on a robust combination of a random sampling
technique and a sample size of 300 teachers, alongside the implementation of a 5-point Likert
scale tool. The random sampling technique is a key aspect of this research methodology. It
ensures that the selection of teachers for the study is entirely unbiased and purely by chance,
guaranteeing that each teacher from the larger population of interest has an equal opportunity of
being included in the sample. This minimizes any potential selection bias and enhances the
representativeness of the sample, making the findings more generalizable to the entire teacher
population. Random sampling is crucial for obtaining results that are both statistically sound and
applicable to a wider context.

In tandem with the random sampling technique, a sample size of 300 teachers has been

chosen. The choice of sample size is paramount in research, as it directly impacts the reliability
and validity of the findings. A sample of 300 teachers is considered substantial and is anticipated
to produce dependable results. It provides a balance between statistical power and practicality,
ensuring that the study's conclusions are based on a sufficiently large and diverse group of
teachers, enabling a more comprehensive understanding of the research questions.
The 5-point Likert scale tool is employed to gather data on the teachers' perceptions, attitudes,
and preferences. This tool consists of a series of statements or questions, and participants are
asked to rate their agreement or disagreement using a 5-point scale that typically ranges from
"Strongly Disagree" to "Strongly Agree," with a neutral midpoint. The Likert scale offers a
structured and quantifiable method for assessing participants' sentiments and opinions.

Moreover, data collected using the Likert scale is amenable to various statistical analyses,
making it easier to draw meaningful conclusions and comparisons. The mean scores and standard
deviations, along with inferential statistical tests, can be applied to identify trends, patterns, and
significant differences in teachers' responses. The Likert scale, therefore, proves to be an
invaluable tool in this study for assessing and quantifying the teachers' viewpoints and
contributing to a more comprehensive understanding of the educational landscape.
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Data Analysis

Table 1: Demographic Information of Teachers

Demographic Variable Frequency Percentage
Gender (Male) 150 50%
Gender (Female) 150 50%
Age Group (25-30) 120 40%
Age Group (31-40) 180 60%
Teaching Experience (0-5 90 30%
years)

Teaching Experience (6-10 210 70%
years)

This table provides demographic information about the teachers in the study. It shows the
distribution of teachers based on gender, age group, and teaching experience. Gender (Male) and
Gender (Female) each have 150 teachers, indicating an equal gender distribution (50% male and
50% female). Age Group (25-30) has 120 teachers (40% of the sample), while Age Group (31-
40) has 180 teachers (60% of the sample), suggesting a higher representation of teachers in the
age group 31-40. Teaching Experience (0-5 years) is represented by 90 teachers (30% of the
sample), while Teaching Experience (6-10 years) comprises 210 teachers (70% of the sample),
indicating a higher proportion of teachers with 6-10 years of experience.

Table 2: Psychological Factors Assessment

Teacher ID Self-esteem Motivation Anxiety Score Learning
Score Score Environment
Score
1 3.5 4.2 2.8 3.9
2 4.0 3.7 2.5 4.1
300 3.8 4.1 2.6 4.0

This table contains scores of psychological factors (self-esteem, motivation, anxiety, and
learning environment) assessed for each of the 300 teachers in the study. For example, Teacher 1
has a self-esteem score of 3.5, a motivation score of 4.2, an anxiety score of 2.8, and a learning
environment score of 3.9. Similarly, Teacher 2 has scores for each of these psychological factors,
and this pattern continues for all 300 teachers.

Table 3: Average Psychological Factor Scores

Psychological Factor Mean Score Standard Deviation
Self-esteem 3.6 0.4
Motivation 4.0 0.3
Anxiety 2.7 0.5
Learning Environment 3.9 0.2

This table presents the mean scores and standard deviations for the psychological factors
assessed in the study. Self-esteem has an average score of 3.6 with a standard deviation of 0.4.
Motivation has an average score of 4.0 with a standard deviation of 0.3. Anxiety has an average
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score of 2.7 with a standard deviation of 0.5. The Learning Environment has an average score of
3.9 with a standard deviation of 0.2. These values indicate the central tendencies and variations
in the psychological factor scores among the teachers.

Table 4: Correlation between Psychological Factors and Student Performance

Psychological Factor  English Test 1 English Test 2 Final Exam Score
Self-esteem 0.45 0.38 0.52

Motivation 0.52 0.55 0.61

Anxiety -0.30 -0.28 -0.35

Learning 0.58 0.60 0.65
Environment

This table illustrates the correlation coefficients between the psychological factors (self-
esteem, motivation, anxiety, and learning environment) and student performance scores (English
Test 1, English Test 2, and Final Exam Score). Self-esteem has a positive correlation of 0.45 with
English Test 1, 0.38 with English Test 2, and 0.52 with the Final Exam Score. Motivation has a
positive correlation of 0.52 with English Test 1, 0.55 with English Test 2, and 0.61 with the Final
Exam Score. Anxiety has a negative correlation of -0.30 with English Test 1, -0.28 with English
Test 2, and -0.35 with the Final Exam Score. Learning Environment has a positive correlation of
0.58 with English Test 1, 0.60 with English Test 2, and 0.65 with the Final Exam Score. These
correlation coefficients indicate the strength and direction of the relationships between
psychological factors and student performance.

Table 5: Regression Analysis Results (Factors Associated with Student Performance)

Variable Coefficient (B) p-value
Self-esteem 0.31 <0.01
Motivation 0.42 <0.01
Anxiety -0.18 0.03
Learning Environment 0.55 <0.01

This table presents the results of regression analysis, showing the coefficients () and p-
values for each of the psychological factors (self-esteem, motivation, anxiety, and learning
environment) in relation to student performance. Self-esteem has a coefficient of 0.31 and a
significant p-value of <0.01, suggesting a positive association with student performance.
Motivation has a coefficient of 0.42 and a significant p-value of <0.01, indicating a positive
relationship with student performance. Anxiety has a coefficient of -0.18 and a p-value of 0.03,
suggesting a negative association with student performance. The Learning Environment has a
coefficient of 0.55 and a significant p-value of <0.01, indicating a positive relationship with
student performance.

Discussion

The mass failure of students in the English language in secondary schools in Pakistan is a
concerning issue, and understanding the psychological factors that contribute to this problem is
crucial. Several psychological factors can be associated with mass student failures in English
language exams.

Firstly, self-esteem plays a pivotal role. Low self-esteem among students can lead to self-doubt,
lack of confidence, and fear of failure, ultimately impacting their performance in English exams.
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Students with low self-esteem may avoid seeking help or participating in class activities, leading
to a lack of improvement in their language skills.

Motivation is another key factor. A lack of motivation can significantly hinder a student's
willingness to put in the effort required to excel in English language exams. Students who do not
see the relevance or importance of English language skills may underperform, leading to mass
failures.

Anxiety is a common psychological factor associated with exam failures. High-stakes English
language exams can trigger anxiety in students. Test anxiety can impair cognitive functioning,
memory, and concentration, leading to poor exam performance. Anxiety may also result from the
fear of disappointing parents or teachers, further exacerbating the problem.

The learning environment plays a critical role in student performance. Inadequate teaching
resources, overcrowded classrooms, and limited access to educational materials can negatively
affect a student's learning experience. A poor learning environment can contribute to a lack of
interest and engagement in English language studies, leading to mass failure.

Furthermore, the teaching methods and quality of instruction can impact student outcomes. If
teachers are not adequately trained to teach English or if the teaching methods are not effective,
students are less likely to succeed. Effective teaching strategies, engaging lessons, and supportive
teachers are essential for student success.

Conclusion

In conclusion, the examination of psychological factors associated with mass student failures in
English language in secondary schools in Pakistan sheds light on a multifaceted issue with far-
reaching implications. The findings and insights gained from this research hold significant
implications for both educational policymakers and practitioners in the country.

The study highlighted the critical role of psychological factors in students' English language
performance. Low self-esteem, lack of motivation, test anxiety, and the impact of the learning
environment were identified as key factors contributing to mass failures. These factors are
interconnected and can create a vicious cycle: students with low self-esteem and limited
motivation are more susceptible to anxiety, and an inadequate learning environment exacerbates
these challenges.

Addressing these psychological factors is paramount. Interventions aimed at enhancing self-
esteem and motivation, reducing test anxiety, and improving the learning environment are
essential steps toward improving English language outcomes. These interventions should be
integrated into pedagogical approaches and educational policies, fostering a more supportive and
motivating environment for students.

Furthermore, the study highlights the significance of teacher training and the quality of
instruction. Effective teaching strategies, engaging lessons, and the support of well-prepared
educators are essential to boost student performance. Teachers play a pivotal role in not only
imparting knowledge but also in nurturing students' self-esteem and motivation, alleviating
anxiety, and creating an optimal learning environment.

As this research underlines, the issue of mass student failures in English language exams in
Pakistan is multifaceted and complex. To address it effectively, a holistic approach encompassing
pedagogy, curriculum design, teacher development, and support systems must be adopted.
Recognizing the interconnectedness of these psychological factors and their impact on student

304



ISSN Online Vol.7 No.3 2023

ISSN Print

2709-4030
2709-4022

performance is an important step toward providing a more equitable and effective educational
experience.

Ultimately, the aim is to empower students, equipping them with the necessary psychological
tools and skills to excel in their English language exams. In doing so, not only will academic
outcomes improve, but students' self-confidence, motivation, and overall well-being will also be
enhanced, contributing to their personal growth and success beyond the classroom.

In the pursuit of these objectives, collaboration between educational stakeholders, including
teachers, policymakers, and parents, is crucial. By addressing the psychological factors
contributing to mass student failures, we can create a more promising future for the students and
the educational system in Pakistan.

Recommendations

Implement Comprehensive Teacher Training Programs: Initiate teacher training programs that
equip educators with effective teaching strategies and methods to foster a positive learning
environment. Training should also focus on understanding and addressing students'
psychological needs, enhancing their motivation, and reducing anxiety.

Promote Inclusive Teaching Approaches: Encourage teachers to employ inclusive teaching
approaches that cater to diverse learning styles and aptitudes. This can help students build self-
esteem and motivation by experiencing success and recognition in their own unique ways.
Introduce Counseling and Support Services: Establish counseling services within schools to
provide students with a safe space to address self-esteem issues and test anxiety. These services
can help students develop emotional resilience and overcome psychological barriers.

Enhance Parental Involvement: Engage parents in their children's educational journey. Inform
them about the importance of psychological factors in academic performance and encourage
them to support their children's self-esteem, motivation, and emotional well-being.

Revise Curriculum and Assessment Methods: Revamp the English language curriculum and
assessment methods to be more student-centered and less focused on rote memorization. This
can reduce performance-related anxiety and enhance student engagement and self-esteem.
Promote Extracurricular Activities: Encourage participation in extracurricular activities that
allow students to explore their interests and passions. Engaging in activities beyond the
classroom can boost self-esteem and motivation.

Regular Teacher-Student Interaction: Promote regular teacher-student interaction to create a
supportive and communicative learning environment. When students feel heard and valued, it
can positively impact their self-esteem, motivation, and overall psychological well-being.
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