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Abstract 
English Language Teaching (ELT) plays a pivotal role in today's interconnected world, where English 

serves as a global lingua franca for communication, commerce, education, and diplomacy. The importance of ELT 

in promoting efficient cross-cultural communication, expanding economic prospects, and promoting educational 

advancement is explored in depth in this abstract. ELT gives students the tools they need to successfully navigate a 

diverse and multicultural environment while fostering empathy and understanding amongst people from various 

linguistic and cultural origins. A person's ability to communicate effectively in English lowers barriers and fosters a 

more peaceful international community. ELT also creates a wealth of business prospects. Businesses and sectors 

frequently need English proficiency for worldwide trade, collaboration, and expansion in the age of globalisation. It 

is easier for someone who speaks English well to get employment, network with clients around the world, and take 

part in knowledge-sharing networks, which improves economic prospects for both individuals and countries. ELT 

improves educational access to a multitude of resources, academic content, and information that is mostly available 

in English. Learning the language allows students to have access to a wider variety of resources, studies, and 

educational venues, which promotes intellectual development and inventiveness. For students who want to study 

abroad, English proficiency facilitates global mobility, fostering a dynamic exchange of ideas and viewpoints. As a 

result of its function in fostering effective communication, stimulating economic progress, and supporting 

educational advancement, English language teaching is of utmost importance. Its influence cuts over cultural, 

economic, and educational boundaries, making it an essential part of modern educational systems and a tool for 

social and individual advancement in the age of globalisation. 

Keywords: Global lingua franca, Cross-cultural communication, Multicultural society, Harmonious 

interactions, Collaboration 
Introduction 

Consider the profound social interconnectedness that envelops the entire globe, spanning 

politics, the environment, and culture, setting the stage for our narrative. This intricate web of 

connection is woven through shared technological advancements, seamless communication, 

extensive travel and migration, as well as the intricate threads of international relations, global 

trade, and our collective cultural heritage. However, despite the prevalence of media in our age, a 

rational and moral evaluation of global issues often eludes us, obscured by barriers like the 

overwhelming deluge of information. At times, information is presented in a controlled manner, 

hindering critical analysis and participation in addressing purported challenges, often driven by 

political expediency. 

To equip the younger generation with the tools they need to navigate these complexities, 

ensuring their well-being and inspiring the creation of a superior society, the educational arena 

stands as an ideal platform. Furnishing them with the requisite knowledge, skills, and values in a 

scholastic environment holds paramount importance. These elements serve not only to facilitate 

comprehensive understanding but also to instil an ethical foundation. Moreover, the cultivation 

of a critical thinking platform assumes great significance, empowering individuals to confront the 

array of prospects and adversities they encounter effectively. 

In this context, language educators find themselves uniquely privileged in the array of 

available courses. Among them, language teachers, particularly English language instructors, 

enjoy a distinct advantage. Our subject matter is dictated by the expressive desires of our 
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students (Rivers, 1976). English language educators assume a pivotal role in guiding students 

towards deeper engagement with society, providing a gateway to enhance cognitive and 

communicative prowess through exposure to thought-provoking content on global concerns. The 

efficacy of our English instruction cannot solely rest on fluency; it hinges upon the cultivation of 

social awareness. If our students employ their communication skills to further international 

misconduct, exploitation, authoritarianism, or environmental degradation, the true value of our 

English instruction becomes questionable, despite their linguistic proficiency (Cates, 1997). 

Global Education 

Definition 

Global challenges are commonly denoted as "world issues" (Mark, 1993) or "matters of 

global importance" (Anderson, 1996). The approach to addressing these worldwide concerns 

encompasses all matters that impact individuals globally, including but not limited to 

globalization, poverty, peace, the environment, as well as human and animal rights. Educators 

spanning various disciplines express apprehension regarding their personal and professional 

welfare (Reardon, 1988). According to Tye and Kniep (1991), global education entails "gaining 

knowledge about those challenges and matters which transcend national borders and 

comprehending the interrelatedness of various systems - cultural, ecological, economic, political, 

and technological," to equip students to become active and participatory contributors in an 

interlinked global sphere. 

Arguments in Support of Global Education 

Living in an increasingly interconnected world necessitates a comprehensive grasp of 

various issues and a sense of accountability in managing them. Inherent interdependence among 

people worldwide underscores the interconnected nature of global problems. A prime example is 

the utilization of raw materials from developing nations by industries in developed countries, 

where some industries opt for outsourcing to cut production expenses. The analogy of individuals 

on a shared vessel presuming that drilling by one won't impact the others, leading to inaction 

unless others act swiftly, mirrors a negligent and disinterested stance toward world politics. 

Recognizing the need for collaboration to address myriad global challenges becomes imperative. 

To combat global warming, emphasis is placed on the Kyoto Protocol, an extension of the United 

Nations Framework Convention on Climate Change (UNFCCC or FCCC), ratified by 191 

nations. The treaty mandates a reduction in the atmospheric concentration of greenhouse gases 

by all its signatory countries. It is a collective responsibility for all global citizens to be attentive 

to these concerns. 

Assignments and Global Education 

A curriculum's compatibility and nurturing potential with global issues depend on one's 

understanding of the curriculum and the specified objectives. A "true" curriculum extends 

beyond previous perceptions, encompassing more than mere instructional materials to enhance 

reading comprehension or teach specific subjects within academic institutions. Its goal is to 

cultivate well-rounded individuals capable of effectively meeting societal responsibilities. This 

objective cannot be met by focusing solely on a single subject; instead, students must cultivate 

cognitive skills as a fundamental prerequisite applicable across various aspects of daily life. Ross 

(2004) argues that these skills can be acquired through designated or socially influenced 

activities that shape individuals' identities and are moulded by societal culture. 

Incorporating global education into the curriculum empowers students to delve into the 

roots of issues and devise pragmatic solutions to challenges prevailing in society. By doing so, 

they engage in a process of constructing knowledge through logical interpretations based on 
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gathered information. A curriculum should appreciate independent thought within the broader 

context of comprehensive social responsibility, as described by Smith, Stanley, and Shores 

(1950), who define it as an organized mechanism for cultural preservation. According to 

Fenstermacher (1994), as cited by Kridel (2010), a liberal and progressive education should 

encompass rationality, agency, a sense of interconnectedness, and ethics. 

Through its incorporation, this approach prevents students from forming prejudiced 

beliefs by aiding them in comprehending the interrelationships among diverse individuals, 

cultures, and geographical locations worldwide (Canadian Teachers Federation, 2005). This 

content enhances the curriculum's authenticity and underscores the significance of the learning 

experience. 

Curriculum for studying a second language and global education 

A language curriculum's findings based on global education 

The objectives of language instruction within a global education curriculum encompass 

cultivating global consciousness and achieving cognitive and communicative proficiencies. 

Active engagement in class, completion of designated tasks, and acquisition of techniques all 

contribute to the realization of these objectives. Proficiency in a second language necessitates 

targeted communication exercises and ample opportunities for practising appropriate language 

usage during class hours. The designated assignments serve the purpose of nurturing students' 

capacity for discerning thought, thereby facilitating interplay among components interlinked with 

communication. Enhanced aptitude for critical analysis of texts empowers students to 

communicate adeptly in a second language. Thus, the incorporation of a curriculum addressing 

global concerns in language classrooms is wholly warranted.  

Study a foreign language 

The contemporary understanding of acquiring a second language is shaped by our 

perception of language itself and the process of learning it. Acquiring a second language involves 

a conscious psycholinguistic endeavour that enables learners to proficiently wield various 

linguistic structures for effective interaction and communication. Nunan (2004) describes 

language as a dynamic tool for constructing meaning. Thus, a primary objective of every second 

language lesson is to equip students with the ability to convey and comprehend meaning. Swain 

(1985), as cited by Nunan (2004), argues that besides essential input, learners also require 

opportunities to grasp the target language. Learners often hold diverse viewpoints about their 

surroundings, which can serve as a foundation for students to engage in negotiating during 

communicative tasks, provided the teacher selects appropriate goals and strategies. Possessing 

diverse fragments of knowledge and sharing information to accomplish tasks proficiently are 

vital criteria, as outlined by Pica et al. (1993, as mentioned in Nunan, 2004), for enhancing the 

negotiation of meaning. A teacher armed with this knowledge might find jigsaw exercises 

valuable, encompassing tasks involving "information exchange," "problem-solving," "decision 

making," and "opinion exchange." As Pica et al. (1993, as articulated in Nunan, 2004) propose, 

one implication of the acquisition-learning hypothesis for Task-Based Language Teaching 

(TBLT) is that all the aforementioned components—input, tasks, and circumstances—engage 

learners in a language classroom through communicative tasks that emphasize meaning over 

mere drills and exercises. 

Development of Cognitive Skills and Global Awareness 

English language instructors can enhance students' cognitive functions while 

simultaneously imparting knowledge about global citizenship. This fosters a sense of global 

consciousness alongside the enhancement of learners' cognitive abilities. Utilizing materials 
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related to global issues as learning resources presents a multitude of opportunities for students. 

They can engage in activities that promote critical thinking, cognitive growth, and the 

interpretation of meaning. By explicitly teaching critical thinking and implementing techniques 

like posing questions, constructive discourse, and collaborative projects, students are prompted to 

apply critical thinking to global matters. This involves exchanging ideas, critically assessing each 

other's viewpoints, and advocating for their own opinions. 

A Curriculum Based on Global Issues Using Content-Based and Task-Based Methods 

The successful application of communicative methodology in TESOL lessons with 

international content involves utilizing task- and content-based instructions. Task-based language 

learning emphasizes using communicative and interactive tasks as the foundational components 

for organizing and delivering lessons. These tasks serve as a robust foundation for language 

acquisition since they involve meaningful discourse, interaction, and negotiation, enabling 

learners to grasp grammar through genuine language use (Richards & Schmidt, 2002). The 

notion of content-based instruction asserts that children acquire a language most effectively when 

it is embedded within captivating, relevant, and engaging material (Cates, 1997). Effective 

language acquisition demands learner stimulation, engagement, and active participation. This 

overarching principle is advocated for all English language instructors. 

Mohan (1986), an advocate of content education, suggests incorporating motivating 

themes and authentic materials into language instruction. The list of pressing global issues is 

regrettably extensive, encompassing ecological crises exacerbated by conflicts in Ethiopia and 

Somalia, deforestation, ozone layer depletion, acid rain, nuclear waste disposal, rapid population 

growth, and AIDS proliferation. Language learners become more motivated when they recognize 

that their existing knowledge, experiences, thoughts, and ideas are harnessed to facilitate 

comprehension of classroom teachings. Engaging with content related to real-world contexts 

encourages active participation and adherence to instructions. "Contentless" materials fail to 

capture students' interest as they perceive them as irrelevant, leading to boredom. 

In a parallel manner, task-based language teaching techniques concentrate heavily on 

student engagement, valuing the knowledge and experiences they bring to the classroom. Within 

the task-based approach, students share their existing English language skills, knowledge, 

experiences, and opinions while acquiring a new language. This dynamic process generates 

diverse avenues for enhancing language proficiency. 

English educators employing task-based language teaching (TBLT) employ authentic 

topics like poverty, inequality, environmental change, and other pertinent issues to foster the 

acquisition of skills necessary for real-life tasks. In this context, learners encounter the target 

language in settings not specifically designed for language instruction. 

The incorporation of world problems as educational content highlights the purposeful dearth in 

general English education materials, while simultaneously fulfilling the demand for more 

meaningful content (Maley, 1992). As outlined by Freire and Macedo (1987), education is 

pivotal in empowering students with the knowledge and skills required to effect positive change 

in the world. 

Linguistic pedagogy should primarily prioritize linguistic facts, information, and practice 

opportunities. Both task-based language training and content-based language instruction 

advocate for the integration of real-world data from global issues into the classroom. The 

curriculum's material selection, sequencing, and rationale, aligned with the task-based language 

teaching approach, must be taken into account during syllabus design. Therefore, when selecting 

instructional resources relevant to global challenges, prospective teachers or organizations should 

consider essential concepts such as vocabulary load and gradual pattern comprehension (Lado, 
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1964). This approach further advances the objectives of the language learning environment, 

focusing learners' attention on specific linguistic material. Nonetheless, this does not imply that 

every class, reading selection, or group activity must revolve around international concerns 

(Jacobs & Cates, 1999). When broaching global issues in the classroom, it is imperative to 

consider the needs and interests of the students. According to Candling and Murphy (1987, cited 

in Larsen-Freeman, 2000), language learning exercises should adopt the form of problem-solving 

negotiations between learners' prior knowledge and new information. 

Critical thinking and global issues in language classes 

Introduction to Critical Thinking and Global Issues 

Critical thinking and an inclusive global education curriculum should form integral 

elements of language programs. Critical thinking doesn't happen accidentally; rather, it emerges 

from purposeful classroom engagement and systematic utilization of language education 

methodologies. Language courses can also encompass global issues such as world peace, 

environmental concerns, child labour, poverty, and more. This input can come from the teacher, 

instructional materials, or even the students themselves, employing diverse resources. 

By incorporating real-world global challenges, along with a multitude of viewpoints on 

their origins and open-ended solutions, educators can nurture students' cognitive abilities, 

including critical and creative thinking. Critical thinking, a key pillar of learning, is just as 

indispensable to language acquisition. It hinges on critically analyzing lessons, sentences, words, 

and phrases until a coherent comprehension is firmly established. This understanding is often 

unearthed through questioning, delving into origins, evaluating validity, and similar processes. 

Several methodologies have been recommended to foster both global awareness and 

critical thinking in language classes. These include the "Discussion Method" (McDade, 1995), 

"Conference Style Learning" (Underwood & Wald, 1995), and "Cooperative Learning 

Strategies" (Cooper, 1995). Additional approaches involve questioning, whether in the form of 

readers posing inquiries about a given text followed by class deliberations or reciprocal peer 

questioning within small groups (King, 1995). Such methods inspire language learners to 

scrutinize the accuracy of textual claims and evaluate those put forth by others. 

Critical thinking and second language speaking ability 

Critical thinking's importance in acquiring second language skills, especially in writing 

and reading, has been underscored by research (Stapleton, 2001). It aids students in 

comprehending essay topics, identifying primary issues, considering all components, leveraging 

personal experiences for deeper understanding, and forming well-supported personal opinions 

before reaching conclusions in their writing. The influence of critical thinking extends similarly 

to enhancing speaking skills. Initially, it refines the ability to structure key concepts, build 

compelling arguments, test hypotheses, troubleshoot problems, and evaluate evidence (Davis, 

1993). This growth is prominently facilitated through interactive tasks. Critical thinkers are 

guided to assess arguments based on collected and synthesized data, and both discussion and 

critical thinking mutually reinforce each other. Additionally, critical thinking enables speakers to 

recognize arguments during conversations and assess the soundness of justifications. Lastly, in 

addition to grappling with linguistic challenges during formal and informal dialogues and 

debates, second language learners also face constraints of spoken language. Critical thinking can 

serve as a compensatory tool for linguistic limitations in speaking. These two aforementioned 

dimensions, along with heightened metacognitive awareness fostered by instruction in critical 

thinking, can be correlated with the incorporation of critical thinking within a speaking course. 

The Application of Global Education Theory 
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Various teaching methods, such as questioning, discussion, cooperative learning, and a 

conference style, were employed to tackle the worldwide concerns presented in the class. The 

intention was to assess the impact of integrating global subjects into the English discussion 

course. To facilitate this, a content-based curriculum consisting of ten chapters that shed light on 

global issues was formulated. Each session incorporated a discourse on a global theme. The 

progression of students' language proficiencies, their consciousness of global affairs, and their 

capacity to assess such issues was observed during the duration of the course. 

Participants 

A thorough investigation was carried out at the University of Okara in Pakistan, focusing 

on a cohort of intermediate English language learners whose ages ranged from twelve to nineteen 

years old. These participants were actively involved in intermediate-level classes. 

Application Strategies and Techniques 

To help students translate the aforementioned concepts and methodologies into practical 

applications, a lesson plan was formulated for every class. Subsequently, the progress of the 

students was assessed during the duration of the course. A segment of the syllabus is presented 

below, along with the approach and techniques utilized. The International Fund for Agricultural 

Development (IFAD) hosts a migration-focused website, from which this excerpt addressing the 

topic of worldwide migration was extracted. 

Request for Class 

The issue can be constructed from the ground up to serve as an introductory warm-up 

exercise; it is unnecessary to provide specific details at this point. For example, there was a 

debate over the initial definition of the term "migration." To enable students to apply their own 

experiences, we asked where they had personally observed this phenomenon. We followed up by 

questioning whether there could be potential issues associated with it. 

The subsequent step involved having students read the provided materials in small groups 

of three to five, focusing on the topic of widespread migration from rural to urban areas. 

Additional information can be found in the appendix. Given that the participants came from 

diverse countries and had varying cross-cultural backgrounds, the chosen topic was deemed 

appropriate. Students were encouraged to pose the suggested questions to each other: 

1. How would you personally define "migration"? 

2. Is this phenomenon common in today's world? 

3. Does this issue prevail in your country? 

4. What factors do you believe contribute to the increasing prevalence of rural-to-urban 

migration? 

5. How can you draw upon your own experiences and observations to clarify and exemplify 

your points? 

6. What are the impacts of migration on rural communities? 

7. How does migration affect the socio-cultural landscape of urban areas? 

8. Do the mindsets of urban residents change due to rural migration? 

9. What measures can governments take to mitigate extensive migration from rural to urban 

areas? 

10. If you were in a position of authority, what solutions would you propose? 

They were also instructed to formulate more comprehensive questions on the topic. Through 

group discussions, participants honed their critical thinking and opinion-sharing skills. While the 

teacher supervised the conversations, the primary emphasis was on the exchange of ideas. To 

accommodate reduced vocabulary, students were permitted to convey relevant words by posting 

their lists on the wall. After a few student groups presented their findings to the class, the 
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remaining students addressed inquiries posed by their peers. Students were encouraged to 

unleash their creativity and provide suggestions, along with pros and cons. A selected student 

was tasked with delivering a brief presentation on the topic and any suggested causal factors after 

class. To execute this approach, the teacher initiated discussions about the planned discourse on 

the global issue. The content of the lesson primarily revolved around the students. Lastly, to 

maximize their language proficiency naturally and effectively, students participated in activities 

such as conferences and discussions. 

Conclusion  

The observed outcomes were both substantial and within expectations. The participants 

predominantly exhibited an elevated level of concentration, indicative of their deep engagement. 

Furthermore, they displayed a noteworthy advancement in their capacity for critical 

contemplation concerning global matters, showcasing heightened levels of open, topic-driven 

ideation compared to prior instances. The students' evaluations of worldwide concerns bore 

fruition, eloquently substantiating the stipulated level of competence. Notably, the participants 

also manifested a level of global awareness beyond the ordinary, a quality that did not go 

unnoticed. Leveraging their personal experiences, they adeptly guided others in replicating 

similar cognitive feats. A robust enthusiasm for the course material was prevalent among the 

attendees. 

Their adept comprehension of global issues empowered them to effectively transpose 

these insights onto the canvas of their respective homelands. In matters of information retention 

and task fulfilment, the class demonstrated a conspicuously elevated proficiency. Following the 

impartation of instruction, it is undeniable that they skillfully identified and harnessed diverse 

perspectives, lending newfound impetus to their interest and involvement. The educational 

pursuit centred around global issues has undeniably proven its efficacy in fostering not only 

tolerance and respect but a profound embrace of individuals stemming from multifarious 

cultures, faiths, and backgrounds. 

The panellists’ responses to the manifold global issues broached were marked by a 

heightened coherence and cohesion, surpassing their past showings. This enhanced 

harmoniousness resonated through their articulated defences and counterarguments, casting light 

on the evolution of their task responsiveness. Thus, the culmination of this endeavour prompts 

philosophical contemplation on the inherent potential of education to transcend boundaries, 

nurturing not only intellectual growth but also a holistic ethos of interconnectedness and 

empathetic understanding among humanity. 
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