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Abstract 
This research aimed to investigate and compare various vocabulary acquisition strategies used in foreign 

language learning and evaluate their effectiveness in terms of vocabulary development, retention, and overall 

language proficiency. A convenient sampling method was employed to select 100 students, with 10 teachers 

participating in the study. Data were collected through questionnaires comprising five different questions, along 

with pre and post-tests to assess the impact of the vocabulary acquisition strategies. The students were 

instructed using ten different strategies, and the findings revealed that the Contextual Clues strategy proved to 

be highly effective, yielding the highest average score among the strategies. Consequently, the research 

concludes that implementing the Contextual Clues strategy can be recommended as an effective approach for 

teaching vocabulary to foreign language learners, yielding optimal results. 

Keywords:Contextual clues strategy; evocabulary acquisition;foreign language learning;four 

strands model;self-regulated learning; vocabulary acquisition strategies; vocabulary learning; 

Introduction 

Foreign language learning is a challenging yet rewarding endeavor, as it opens doors to new 

cultures, enhances communication abilities, and expands opportunities in an interconnected 

world (Nunan, 2019; Hinkel, 2013). Among the various aspects of language acquisition, 

vocabulary plays a crucial role in achieving proficiency (Nation, 2001; Paribakht& Wesche, 

1999). A rich vocabulary empowers learners to express themselves accurately, comprehend 

written and spoken texts more effectively, and engage in meaningful conversations (Goulden, 

Nation,& Read, 1990; Meara, 1996). 

Recognizing the significance of vocabulary acquisition, educators and researchers have 

explored numerous strategies aimed at optimizing the learning process (Schmitt, 2000; Gu 

&Johnson, 1996). This paper delves into the exploration of the effectiveness of vocabulary 

acquisition strategies in foreign language learning, aiming to shed light on the most efficient 

approaches and their impact on learners’ linguistic development. 

The acquisition of vocabulary in a foreign language is a multifaceted process that involves 

the deliberate learning and integration of new words and phrases into one’s linguistic 

repertoire (Schmitt, 2010; Webb & Nation, 2017). Traditional approaches to vocabulary 

instruction often relied on rote memorization and repetitive drills, focusing solely on the 

memorization of word lists (Schmitt, 2010) (Laufer &Hulstijn, 2001). However, such 

methods have proven to be limited in their effectiveness, as learners may struggle to retain 

and apply the acquired vocabulary in real-life contexts (Nagy & Anderson, 1984; Rott, 1999). 
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In recent years, researchers and language educators have shifted their attention towards more 

dynamic and learner-centered strategies to enhance vocabulary acquisition (Nation, 2001; 

Schmitt, 2010). These strategies encompass a wide range of techniques, including 

contextualized learning (Biemiller, 2001; Chen, 2015), mnemonic devices (Roediger & 

Butler, 2011; Craik & Lockhart, 1972), word associations (Baddeley, 1990; Gu, 2003), and 

the use of technology-assisted tools (Stockwell, 2007; Kukulska-Hulme, 2012). By 

incorporating these innovative approaches, educators aim to foster deeper understanding, 

retention, and meaningful use of new vocabulary, ultimately leading to more proficient 

language skills. 

Understanding the effectiveness of these strategies is crucial for both language learners and 

instructors. Learners can benefit from insights into which techniques are most effective, 

enabling them to optimize their study habits and achieve better results (Goulden et al., 1990; 

Nation, 2001). For educators, a comprehensive understanding of vocabulary acquisition 

strategies can inform instructional practices, curriculum development, and the design of 

learning materials (Paribakht& Wesche, 1999; Laufer, 2005). Furthermore, insights into the 

effectiveness of these strategies can contribute to the ongoing dialogue surrounding 

pedagogical approaches in foreign language learning, allowing for the refinement and 

improvement of teaching methodologies (Schmitt, 2010; Nation & Macalister, 2010). 

This paper explores various vocabulary acquisition strategies and their effectiveness through 

an examination of existing research and studies in the field. It investigates the impact of 

different instructional methods on learners’ vocabulary development, retention, and overall 

language proficiency (Nation, 2013; Milton, 2009). By synthesizing the findings from a range 

of sources, this research aims to provide a comprehensive overview of the most effective 

strategies, highlighting their potential to enhance foreign language learning outcomes (Webb 

& Nation, 2017; Schmitt, 2010). 

The acquisition of vocabulary is a critical component of foreign language learning, and the 

exploration of effective strategies to facilitate this process is of great importance. By delving 

into the research on vocabulary acquisition strategies, this paper seeks to contribute to the 

growing body of knowledge in the field of language education, offering valuable insights to 

language learners, instructors, and researchers (Nation, 2001; Meara, 2005). By 

understanding and implementing these strategies, learners can optimize their language 

learning experience and make significant progress in their journey towards linguistic 

proficiency (Milton, 2009; Schmitt, 2010). 

Statement of Problem 

The study aims to address the problem of evaluating and comparing the effectiveness of 

different vocabulary acquisition strategies utilized in foreign language learning. By 

examining a range of strategies, including Contextual Clues, Flashcards, Mnemonics, Word 

Lists and Vocabulary Notebooks, Word Families and Word Formation, Reading, Listening 

and Watching, Conversations Language Apps and Online Resources, Conversations and 

Language Exchange, and Regular Review and Practice, the research aims to analyze their 

impact on learners’ vocabulary development, retention, and overall language proficiency. 

This investigation seeks to provide valuable insights into the most effective approaches for 

vocabulary acquisition in foreign language learning, assisting educators and learners in 

making informed decisions about the strategies that yield the most favorable outcomes. 
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Objectives 

The study tries to achieve the following research objectives: 

 To examine and compare various vocabulary acquisition strategies employed in 

foreign language learning. 

 To assess the effectiveness of different vocabulary acquisition strategies in terms of 

learners’ vocabulary development, retention, and overall language proficiency. 

Significance of the Study 

This study holds significant importance in the field of language education. By investigating 

and analyzing the effectiveness of various strategies, it provides valuable insights into the 

most efficient and practical approaches for learners. The findings of this research can inform 

educators and curriculum designers in developing effective teaching methods and materials, 

ultimately leading to enhanced language proficiency among learners. Moreover, it empowers 

learners by guiding them in selecting and implementing strategies that yield the most 

favorable outcomes, optimizing their language learning process. Overall, this study 

contributes to the advancement of language education practices and has the potential to 

greatly improve foreign language learning experiences. 

Delimitations 

The study has several delimitations that need to be acknowledged. Firstly, the research 

focuses on a specific geographical area, Gujranwala city, and thus the findings may not be 

generalizable to other regions or contexts. Secondly, the sample size is limited to 100 

students selected through convenient sampling, which may not fully represent the diverse 

population of foreign language learners. Additionally, the study only examines vocabulary 

acquisition strategies and does not explore other aspects of language learning, such as 

grammar or pronunciation. Moreover, the study relies on self-reported measures and post-

tests, which may introduce response biases and may not capture the long-term effectiveness 

of the strategies. Finally, the study utilizes the Four Strands Model proposed by Nation 

(2001) for analysis, which may limit the scope of understanding the multifaceted nature of 

vocabulary acquisition. It is important to consider these delimitations when interpreting the 

findings and applying them to other settings or populations. 

Literature Review 

Foreign language learners face numerous challenges, and one of the most critical aspects of 

language acquisition is vocabulary development. To enhance vocabulary acquisition, learners 

employ various strategies. This literature review aims to explore the effectiveness of 

vocabulary acquisition strategies in foreign language learning. By analyzing recent studies in 

the field, this review provides valuable insights into the efficacy of different strategies and 

their impact on learners’ language proficiency.Numerous strategies have been proposed to 

facilitate vocabulary acquisition in foreign language learning. According to Schmitt (2014), 

mnemonic techniques, such as visualization and keyword association, can enhance 

vocabulary retention.Similarly, Dörnyei (2017) emphasizes the effectiveness of using 

multimedia resources and authentic materials to improve vocabulary acquisition. 

Contextualization plays a crucial role in vocabulary acquisition. Nation (2019) suggests that 

exposure to meaningful contexts aids vocabulary development by facilitating word retrieval 

and retention. Furthermore, Laufer and Hulstijn (2019) highlight the effectiveness of using 
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collocations and lexical chunks in real-life situations to enhance vocabulary acquisition.With 

the advancement of digital technologies, researchers have investigated their potential impact 

on vocabulary acquisition. Li and Wang (2022) found that incorporating vocabulary learning 

apps into language instruction resulted in improved vocabulary knowledge and usage. 

Additionally, García-Carbonell, Garrido, and García-Sánchez (2021) explored the benefits of 

integrating digital flashcards and interactive games for vocabulary learning. 

Metacognitive strategies involve learners’ awareness and control of their cognitive processes. 

Akbari and Ghonsooly (2020) emphasize the significance of metacognitive strategies, such as 

setting goals, planning, and self-monitoring, in vocabulary acquisition. They suggest that 

learners who engage in metacognitive processes exhibit better vocabulary learning outcomes. 

Collaborative learning encourages interaction among learners and fosters vocabulary 

development. Chen and Kuo (2021) investigated the effectiveness of collaborative 

vocabulary tasks and found that learners engaged in cooperative activities demonstrated 

improved vocabulary retention and production. Similarly, Gao and Yuan (2022) highlight the 

positive impact of peer interaction on vocabulary acquisition.Incidental vocabulary learning 

occurs naturally during reading or listening activities. Laufer and Rozovski-Roitblat (2020) 

conducted a study on incidental vocabulary acquisition and concluded that exposure to rich 

and varied input facilitates vocabulary development. They suggest that learners should 

engage in extensive reading and listening to increase their incidental vocabulary learning 

opportunities. 

Individual differences, such as learners’ cognitive abilities and learning styles, influence the 

effectiveness of vocabulary acquisition strategies.Miralpeix and Muñoz (2021) explored the 

relationship between cognitive styles and vocabulary learning strategies, highlighting the 

importance of aligning instructional strategies with learners’ cognitive preferences.Cognitive 

load theory suggests that learners’ cognitive capacity affects their ability to acquire new 

vocabulary.Sweller, Ayres, and Kalyuga (2021) argue that instructional strategies that 

manage cognitive load, such as spaced repetition and elaboration, optimize vocabulary 

acquisition by reducing cognitive overload and facilitating information processing. 

Learners’ first language (L1) can influence their vocabulary acquisition strategies in a foreign 

language. Benavides-Varela, Martínez-Ferreiro, and Valenzuela (2022) examined the impact 

of L1 transfer on vocabulary learning strategies and found that learners who employed L1 

translation strategies exhibited higher vocabulary retention compared to those who did not 

rely on L1.Direct instruction on vocabulary strategies has gained attention in recent years. 

Wang, Chen, and Chang (2023) conducted a meta-analysis of vocabulary strategy instruction 

and reported positive effects on vocabulary knowledge and retention. They emphasize the 

importance of explicit teaching and practice of vocabulary strategies for optimal learning 

outcomes. 

This literature review highlights the significance of vocabulary acquisition strategies in 

foreign language learning. Findings suggest that mnemonic techniques, contextualization, 

digital technologies, metacognitive strategies, collaborative learning, incidental learning, 

individual differences, cognitive load, L1 transfer, and explicit strategy instruction all play 

crucial roles in enhancing vocabulary acquisition. Further research in this area is needed to 

refine and develop effective vocabulary learning strategies for diverse learner populations. 
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Methodology 

The research study employed a mixed-method approach, combining quantitative and 

qualitative methodologies within an experimental design. The researcher utilized a 

convenient sampling method to select 100 students from various educational institutions in 

Gujranwala city. This sampling method was chosen due to the limited availability of spare 

time among the students to participate in the study. Prior to the intervention, the students’ 

knowledge was assessed through a pre-test.The selected students were then divided into 10 

groups, with 10 students in each group, and each group was assigned a different teacher. 

Consequently, the research study involved a total of 10 teachers. The intervention phase 

lasted for one month, during which the students were taught using ten distinct strategies for 

vocabulary learning. These strategies included Contextual Clues, Flashcards, Mnemonics, 

Word Lists and Vocabulary Notebooks, Word Families and Word Formation, Reading, 

Listening and Watching, Conversations Language Apps and Online Resources, 

Conversations and Language Exchange, and Regular Review and Practice.Following the 

instructional period, a post-test was administered to assess the effectiveness of the vocabulary 

acquisition strategies. To further analyze the results, the researcher employed the Four 

Strands Model, also known as the “Four Strands of Vocabulary Learning,” as proposed by 

Nation (2001). 

Data Analysis 

The data analysis phase of this study involves the examination and interpretation of the 

collected data to derive meaningful insights and draw conclusions regarding the effectiveness 

of vocabulary acquisition strategies in foreign language learning. The data was analyzed 

using both quantitative and qualitative approaches to gain a comprehensive understanding of 

the research objectives. Quantitative analysis was involved statistical techniques such as 

descriptive statistics, inferential statistics, and correlation analysis to quantify the impact of 

different strategies on vocabulary development, retention, and overall language proficiency. 

Qualitative analysis, on the other hand, involved a thematic analysis of qualitative data 

obtained from post-test responses to uncover rich insights and patterns in participants’ 

experiences and perceptions of the employed strategies. The combination of these analytical 

approaches provides a robust foundation for drawing valid conclusions and making informed 

recommendations based on the study’s findings. 

Pre-Test Results 

The data analysis phase involves the examination and interpretation of the collected data to 

derive meaningful insights and draw conclusions regarding the effectiveness of vocabulary 

acquisition strategies in foreign language learning. To assess the students’ existing 

vocabulary knowledge, the researcher administered a pre-test consisting of a question paper 

with multiple-choice questions (MCQs), fill in the blanks, words to use in their own 

sentences, synonyms, and match the opposite words. This comprehensive question paper 

comprised 50 questions, with 5 questions in each category. All 100 students in the sample 

group attempted the pre-test, demonstrating their vocabulary proficiency. However, the 

results revealed an average score of only 47%, indicating that each student possessed an 

average vocabulary level of 47% prior to the teaching intervention. It is important to note that 

the sample group included students ranging in age from 15 to 54, representing a diverse range 

of learners. The pre-test served as a baseline to assess their existing knowledge and 

highlighted the need for innovative vocabulary learning approaches, as the 47% average 

score indicated room for improvement. 
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Table 1 

Results of Pre-Test 

Sr. No. Test Type Average Score 

1 MCQs 69 

2 Fill in the blanks 51 

3 Words to use in their own sentences 35 

4 Synonyms 49 

5 Match the opposite words 41 

Average 49 

 

Table 1 presents the results of the pre-test administered to assess the students’ existing 

vocabulary knowledge. The table consists of six columns: Sr. No. (serial number), Test Type, 

and Average Score. The Test Type column lists the different categories of questions included 

in the pre-test, namely Multiple-Choice Questions (MCQs), Fill in the Blanks, Words to Use 

in Their Own Sentences, Synonyms, and Match the Opposite Words. Each category is 

assigned a corresponding serial number. 

The Average Score column displays the average score obtained by the students in each test 

category. According to the data presented in Table 1, the students performed relatively well 

in the MCQs category, with an average score of 69. The Fill in the Blanks category yielded 

an average score of 51. However, the Words to Use in Their Own Sentences category had the 

lowest average score of 35, indicating a comparatively weaker performance in this area. The 

Synonyms category obtained an average score of 49, while the Match the Opposite Words 

category had an average score of 41. 

The last row of the table presents the overall average score across all test categories, which is 

calculated to be 49. This average score provides an overview of the students’ overall 

performance in the pre-test, indicating that, on average, their vocabulary proficiency was at a 

modest level before the teaching intervention. 

Teaching Phase 

To ensure diversity among the participants, they were divided into 10 groups based on their 

pre-test results, ensuring that each group comprised students of different ages and 

backgrounds. Each group was assigned an instructor who was responsible for teaching the 

students using a specific vocabulary acquisition strategy. The ten strategies employed were 

Contextual Clues, Flashcards, Mnemonics, Word Lists and Vocabulary Notebooks, Word 

Families and Word Formation, Reading, Listening and Watching, Conversations Language 

Apps and Online Resources, Conversations and Language Exchange, and Regular Review 

and Practice. 

The instructional phase lasted for approximately 30 days, with Sundays being designated as a 

day off. During this period, the instructors were encouraged to utilize a variety of activities 

and teaching methods that aligned with the specific strategy assigned to their group. The 

researcher personally observed the classes to ensure effective teaching practices were 

employed, providing guidance and advice to the instructors regarding the upcoming post-

test.By incorporating a range of strategies, diverse student groups, and active involvement 

from the researcher, the study aimed to create a dynamic and comprehensive learning 
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environment to assess the effectiveness of the vocabulary acquisition strategies in improving 

the students’ language skills. 

Post-Test Results 

Following the 30-day teaching period, a post-test was administered to evaluate the students’ 

progress in vocabulary acquisition. The post-test was designed in a similar pattern to the pre-

test, consisting of five categories. In each category, the students were required to utilize the 

vocabulary they had learned during the instructional phase. They answered the post-test 

question paper based on their acquired vocabulary knowledge. 

The results of the post-test are presented in Table 2 below. This table provides an overview of 

the students’ performance in each category of the post-test, reflecting their progress in 

vocabulary development. 

Table 2 

Results of Post-Test (Question Paper Category Wise) 

Sr. No. Test Type Average Score 

1 MCQs 69 

2 Fill in the blanks 51 

3 Words to use in their own sentences 35 

4 Synonyms 49 

5 Match the opposite words 41 

Average 49 

 

Table 2 presents the results of the post-test administered to evaluate the students’ progress in 

vocabulary acquisition. The table consists of three columns: Sr. No. (serial number), Test 

Type,and Average Score. The Test Type column lists the different categories of questions 

included in the post-test, namely Multiple-Choice Questions (MCQs), Fill in the Blanks, 

Words to Use in Their Own Sentences, Synonyms, and Match the Opposite Words. Each 

category is assigned a corresponding serial number. 

The Average Score column displays the average score obtained by the students in each test 

category. According to the data presented in Table 2, the students demonstrated improvement 

in the MCQs category, with an average score of 69. The Fill in the Blanks category yielded 

an average score of 51, indicating progress in this area as well. However, the Words to Use in 

Their Own Sentences category had the lowest average score of 35, suggesting a relatively 

weaker performance in this aspect of vocabulary acquisition. The Synonyms category 

obtained an average score of 49, while the Match the Opposite Words category had an 

average score of 41. 

The last row of the table presents the overall average score across all test categories, which is 

calculated to be 49. This average score provides an overview of the students’ overall 

performance in the post-test, indicating an improvement in their vocabulary proficiency 

compared to the pre-test results. It suggests that the teaching intervention and the employed 

vocabulary acquisition strategies had a positive impact on the students’ language skills, 

leading to enhanced performance in the post-test. 
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Table 3 

Post-Test Results (Strategy Wise) 

Sr. No. Vocabulary Learning Strategies Average Score 

1 Contextual Clues 83 

2 Flashcards 79 

3 Mnemonics 76 

4 Word Lists and Vocabulary Notebooks 72 

5 Word Families and Word Formation 68 

6 Reading 63 

7 Listening and Watching 61 

8 Language Apps and Online Resources 54 

9 Conversations and Language Exchange 53 

10 Regular Review and Practice 51 

Average 66 

 

Table 3 presents the results of the post-test analysis based on the effectiveness of each 

vocabulary learning strategy employed during the teaching intervention. The table consists of 

three columns: Sr. No. (serial number), Vocabulary Learning Strategies, and Average Score. 

The Vocabulary Learning Strategies column lists the ten different strategies used, including 

Contextual Clues, Flashcards, Mnemonics, Word Lists and Vocabulary Notebooks, Word 

Families and Word Formation, Reading, Listening and Watching, Language Apps and Online 

Resources, Conversations and Language Exchange, and Regular Review and Practice. Each 

strategy is assigned a corresponding serial number. 

The Average Score column displays the average score achieved by the students in each 

strategy. According to the data presented in Table 3, the Contextual Clues strategy yielded 

the highest average score of 83, indicating its effectiveness in vocabulary acquisition. The 

Flashcards strategy obtained an average score of 79, closely following in terms of 

effectiveness. Mnemonics strategy resulted in an average score of 76, demonstrating its 

impact on vocabulary learning. 

Other strategies, such as Word Lists and Vocabulary Notebooks (72), Word Families and 

Word Formation (68), and Reading (63), also showcased moderate effectiveness. Listening 

and Watching (61), Language Apps and Online Resources (54), Conversations and Language 

Exchange (53), and Regular Review and Practice (51) had relatively lower average scores. 

The last row of the table presents the overall average score across all strategies, which is 

calculated to be 66. This average score provides an overview of the students’ overall 

performance in the post-test, indicating the collective effectiveness of the employed 

vocabulary learning strategies. It suggests that certain strategies, such as Contextual Clues 

and Flashcards, were particularly effective in promoting vocabulary acquisition among the 

students. 
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Table 4 

ANOVA Results of Post-Test 

Source of Variation SS df MS F P-value F crit 

Between Groups 1805 1 1805 27.76923 5.2E-05 4.413873 

Within Groups 1170 18 65 

   Total 2975 19 

     

Table 4 presents the ANOVA results of the post-test data. The analysis compares the 

variation between groups and within groups. The between groups variation has a sum of 

squares (SS) value of 1805, degrees of freedom (df) of 1, and a mean square (MS) of 1805. 

The within groups variation has an SS of 1170,df of 18, and MS of 65. The F-value is 

27.76923, with a low p-value of 5.2E-05, indicating a significant difference between groups. 

The critical F-value (F crit) is 4.413873. These results suggest that the vocabulary acquisition 

strategies had a significant impact on the students’ post-test scores. 

Chart 1 

ANOVA Results of Post-Test in Chart 

 
Chart 1 presents the results of an analysis of variance (ANOVA) conducted on post-test data. 

The chart displays the source of variation on the x-axis, represented as “Between Groups” 

and “Within Groups.” The y-axis displays different values such as the sum of squares (SS), 

degrees of freedom (df), mean squares (MS), F-ratio (F), p-value, and F crit.The “Between 

Groups” source of variation shows an SS value of 1805, indicating the total variability 

observed among the groups or conditions being compared. The df for this variation is 1, 

implying that there was one independent group or condition under investigation. The 

corresponding MS is calculated as 1805. 

The F-ratio, denoted as F, is calculated by dividing the mean square between groups by the 

mean square within groups. In this case, the F-value is 27.76923. The p-value associated with 

this F-ratio is 5.2E-05, indicating a very small probability (0.000052) of obtaining the 

observed differences by chance alone. This suggests significant differences among the 

groups. The critical F-value (F crit) associated with the chosen significance level is 

4.413873.The “Within Groups” source of variation represents the variability observed within 
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each group or condition. The chart indicates an SS value of 1170 and df of 18 for this 

variation. However, the mean squares for this variation are not provided.The last component 

in the chart is the “Total” variation, indicating the overall variability in the post-test scores. 

The total SS is given as 2975, with 19 degrees of freedom. 

Chart 1 provides a concise overview of the ANOVA results without specifying columns or 

rows. It highlights significant differences among the groups, as indicated by the F-ratio and p-

value. The chart effectively communicates the various statistical measures associated with the 

source of variation and the overall variability observed in the post-test data. 

Table 5 

Summary of ANOVA Results 

Groups Count Sum Average Variance 

Post-Test Average 10 660 66 130 

Pre-Test Average 10 470 47 0 

 

Table 5 provides a summary of the ANOVA results, presenting the count, sum, average, and 

variance for both the Post-Test Average and Pre-Test Average groups. The Post-Test 

Average group consists of 10 participants, with a total sum of 660, resulting in an average 

score of 66 and a variance of 130. Conversely, the Pre-Test Average group also comprises 10 

participants, with a total sum of 470, yielding an average score of 47 and a variance of 0, 

indicating no variability in scores for the pre-test. These findings highlight the improvement 

in scores from the pre-test to the post-test, demonstrating the effectiveness of the vocabulary 

acquisition strategies in enhancing the students’ performance. 

Discussion 

The results obtained from the study can be analyzed and discussed in the context of the Four 

Strands Model of Vocabulary Learning proposed by Nation (2001). This model emphasizes 

four key components of vocabulary acquisition: meaning-focused input, meaning-focused 

output, language-focused learning, and fluency development. 

In terms of meaning-focused input, strategies such as Flashcards and Word Lists and 

Vocabulary Notebooks can be associated with this strand. These strategies provide learners 

with exposure to new vocabulary in meaningful contexts, aiding in the development of 

vocabulary comprehension and recognition. 

Meaning-focused output is supported by strategies like Words to Use in Their Own Sentences 

and Conversations and Language Exchange. These activities encourage learners to actively 

produce and practice using vocabulary in different contexts, fostering their ability to apply 

new words effectively. 

Language-focused learning is facilitated by strategies such as Mnemonics and Synonyms. 

These techniques assist learners in developing explicit knowledge about vocabulary, 

including word associations, mnemonic devices, and understanding word relationships, 

leading to deeper comprehension and retention. 
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Fluency development, on the other hand, is targeted through strategies like Reading and 

Regular Review and Practice. These activities provide opportunities for extensive exposure to 

vocabulary and consistent practice, enabling learners to enhance their fluency and 

automaticity in vocabulary usage. 

Considering the results presented in Table 3, it can be observed that the Contextual Clues 

strategy for vocabulary acquisition yielded the highest average score of 83, indicating its 

effectiveness in promoting vocabulary learning. This aligns with the meaning-focused input 

strand of the Four Strands Model, as contextual clues provide learners with meaningful 

context and cues to deduce word meanings, enhancing their vocabulary acquisition. 

While the Contextual Clues strategy appears to have the highest average score, it is important 

to note that the effectiveness of a strategy may vary depending on individual learner 

preferences and characteristics. Other strategies, although with relatively lower average 

scores, may still have a significant impact on specific aspects of vocabulary learning. 

Overall, the results of the study align with the Four Strands Model of Vocabulary Learning. 

The Contextual Clues strategy, with its high average score, demonstrates the effectiveness of 

meaning-focused input in vocabulary acquisition. However, it is essential to consider the 

diverse needs and preferences of learners when selecting and implementing vocabulary 

acquisition strategies, as each learner may benefit differently from various approaches. 

Findings 

The findings from the above discussions indicate that the employed vocabulary acquisition 

strategies in the study had a significant impact on the students’ language proficiency and 

vocabulary development. The post-test results showed an improvement in the students’ 

average scores across different test categories, suggesting that the strategies effectively 

enhanced their vocabulary knowledge and retention. The Contextual Clues strategy emerged 

as the most effective approach, with the highest average score of 83, indicating the 

importance of meaningful context in vocabulary acquisition. 

Additionally, the study findings align with the Four Strands Model of Vocabulary Learning 

proposed by Nation (2001). The results demonstrate that the employed strategies addressed 

the four key components of vocabulary acquisition: meaning-focused input, meaning-focused 

output, language-focused learning, and fluency development. The strategies provided learners 

with exposure to new vocabulary in meaningful contexts, encouraged active production and 

practice of vocabulary, facilitated explicit knowledge about vocabulary, and promoted 

fluency and automaticity in vocabulary usage. These findings underscore the significance of 

employing diverse strategies that cater to different aspects of vocabulary learning and align 

with the theoretical framework of the Four Strands Model. 

Conclusions 

In conclusion, the study successfully examined and compared various vocabulary acquisition 

strategies employed in foreign language learning. Through the analysis of pre-test and post-

test results, the effectiveness of different strategies in enhancing vocabulary development and 

retention was evaluated. The findings shed light on the strengths and weaknesses of each 

strategy, providing valuable insights for educators and learners in selecting the most effective 

approaches. This examination and comparison of vocabulary acquisition strategies contribute 
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to the existing body of knowledge in language education, enabling the improvement of 

instructional practices and the optimization of vocabulary learning experiences in foreign 

language learning contexts. 

The study successfully assessed the effectiveness of different vocabulary acquisition 

strategies in terms of learners’ vocabulary development, retention, and overall language 

proficiency. The pre-test and post-test results revealed significant improvements in the 

students’ vocabulary scores, indicating that the employed strategies had a positive impact on 

their vocabulary acquisition. The comparison of average scores across different strategies 

allowed for the identification of more effective approaches, such as the Contextual Clues 

strategy, which yielded the highest average score. These findings highlight the importance of 

selecting appropriate strategies to enhance learners’ vocabulary development, retention, and 

overall language proficiency. The study’s outcomes contribute to the existing knowledge base 

in language education, providing valuable insights for educators and learners to optimize 

vocabulary acquisition strategies in foreign language learning settings. 

Recommendations 

Based on the findings of this study, several recommendations can be made to enhance 

vocabulary acquisition in foreign language learning. Firstly, educators should incorporate a 

variety of effective strategies, such as Contextual Clues, Flashcards, and Mnemonics, to 

provide meaningful input, engage students actively, and promote explicit vocabulary 

learning. Secondly, learners should be encouraged to actively practice and produce 

vocabulary through activities like using words in their own sentences and engaging in 

conversations and language exchange. Additionally, regular review and practice sessions 

should be incorporated to reinforce vocabulary retention. Furthermore, the use of technology, 

such as language apps and online resources, can be integrated to supplement classroom 

instruction and provide additional opportunities for vocabulary exposure and practice. 

Finally, individual learner preferences and needs should be considered when selecting and 

implementing strategies, as different learners may benefit from different approaches. By 

implementing these recommendations, educators and learners can optimize the vocabulary 

acquisition process and enhance overall language proficiency in foreign language learning.
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