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Abstract

In this research, the insights of learners in the direction of emergency remote
emergency learning were examined. The theory of transactional distance (Moore,
1996) was an essential factor of the theoretical framework that encouraged in this
study. The data were gathered with the support of a survey form from Google that
consists of open- ended and close-ended queries which makes it a mixed-method
study. Tables and charts were created to assess the data in quantitative form and
descriptive analysis was done to comprehend the data in qualitative form. The result
and conclusions of the research outlined the problems students went through, the
benefits that can be acquired and aspects that can encourage oneself. The
information that was collected, specified the particular elements that shaped
learner’s thoughts and made them opt for online education. For example, flexibility in
timings, saving of time, cut down in expenses and easy access to educational material
are the factors in favor of remote education. The study also identified the issues
related to remote education that includes technical problems, less connection
between students and teachers and late responses from teachers. The collective
outcome points out that one cannot completely discard traditional or remote
education because every individual mode has its own benefits and drawbacks.
Keywords: Remote Learning, Distance Education, Online Learning, Educational Shift
Introduction

21st century has introduced an incredible transformation in education in present times.
In this day and age, learning and teaching are no longer constrained to traditional
lecture rooms. Being geographically far away is no longer an obstacle in learning and
can be made effortlessly available to learners with the help of technology. As claimed
by Dempsey and Van Eck (2007), the tendency in the direction of online education
and remote learning are making people offer online courses, letting both students and
teachers to gain benefits. Wolfinger (2016) professed that the tremendous expansion
in the technological world also signifies the growth of learning. Learners must engage
in acquiring knowledge at any time or place, irrespective of circumstances. The
expression “e-learning” was firstly used in the midst of 1990s as an outcome of
educational development and amplified awareness towards asynchronous discussion
groups. It was aimed to define the education that was fully delivered in online settings
and learning that share features of both online and traditional education settings
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(Garrison,2011). This specific research uses the expression “emergency remote
learning” to mention a method of teaching and studying while educational institutes
were closed. In any kind of situation that involves some spontaneous catastrophe, any
alarming situation or any epidemic, remote education seems to be the most
appropriate option for pupils and tutors. By implementing remote education, both
teachers and students own a better chance to participate in classrooms discussions.
The key objectives of this research are:

Examine the students' thoughts towards pedagogical and andragogic shifts
throughout remote learning.

Discover the benefits and disadvantages of remote learning.

Investigate that whether learners select emergency remote learning or traditional
education in particular conditions.

Research Questions

The following are the questions:

1. How do learners perceive about the sudden educational shift made throughout
remote learning?

i) What difficulties do learners come across in the settings of remote education?

i) What gains do learners acquire from remote learning in a case of emergency?
Literature Review

The chief factor of emergency remote education encompasses the idea of a substitute
of educational lectures and mode of delivery throughout an emergency situation. It
deals with the implementation of innovative teaching approaches till the situation gets
normal and everything is back to regular routine (Hodges, 2020). Emergency remote
learning is concerned with online lectures, courses and materials delivered in the
circumstances of a catastrophe or calamity. The main objective in these kinds of
conditions is to deliver educational materials as a momentary solution by using such
methods that are easily comprehensible and applicable in any event of emergency. On
a contrary note, the term “digital network education” is concerned with the idea of
developed usage of digital instruments and machinery to implement different teaching
strategies in the hour of need (Hodges et al.,2020).

As professed by Jandric (2020), emergency remote learning is considered as
an attempt to answer all the issues regarding remote education and gives solution to
the spontaneous facility, supervisors, students and instructors. Numerous studies have
been carried out on distance education in emergency situations, but the term
“emergency remote learning” has not been used excessively. Manfuso (2020),
described that this particular term not only separates itself by implying that it is
concerned with a certain occasion but it also changes the understanding of its
phenomenon in previous researches. A study examined the factors that shape up the
preferences of students in remote learning. The results of the research outlined four
factors that can positively impact on the satisfaction level of students and as a result
boost up the performance of learners. These four factors encompass the proficiency of
teacher, assembling the course outline, timely response and prospects of learners
(Gopal, Singh and Aggarwal, 2021).

The chief factor that enhances the achievements of any sort of instructive
activities is based upon the perceptions of learners. There are particular factors that
assist in creating a procedure of learning from various viewing platform (Chickering
and Gameson, 1987). As proposed by Dawson et al. (2019), perceptions of learners
help in creating instant and straightaway thoughts according to their experiences.
While speaking about engagement, Bond (2020), claimed that engagement is
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concerned with all of the determination and struggles that students do within their
learning environment. As claimed by Dixson (2015), the efforts of learners to increase
their knowledge and to enhance their creativity is known as engagement. It is also
concerned with the creative thinking patterns in their respective educational
platforms. The degree of involvement of students plays an integral role in learner’s
satisfaction of remote learning (Martin and Bollinger, 2018). Wang et al. (2019), the
ratio of a student participation and their efforts during the procedure of learning can
be called engagement of students, which eventually enhances their academic records
(Alrashidi et al., 2016).

According to Lie (2020), the participation and engagement of learners can be
easily influenced through the technological methods, approaches and skills used
before. Individual variables can also modify the perceptions of students about remote
education (Stoessel, 2015). Bandura (1997), described self-efficacy as a notion that
any individual’s perceptions about their responsibilities, occupations, tasks and
conditions are vital. As claimed by Yusop and Albelbisi’s (2019), a consistent
element of effectual remote education is self-efficacy. Self-efficacy is concerned with
the perceptions and interpretations of people used to produce effective environments
in the world of educational technology. Some individuals may come across a specific
task as unlikeable but those with high levels of self-efficacy normally take their
problems as a way to learn and grow (Bandura, 1994). It is believed that self-efficacy
is the key element in the determination and perseverance of learners. Self- efficacy
helps learners in enhancing their academic performances (Pajares, 1996). Students
who are successful generally, often provide valuable and insightful results even in
emergency situations (Swan, 2004).

Traditional learning has may shortcomings because of it’s lack of engagement
in students. It has also come to attention that conventional education fails in solving
related issues, analytical thinking and advancement of learning (Hannum and Briggs,
1982; banathy, 1994). Duffy and Cunningham (1996), claimed remote education can
trigger analytical thinking of students if they were provided with different tasks about
regular issues of real world. Remote education can also provide positive conditions to
students in order to grow and clarify themselves. According to Johnson, Killion, and
Omomen (2005), the method of teaching during remote education proved to be a
source of sustenance of critical proficiency, communication assistances, engaged
participation, and facilitated students’ efforts with their particular philosophies and
areas.

Tao (2006), proposed that this new situation enabled learners to not only
receive support in educational settings but also have their classes scheduled according
to their convenience. These factors aid learners and instructors in interacting
successfully as compared to conventional educational settings. Previous studies
declared that the use of technology and software made academic procedures much
more compelling, inspiring and appealing (Liaw et al., 2007). Looking at the general
context of academic arrangements, Olugbenga, Rotimi, and Olakulehin (2006) settled
that educational organizations that offer remote education throughout the situations of
emergency are proved to be enormously profitable in terms of cost.

Kartha (2006), declared that now learners and instructors both comprehend the
benefits of remote education which eventually increases the number of online courses.
According to You & Kang (2014), learners who are independent in general terms opt
for remote learning. They further described that these students possess the capability
to grasp various learning approaches. These learners have the capacity to organize
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their time efficiently, complete their tasks sensibly and have adequate skills to focus
on their education and learning. Thomson (2010), claimed that online mode of
education gives ample amount of time to learners and instructors to dedicate to more
essential tasks rather than travelling.

According to Chany (2001), learners who belong to underdeveloped regions
can gain great benefits from remote education. Dempsey & Van Eck (2007) proposed
that a great positive point if remote education is online classrooms allows students to
have more in-depth debates regarding theoretical educational approaches. According
to Hay, Peltier, and Drago (2004) asserted that interaction is the most vital factor in
any educational setting. Nguyen (2015), the quality of traditional and remote learning
can be matched easily if remote learning is planned properly. A course that is
organized correctly will surely increase the level of interaction among students and
teacher. (Palloff and Pratt, 1999) declared that though remote learning secures the
general information and identities of students, it is considered as a reasonable and
unbiased approach of learning. It was stated that in order to create an effectual remote
learning environment the teachers should put some extra efforts.

Conlon (1997) asserted that although online education is more prevalent
nowadays, it is not without its critics among traditional organizations and learners.
Because they don’t have the assurance that remote learning can effectually address
tough coaching and education problems, many learners and teachers opt not to
practice it. Jaques and Salman (2012) proposed that introducing virtual classes in a
remote background can be not only demanding duty for students but also for teachers.
Learners encountered numerous problems when converting from a conventional
learning mode to a remote one. Henriksen (2020), highlighted the challenges that
learners faced. In the light of the research, shifting educational strategies can be pretty
troublesome. Every now and then health emergencies lead to rapid changes without
the proper situations. One of the most notable factors in acceptance of remote
education is student’s poor economic situation. Technology issues are the main
obstacle in implementing remote learning successfully. Alhabeeb and Rowley (2017),
professed that there are certain elements in applying remote learning. These elements
contain the basic know how of instructing methods, digital tools and technological
skills. Taylor (2002) recommended that technical issues can be pretty challenging.
Another issue is inadequate video and sound quality. Krull (2020), highlighted the
issues and boundaries of remote education. The particular study concluded that the
major issues in gaining knowledge proficiently during problematic situations are
technical and internet problems.

Murphy (2020) asserted that after a while students started to comprehend
technology and technological tools more proficiently and this eventually helped them
in being prepared for their upcoming opportunities. Ali (2020), claimed that
implementing new methods of remote learning is replete with pedagogical challenges.
A particular research revealed that students psychology can be easily influenced in
remote learning environment. Learners tend to get bored after some time which leads
them towards anxiety and mood swings. It was also highlighted that students who
belonged to middle class encounter severe psychological issues regarding remote
education. It was further elaborated that there should be proper counsellors and
psychologists to provide their services in times of need. (Irawan, Dwisona, Lestari,
2020). Bond and Bedenlier (2019), declared that during the trial of remote education,
correct use of technology actively participates in boosting up interaction level of
students. Technology is far most the most crucial part in enhancing student
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engagement. According to Bai (2020), if a student and teacher interact correctly and
have time to time straight up conversations it will directly enhance approval level of
students. (Almaiah, Al-Khasawneh, Althunibat, 2020), highlighted another aspect that
learners often didn’t get easy access to academic material and when they experience
lack of communication.
Theoretical Framework
This particular study is constructed on the traditional approach which was initially
announced by Moore in 1973. That approach is considered in the data collection and
investigation for this study in the world of remote learning. As professed by Moore
(1973), transactional distance is concerned with the remoteness among the instructor
and the learner; this distance can be any: mentally, physically or in communication.
Moore (1997) further elaborated that the below mentioned features must be in
attention when evaluating the distinctiveness of the transaction generated amid
teachers and pupils in remote learning:

e Learner autonomy

e Dialogue

e Structure

The transactional distance theory by Moore (1973), corresponds greatly with the
objectives of this study. The theory outlines the physical, mental and communicative
space within the learner and instructor. The questions that were asked during data
collection asks about the challenges or issues that learners may face in order to
communicate and contact. The investigator was mindful that according to the
theoretical framework, distance does not only call attention to geographical
remoteness but it also encompasses to lack of communication, challenging discourse,
flawed arrangements, and theoretical misperception brought on by different
confusions.
Methodology
This study explored the perspectives of learners regarding emergency remote learning
and analyzed the data using mixed method technique. Mixed method aids in
comprehending the problems in a better way with stronger findings and conclusions.
Another positive aspect of using mixed method is that by using both methods, each
method reduces the shortcomings or weaknesses of an individual one.
Research Design
This study used self-created google survey form and applied mixed method approach
to analyze the collected data.
Data Collection Procedure
The link of the Google survey form is circulated through the application of
WhatsApp. The respondents were connected to the researcher through social media.
After a complete month, the link of the form was deactivated. This leads to quite
bounded results. There was total 94 responses (willingly) from different educational
organizations. The data was gathered over the period of a month. The researcher
deployed questions while being mindful of the perspectives and interpretations of
learners.
Sampling
This particular study chooses the sampling method that corresponds well with the
conditions of the specific research. The data were acquired from the learners who
actually encountered remote education in real life. Morrison (2006), declared that this
type of sampling is not anticipated much. The study sample includes students at
university level who experienced the benefits and difficulties of remote learning. The
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researcher focused on these specific students because they would be able to evidently
define what they experienced in the emergency situations.
Results and Discussion
The acquired qualitative and quantitative data of the study discovered different
perspectives of students regarding remote learning and also attempts to describe their
experiences and thoughts. The results recommended some approaches and policies to
enhance the efficiency of remote learning. Being mindful about the objectives of this
particular study, every aspect was covered properly. The collected information
revealed the constructive and adverse thoughts of learners regarding emergency
remote education. The benefits involved economic efficiency, freedom in organizing
time, gaining experience about technology, and accessibility to academic resources.
On the other hand, the opposing points that were discovered involved
unproductive communication between the student and teacher, discouragement of
students, internet connection issues, dearth of senior and experienced teachers and
burden of different household errands. All the obstacles that were discovered by the
students needs slight efforts on the part of instructors. These efforts will help in
providing the sense of connection which will eventually enhance the communication
between students and teachers in remote educational setting. Better ways of
communication will motivate learners to participate actively in study groups.

Quantitative Analysis

Kothari (2007) professed that the methods and approaches used in quantitative
research provide distinctive and quantifiable descriptions. Quantitative research
emphases on analytical methodology of a study. As claimed by Rovai (2014),
quantitative researchers perceive the world as being separate from their own self and
as having an individualistic truth that is independent of any understanding. Phillips
and Burbules (2000), claimed that by using technical and numerical approaches that
calls out attention on exploratory or experimental process for collecting quantitative
evidence, the method of collecting and assessing data is accomplished. The assessed
conclusions are then made easy to comprehend for the research. This method was
grounded on postmodern philosophy (Phillips & Burbules, 2000).

S.No | Statements | Agree Strongly | Neutral | Disagree | Strongly
agree disagree
1. Remote 9.6% 0% 12.8% 56.4% 12.3%
learning  and
customary
learning  are
fairly equal.
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2. | can approach | 52.1% 16% 13.8% 14.9% 3.2%
the internet
smoothly  for
educational
tasks.

3. | am satisfied | 40.4% 7.4% 28.7% 20.2% 3.2%
with  learning
electronically.

4. I can simply | 30.9% 17% 23.4% 24.5% 4.3%
interact  with
my
companions
and teachers.

o. | can organize | 34% 16% 22.3% 21.3% 6.4%
my time and
tasks well.

6. I have | 39.4% 10.6% 28.7% 16% 5.3%
sufficient
technical skills
to learn

through online
learning mode.

7. The teachers | 35.1% 11.7% 27.7% 20.2% 5.3%
are active in
giving
feedback.

8. | am able to]|37.2% 11.7% 19.1% 28.7% 3.2%

freely engage
in can a remote
lecture.
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9. The given | 46.8% 9.6% 26.6% 14.9% 2.1%
educational
content  was
helpful in
learning.

10. | was inspired | 27.7% 11.7% 30.9% 21.3% 8.5%
and motivated
during the
period of
remote
learning.

11. The instructors | 50% 16% 22.3% 10.6% 1.1%
were  helpful
and extremely

kind.

12. | felt diverted | 45.7% 41.5% 7.4% 4.3% 1.1%
due to different
household
chores.

13. | opt to learn | 25.5% 12.8 % 24.5% 25.5% 11.7%
with the help
of video
lectures.

14. Teachers 31.9% 9.6% 29.8% 22.3% 6.4%
helped in
clarifying my
queries.

15. | am able to]|36.2% 7.4% 22.3% 28.7% 5.3%
resolve

technological
issues with
ease.
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16. I developed | 29.8% 3.2% 35.1% 26.6% 5.3%
analytical
skills in
distance
learning.
17. The teachers | 38.3% 13.8% 28.7% 17% 2.1%

were  capable
of managing an

online class.

18. I see remote | 28.7% 6.4% 20.2% 30.9% 13.8%
learning as
engaging.

19. My private | 36.2% 13.8% 21.3% 25.5% 3.2%

information is
secure in a
virtual
classroom.

20. Remote 50% 20.2% 18.1% 10.6% 1.1%
learning
caused stress in
students.

90



Vol.7 No.2 2023
ISSN Online

ISSN Print

2709-4030
2709-4022

The quantitative part of the questionnaire concentrates on the basic perspectives of
students regarding remote learning in emergency conditions. The participants revealed
the issues they faced due to sudden shift in educational settings. They further
elaborated that in spite of development of technology, students were unable to
actually acquire knowledge for the reason of numerous problems such as internet
connectivity issues, lack of technological expertise, poor communication between
students and teachers. Students declared that although they are contented because of
the leniency in time and easy access to academic materials but they were uneasy
because of the disruptions.

Qualitative Analysis

The systematic gathering, organizations and interpretations of acquired information
from open discussions or conversations are mainly emphasized in qualitative study.
Maltured (2001), asserted that qualitative analysis focuses on the concealed meanings
and traditional concepts of social settings. Cohen (2007) proposed that the procedure
of understanding and grasping from the gathered data that validates the attitudes,
opinions, environments, themes, categories, and systematic networks of participants
that can further be called qualitative data analysis. Gibbs (2007) proposed that the
procedure of arranging collected qualitative data into a shape that is comprehensible,
insightful, and dependable is known as qualitative data analysis. As asserted by
Marshall and Rossman (1999), suggested that qualitative data analysis is an
examination into comprehensive rights about associations between arrangements of
information. According to Muijs (2011), qualitative approaches are much more
suitable for shaping up the significance of certain practices or surroundings.

Moreover, the researcher created some open-ended questions. Public interpret
open-ended questions as a disagreement to closed questions. As declared by Fribourg
and Rosenvinge's (2013), open-ended questions are supposed to disclose more
detailed and comprehensive data than close-ended questions, but sometimes there are
dispersed or lost information that is difficult to comprehend.

Online classes versus conventional classes. Most of the respondents opt for
conventional classes. Their answers revealed that they think that traditional mode of
learning provide more opportunities. Learners feel more involved by joining
traditional classes. They experience those traditional classes enforces them to be more
concentrated and attentive. Traditional classes make the process of learning easier.
Learners evidently declared that remote learning environment do not offer sufficient
amount of comprehension. Learners encounter a huge number of problems in
acquiring the knowledge properly. On the other hand, some of the respondents opt
towards remote classes because they seem economical in terms of travel and other
expenses. They added leniency in time as another positive aspect of remote learning.
Another benefit that was highlighted was the flexibility in schedules. This helped
learners to perform more tasks at a time. However, a few respondents were unbiased
and completely certain that every mode has its own assets and liabilities.

Obstacles of Remote Learning. The outcome of the study outlined numerous
challenges that students encountered. The most repeated challenges that students
mentioned includes internet connectivity issues, lack of proper communication, lack
of technical knowledge. According to some students, the opportunity to approach
digital tools and gadgets proved to be the most problematic feature of remote learning.
Some respondents also declared that internet connectivity issues are the most
strenuous aspect of remote learning and made the experience difficult. Not being able
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to concentrate properly due to different interruptions is also a negative point. Learners
and teachers not being able to communicate properly increased the challenges of
remote learning. Moreover, not being able to receive quick responses and feedback
from teachers are also a complaint of respondents. Remote learning was also
criticized by students because they were unable to grasp the concepts clearly. The lack
of an organized course structure was the reason students used to procrastinate.
Satisfaction level of students. The results of the study exposed that most of the
students are not contented with traditional mode of learning. They highlighted the
reasons behind it. They claimed that the lack of proper communication between
teachers and students is the chief concern of students. The students declared that they
were unable to focus on their education because of numerous disturbances. However,
a large number of respondents seem optimistic about this sudden shift in educational
mode. These respondents declared that because of this setting they learned new ways
of learning and interacting. They view these shifts as a chance to be productive.
Effectiveness of Remote Learning. A large number of respondents settled on the
idea that remote education is not an effectual way to acquire knowledge. Some of the
respondents think that this mode of instruction is not at all valuable. They believe that
while they are not actively learning, it does not enhance their chances of achieving. It
was difficult for them to express their thoughts correctly due to communication
issues. Nevertheless, a large number of respondents described their own opinions that
were very positive and elevating. They declared that in emergency situations, remote
learning is the best way to continue education. Some of the respondents dictated that
this new educational setting made them proficient in learning and gaining knowledge.
Stressful factors of Emergency Remote Learning. The acquired information
evidently proposed that learners can have depression and anxiety for a number of
reasons. Students feel anxious due to their real experiences. The most important cause
was internet connection issues. Some respondents clearly mentioned that due to poor
internet connection, they feel unattached and lost. This flaw made several students
stressed. Remote learning and its challenges made students mentally and physically
unstable. Access to social media and gadgets they became a source of distraction for
them. They found it difficult to find appropriate time and location to finish off their
tasks.

Quality Learning in Remote Classroom. A large size of participants professed that
remote learning did not fulfil their hopes. Remote learning is not considered an
excellent way of learning. Some resources declared that they were not able to learn
and acquire knowledge in this setting. They suggested that remote learning pushes
students to be lethargic and procrastinate their tasks. They started relying on time
saving methods and stopped working effectually. Some of the participants has
unbiased views, while some declared that lack of communication and interaction
shaped up unpleasant experiences of students regarding remote learning.

Strategies to Enhance Effectiveness of Remote Classrooms. Respondents
suggested a number of recommendations regarding the challenges of emergency
remote learning. students suggested that before this sudden transition of traditional
classes to remote classes there should be proper training sessions for not only teachers
but students also. This way the participants can get sure about all the rules and
regulations. They will know their upcoming challenges and possess adequate skills to
overcome them. Some recommended that by sticking to schedules, teachers and
students both can gain benefit. Another suggestion declared that instructors should be
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more proficient in technological knowledge in order to deliver the lectures and
materials effectually.
Conclusion
In order to conclude the study, the assets and liabilities revealed by contributors are
portrayed. The key concern of the students was the lack of face-to-face interaction,
which compelled learners to devote additional time than needed revising educational
material and engaging in self-directed education than they would have under
traditional mode of teaching. Because of the added tasks given to learners, students
felt overburdened. Some participates claimed that the although teachers provided
them academic material but they didn’t assist students further and it proved to be
difficult for students to comprehend that material on their own. However, irrespective
of the challenges, remote learning is appropriate for learners who have part time
occupations. These kinds of students also gained benefit regarding travel expenses
and leniency in time management. They can handle more than one responsibility at a
time this way and can attend class regardless of their time or setting. To conclude, on
account of improvement and development of technology worldwide, remote learning
can spread around the globe. This can further enhance the teaching approaches and
methods.

REFERENCES

1. Abdul-rehman, A. Alharthi, K. (2016). An Introduction to Research Paradigms.
https://www.researchgate.net/publication/325022648 An_introduction_to_research_para
digms

2. Adedoyin, O. B., & Soykan, E. (2020). Covid-19 pandemic and online learning: the
challenges and opportunities.  Interactive Learning Environments, 1-13.
https://doi.org/10.1080/10494820.2020.1813180

3. Adnan, M. (2020). Online learning amid the COVID-19 pandemic: Students
perspectives. Journal of Pedagogical Sociology and Psychology, 1(2), 45-51.
https://doi.org/10.33902/jpsp.2020261309

4. al Rawashdeh, A. Z., Mohammed, E. Y., al Arab, A. R., Alara, M., Al-Rawashdeh, B., &
Al-Rawashdeh, B. (2021). Advantages and Disadvantages of Using e-Learning in
University Education: Analyzing Students’ Perspectives. Electronic Journal of E-
Learning, 19(3), 107-117. https://doi.org/10.34190/ejel.19.3.2168

5. Almaiah, M. A., Al-Khasawneh, A., & Althunibat, A. (2020). Exploring the critical
challenges and factors influencing the E-learning system usage during COVID-19
pandemic. Education and Information Technologies, 25(6), 5261-5280.
https://doi.org/10.1007/s10639-020-10219-y

6. Anderson, T. (2008). The Theory and Practice of Online Learning: Second Edition
(Athabasca University Press) (2nd ed.). Athabasca University Press.

7. Appana, S. (2018, Dec 05), A Review of Benefits and Limitations of Online Learning in
the Context of the Student, the Instructor, and the Tenured Faculty International JI. on
E-Learning (2008) 7(), 5-22
https://www.researchgate.net/publication/237143888_A_Review_of Benefits_and_Limi
tations_of _Online_Learning_in_the_Context_of the_Student_the_Instructor_and_the T
enured_Faculty

8. Apuke, O. D. (2017). Quantitative Research Methods: A Synopsis Approach. Kuwait
Chapter of Arabian Journal of Business and Management Review, 6(11), 40-47.
https://doi.org/10.12816/0040336

9. Arkorful, V., & Abaidoo, N (2014, Dec 12), The role of e-learning, the advantages and
disadvantages of its adoption in Higher Education. International Journal of Education
and Research Vol. 2  https://www.ijern.com/journal/2014/December-2014/34.pdf

10. Asenahabi, B, M. (2019, May). Basics of Research Design: A Guide to selecting
appropriate research design. International Journal of Contemporary Applied Researches

93



11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

217.

Vol.7 No.2 2023
ISSN Online

ISSN Print

2709-4030
2709-4022

6 (5) http://www.ijcar.net/assets/pdf/\VVol6-No5-May2019/07.-Basics-of-Research-
Design-A-Guide-to-selecting-appropriate-research-design.pdf

Bamoallem, B., & Altarteer, S. (2021). Remote emergency learning during COVID-19
and its impact on university student’s perception of blended learning in KSA. Education
and Information Technologies. Published. https://doi.org/10.1007/s10639-021-10660-7
Bhardwaj, P. (2019). Types of sampling in research. Journal of the Practice of
Cardiovascular Sciences, 5(3), 157. https://doi.org/10.4103/jpcs.jpcs_62 19

Branch, R. M., & Dousay, T. A. (2015). Survey of instructional design models (5th ed.).
Association for Educational Communications & Technology.

Buttler, T., George, D., & Bruggemann, K. (2021). Student input on the effectiveness of
the shift to emergency remote teaching due to the COVID crisis: Structural equation
modeling creates a more complete picture. International Journal of Educational
Research Open, 2, 100036. https://doi.org/10.1016/j.ijedro.2021.100036

Coman, C., TiRu, L. G., Mesesan-Schmitz, L., Stanciu, C., & Bularca, M. C. (2020).
Online Teaching and Learning in Higher Education during the Coronavirus Pandemic:
Students’ Perspective. Sustainability, 12(24), 10367.
https://doi.org/10.3390/su122410367

Courville, K. (2011, June 06-08), Technology and its use in Education: Present Roles
and Future Prospects https:/files.eric.ed.gov/fulltext/ED520220.pdf

Dawadi, S., Shrestha, S., & Giri, R. A. (2021). Mixed-Methods Research: A Discussion
on its Types, Challenges, and Criticisms. Journal of Practical Studies in Education, 2(2),
25-36. https://doi.org/10.46809/jpse.v2i2.20

Dhull, I., Arora, S. (2017). Online Learning. International Education and Research
Journal, 3 (8).

Dziuban, C., Moskal, P., Thompson, J., Kramer, L., DeCantis, G., & Hermsdorfer, A.
(2015). Student Satisfaction with Online Learning: Is it a Psychological Contract?
Online Learning, 19(2). https://doi.org/10.24059/0lj.v19i2.496

Ebrahim, Y. (2018). Lesson 28 Chapter 6 (Conclusion and recommendation):
Preparation for academic thesis from undergraduate to postgraduate degree levels-
Chapter preview. Research Gate

Eltahir, M. E. (2019). E-Learning in Developing Countries: Is it a Panacea? A Case
Study of Sudan. IEEE Access, 7, 97784-97792.
https://doi.org/10.1109/access.2019.2930411

Fabregues, S., Hong, Q. N., Escalante-Barrios, E. L., Guetterman, T. C., Meneses, J., &
Fetters, M. D. (2020). A Methodological Review of Mixed Methods Research in
Palliative and End-of-Life Care (2014-2019). International Journal of Environmental
Research and Public Health, 17(11), 3853. https://doi.org/10.3390/ijerph171

Falloon, G. (2011). Making the Connection. Journal of Research on Technology in
Education, 43(3), 187-209. https://doi.org/10.1080/15391523.2011.10782569

Ferguson, R. (2010). Peer interaction: the experience of distance students at university
level. Journal of  Computer  Assisted Learning, 26(6), 574-584.
https://doi.org/10.1111/j.1365-2729.2010.00386.x

Ferri, F., Grifoni, P., & Guzzo, T. (2020). Online Learning and Emergency Remote
Teaching: Opportunities and Challenges in Emergency Situations. Societies, 10(4), 86.
https://doi.org/10.3390/s0c10040086

Gherhes, V., Stoian, C. E., Farcasiu, M. A., & Stanici, M. (2021). E-Learning vs. Face-
To-Face Learning: Analyzing Students’ Preferences and Behaviors. Sustainability,
13(8), 4381. https://doi.org/10.3390/su13084381

Gilbert, B. (2015). Education Masters Research | Ralph C. Wilson, Jr. School of
Education | St. John Fisher College.
Https://Fisherpub.Sjfc.Edu/education_ETD_masters/?Utm_source=fisherpub.Sjfc.edu%
2Feducation_ETD_masters%2F303&utm_medium=PDF&utm_campaign=PDFCoverPa
ges.

94



28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

Vol.7 No.2 2023
ISSN Online

ISSN Print

2709-4030
2709-4022

https://fisherpub.sjfc.edu/education_ETD_masters/?utm_source=fisherpub.sjfc.edu%2Fe
ducation_ETD_masters%2F303&utm_medium=PDF&utm_campaign=PDFCoverPages
Gillett-Swan, J. (2017). The Challenges of Online Learning: Supporting and Engaging
the  Isolated Learner. Journal of Learning  Design, 10(1), 20.
https://doi.org/10.5204/j1d.v9i3.293

Gopal, R., Singh, V., & Aggarwal, A. (2021). Impact of online classes on the satisfaction
and performance of students during the pandemic period of COVID 19. Education and
Information Technologies, 26. https://doi.org/10.1007/s10639-021-10523-1

Grant, C., & Osanloo, A. (2014). Understanding, Selecting, and Integrating a Theoretical
Framework in Dissertation Research: Creating the Blueprint for Your “House.”
Administrative  Issues Journal Education Practice and Research, 4(2).
https://doi.org/10.5929/2014.4.2.9

Grossoehme, D. H. (2014). Overview of Qualitative Research. Journal of Health Care
Chaplaincy, 20(3), 109-122. https://doi.org/10.1080/08854726.2014.925660
Gunasekare, U. L. T. P. (2013). Mixed Research Method as the Third Research
Paradigm: A Literature Review. International Journal of Science and Research (1JSR).
Published.
https://deliverypdf.ssrn.com/delivery.php?1D=1490970830811201051120891101161240
91104014059082060018071001094023117023118119002064117119051059021051011
08611001111700008402302007001105101502701400507802210810401006207805208
60040960971230840200840951190671201010131030081090130240941041271171210
94087&EXT=pdf&INDEX=TRUE

Henriques, S., & Hopkins Eyles, C. (2021). Supporting emergency remote teaching due
to coronavirus pandemic: Problem Solving Group at ICUDDR. Adiktologie, 21 (4), 211-
218. https://doi.org/10.35198/01-2021-004-0001

Hodges, C., & Fowler, D. (2021). COVID-19 Crisis and Faculty Members in Higher
Education: From Emergency Remote Teaching to Better Teaching through Reflection.
International Journal of Multidisciplinary Perspectives in Higher Education, 5(1), 118-
122. https://doi.org/10.32674/jimphe.v5i1.2507

Irawan, A. W., Dwisona, D., & Lestari, M. (2020). Psychological Impacts of Students on
Online Learning During the Pandemic COVID-19. KONSELI: Journal Bimbingan Dan
Konseling (E-Journal), 7(1), 53-60. https://doi.org/10.24042/kons.v7i1.6389

John Lemay, D., Doleck, T., & Bazelais, P. (2021). Transition to online teaching during
the  COVID-19 pandemic. Interactive  Learning  Environments, 1-12.
https://doi.org/10.1080/10494820.2021.1871633

Joksimovic, S., Kovanovic, V., & Gasevic, D. (2015), The history and state of online
learning

https://www.researchgate.net/publication/313752141 The_history and_state _of online
learning Athabasca University

Kearns, L, R. (2012, Sep), Student Assessment in Online Learning: Challenges and
Effective Practices MERLOT Journal of Online Learning and Teaching 8 (3)
https://jolt.merlot.org/vol8no3/kearns_0912.pdf

Khatri, K. K. (2020). Research Paradigm: A Philosophy of Educational Research.
International Journal of English Literature and Social Sciences, 5(5), 1435-1440.
https://doi.org/10.22161/ijels.55.15

Khlaif, Z. N., Salha, S., & Kouraichi, B. (2021). Emergency remote learning during
COVID-19 crisis: Students’ engagement. Education and Information Technologies.
Published. https://doi.org/10.1007/s10639-021-10566-4

Kivunja, C. (2018). Distinguishing between Theory, Theoretical Framework, and
Conceptual Framework: A Systematic Review of Lessons from the Field. International
Journal of Higher Education, 7(6), 44. https://doi.org/10.5430/ijhe.v7n6p44

Kotze, D.A. (2021). Theoretical framework for Open Distance Learning: A south
African case study. The Independent Journal of Teaching and Learning, 16 (1)

95



43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

95.

56.

of.

58.

59.

60.

Vol.7 No.2 2023
ISSN Online

ISSN Print

2709-4030
2709-4022

Kuo, Y. C., Walker, A. E., Belland, B. R., & Schroder, K. E. E. (2013). A predictive
study of student satisfaction in online education programs. The International Review of
Research in Open and Distributed Learning, 14(1), 16.
https://doi.org/10.19173/irrodl.v14i1.1338

Maggetti, M. (2018). Mixed-Methods Designs. Handbuch Organisationssoziologie, 1—
18. https://doi.org/10.1007/978-3-658-16937-4 12-1

Mahyoob, M. (2020). Challenges of e-Learning during the COVID-19 Pandemic
Experienced by EFL Learners. Arab World English Journal, 11(4), 351-362.
https://doi.org/10.24093/awej/vol11n04.23

Malina, M. A., Narreklit, H. S., & Selto, F. H. (2011). Lessons learned: advantages and
disadvantages of mixed method research. Qualitative Research in Accounting &
Management, 8(1), 59-71. https://doi.org/10.1108/11766091111124702

McKim, C. A. (2016). The Value of Mixed Methods Research. Journal of Mixed
Methods Research, 11(2), 202-222. https://doi.org/10.1177/1558689815607096

Misirli, O., & Ergulec, F. (2021). Emergency remote teaching during the COVID-19
pandemic: Parents experiences and perspectives. Education and Information
Technologies. Published. https://doi.org/10.1007/s10639-021-10520-4

Mixed Methods Research: An Overview for Beginner Researchers. (2019). Journal of
Literature, Languages and Linguistics. Published. https://doi.org/10.7176/j111/58-05
Molina-Azorin, J. F., Tari, J. J., Lopez-Gamero, M. D., Pereira-Moliner, J., & Pertusa-
Ortega, E. M. (2018). The Implementation and Advantages of Mixed Methods in
Competitive Strategy and Management Systems. INTERNATIONAL JOURNAL OF
MULTIPLE RESEARCH APPROACHES, 10(1), 412-421.
https://doi.org/10.29034/ijmra.v10n1a28

Ntinda, K. (2018). Narrative Research. Handbook of Research Methods in Health Social
Sciences, 1-13. https://doi.org/10.1007/978-981-10-2779-6_79-1

OZUDOGRU, G. (2021). Problems faced in distance education during Covid-19
Pandemic. Participatory Educational Research, 8(4), 321-333.
https://doi.org/10.17275/per.21.92.8.4

Paterson, S. M. (2014). Online Learning Communities: Motivational Factors for
Success. International Journal of Recent Contributions from Engineering, Science & IT
(1JES), 2(2), 6. https://doi.org/10.3991/ijes.v2i2.3812

Patricia Aguilera-Hermida, A. (2020). College students’ use and acceptance of
emergency online learning due to COVID-19. International Journal of Educational
Research Open, 1, 100011. https://doi.org/10.1016/j.ijedro.2020.100011

Paul, J., & Jefferson, F. (2019). A Comparative Analysis of Student Performance in an
Online vs. Face-to-Face Environmental Science Course from 2009 to 2016. Frontiers in
Computer Science, 1. https://doi.org/10.3389/fcomp.2019.00007

Popping, R. (2015). Analyzing Open-ended Questions by Means of Text Analysis
Procedures. Bulletin of Sociological Methodology/Bulletin de Méthodologie
Sociologique, 128(1), 23-39. https://doi.org/10.1177/0759106315597389

Rafi, A. M., Varghese, P. R., & Kuittichira, P. (2020). The Pedagogical Shift During
COVID 19 Pandemic: Online Medical Education, Barriers and Perceptions in Central
Kerala. Journal of Medical Education and Curricular Development, 7,
238212052095179. https://doi.org/10.1177/2382120520951795

Rahiem, M. D. H. (2020). The Emergency Remote Learning Experience of University
Students in Indonesia amidst the COVID-19 Crisis. International Journal of Learning,
Teaching and Educational Research, 19(6), 1-26. https://doi.org/10.26803/ijlter.19.6.1
Rehman, A.a, & Alharthi, K. (2016 Oct). An Introduction to Research Paradigms
International Journal of Educational Investigations, 03(2410-3446).
https://www.researchgate.net/publication/325022648

Samuels, P. (2020). A Really Simple Guide to Quantitative Data Analysis. Birmingham
City University. https://doi.org/10.13140/RG.2.2.25915.36645

96



Vol.7 No.2 2023
ISSN Online

ISSN Print

2709-4030
2709-4022

61. Sangra, A., Vlachopoulos, D., & Cabrera, N. (2012). Building an inclusive definition of
e-learning: An approach to the conceptual framework. The International Review of
Research in Open and Distributed Learning, 13(2), 145,
https://doi.org/10.19173/irrodl.v13i2.1161

62. Schultz, R. B., & DeMers, M. N. (2020). Transitioning from Emergency Remote
Learning to Deep Online Learning Experiences in Geography Education. Journal of
Geography, 119(5), 142-146. https://doi.org/10.1080/00221341.2020.1813791

63. Shah, Al-Bargi, S. R. A. (2013). Research Paradigms: Researchers’ Worldviews,
Theoretical Frameworks and Study Designs. INTERNATIONAL PEER REVIEWED
JOURNAL, 04, 252-264.
https://awej.org/images/Alllssues/\VVolume4/VVolume4Number4Dec2013/15.pdf

64. Smart, K., & Cappel, J. J. (2006). Students’ Perceptions of Online Learning: A
Comparative Study. SSRN Electronic Journal. Published.
https://doi.org/10.2139/ssrn.3524610

65. Stewart, W. H. (2021). A global crash-course in teaching and learning online: A
thematic review of empirical Emergency Remote Teaching (ERT) studies in higher
education during Year 1 of COVID-19. Open Praxis, 13(1), 89.
https://doi.org/10.5944/openpraxis.13.1.1177

66. Sun, A., & Chen, X. (2016). Online Education and Its Effective Practice: A Research
Review. Journal of Information Technology Education: Research, 15, 157-190.
https://doi.org/10.28945/3502

67. T, M., S, A., Aditya, K., & Jha, G. K. (2020). Students’ Perception and Preference for
Online Education in India During COVID -19 Pandemic. SSRN Electronic Journal.
Published. https://doi.org/10.2139/ssrn.3596056

68. Theofanidis, Dimitrios, & Fountouki, Antigoni. (2019). Limitations and Delimitations In
The Research Process. Perioperative nursing (GORNA), E-ISSN:2241-3634, 7(3), 155—
162. http://doi.org/10.5281/zenodo.2552022

69. Ullah, A., Ashraf, M., Ashraf, S., & Ahmed, S. (2021). Challenges of online learning
during the COVID-19 pandemic encountered by students in Pakistan. Journal of
Pedagogical Sociology and Psychology, 3(1), 36-44.
https://doi.org/10.33902/jpsp.2021167264

70. UTA Libraries Mavs Open Press. (2021). Creating Online Learning Experiences.
XanEdu Publishing Inc.

71. Van Wart, M., Ni, A., Medina, P., Canelon, J., Kordrostami, M., Zhang, J., & Liu, Y.
(2020). Integrating students’ perspectives about online learning: a hierarchy of factors.
International Journal of Educational Technology in Higher Education, 17(1).
https://doi.org/10.1186/s41239-020-00229-8

72. Wyllie, T. M. (2019, April). THE IMPORTANCE OF RESEARCH GAPS. UNICAF
University.
https://www.researchgate.net/publication/348884217 THE IMPORTANCE_OF_ RESE
ARCH_GAPS

73. Zohrabi, M. (2013). Mixed Method Research: Instruments, Validity, Reliability and
Reporting Findings. Theory and Practice in Language Studies, 3(2).
https://doi.org/10.4304/tpls.3.2.254-262

97



