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Abstract:  
 Teacher commitment inspires them to devote time and energy for the betterment of learners and to involve 

in teaching learning process for academic achievements enthusiastically. This devotion may develop a 

relationship between students and teachers which helps in creating conducive learning environment. The 

self-regulation process helps students to use their cognitive and mega-cognitive capabilities to activate, 

plan, monitor and evaluate their learning progress systematically. Being vigilant to their learning 

strategies, they display excellent learning skills and adequate involvement in learning process as they 

value their learning greatly. In this study an effort has been made to investigate effect of teachers’ 

teaching commitment and students’ self-regulation. The results indicated that teacher teaching 

commitment and students’ self-regulation are significantly correlated. Comparatively, female teachers are 

more committed than male teachers and female students are more regulated than female students. Data 

were collected from 1638 students of 24 secondary schools students across Punjab province through 

questionnaire. Pearson ‘r’ correlation and regression analysis was conducted to analyze data with the 

help of SPSS 26.      
Keywords 
  Commitment, teachers’ teaching commitment, organizational commitment, self-

regulation, self-regulated learning, student’ self-regulation   

Introduction   
In recent days, teachers have to be more innovative, critical, creative, logical, and 

committed to meet a variety of academic needs of learners in this technologically ever 

developing era where teachers’ role is important. The committed employees are 

considered as an asset to organization who exerts their maximum efforts to achieve 

organizational goals and realization of its dreams (Suharto, Suyanto, & Hendri, N. 

(2019). It is an admitted fact that the concept of teacher’s commitment is deeply rooted 

in the organizational commitment and hence teachers’ commitment is parallel to 

organizational commitment (Sabir & Bhutta, 2018). In the same context, Salleh, (2016) 

urges that teachers’ organizational commitment increases their output and enhance 

teaching performance. Helmke (2015) stated that teaching is an incentive offered to the 

students that supports students to comprehend learning and increase motivation. Rapidly 

changing and multifaceted educational scenario demands students’ self-regulation and 

monitoring at every stage of learning. Woolfolk, A. (2009) by quoting Zimmerman, 

elaborated Self-Regulated Learning SRL as a process that activates and encourages 

students’ cognition which regulates their attitude and behavior comprehensively to 

achieve learning targets.  Education sector influences to promote and up bring  the 

economy of any country (Cabauatan & Manalo, 2018), learning resources (Jeong, & 

Hmelo-Silver, 2010), infrastructure (Khan & Iqbal, 2012), authentic text books 

(Mahmood, 2011) and introducing modern technology as essential ingredients for 

learning process but the teachers’ teaching commitment excels from all these factors.  
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Zimmerman and Schunk, (2011) described that SRL helps learners to activate, maintain 

cognitive abilities that affect attitude personally and systematically to reach academic 

goals. In the same vein, Bin Jwair, (2018) and Sletten, (2015) confirmed that students 

exhibit their SRL skills by using variety of strategies, Both cognitive and meta-cognitive 

to regulate and control their learning process in accordance with their learning situation. 

Likewise, Rahimi et al., (2015) rightly asserted that the selection and utilization of 

learning strategies is very crucial factor for the attainment of desired learning outcomes. 

Talbert, (2017) pointed out that self-regulated students need not teachers’ guidance to 

select or change strategy but they are disciplined enough to device or alter learning 

strategies as per requirement of the learning situation being self-regulated. The higher 

level of teacher commitment convinces students to become active learners as Aksit, 

Niemi & Nevgi, (2016) stated that students’ active learning   promotes SRL among 

students that enable them to monitor, control and regulate their own learning whereas 

teachers’ commitment guarantees students successful academic performance and 

achievement of learning objectives (White & Bembenutty, 2013). 

Teachers’ Teaching Commitment (TTC) 
Delfino & Persico, (2009) stated that society, parents and schools have raised 

high expectations from teachers and students. To accept this challenge, teachers have to 

orchestrate all their cognitive abilities and capacities to produce a creative learning 

environment and scaffolding for learners to exert efforts for the achievement of 

constructive learning. Teachers’ commitment is the most significant factor that outlines 

the future of learners as well as nation. Thien, Razak & Ramayah, (2014) asserted 

teachers’ teaching commitment is similar to organizational commitment (school). 

Committed teachers are identified by the excitement they have to acquire new 

knowledge, skills and ideas, the utilization of their intellectual capacities for teaching-

learning process and their passion for the remarkable success of their students. Wright, 

B. E., Christensen, & Isett (2013) stated that teachers scarify and show compassionate 

attitude due to their teaching commitment. Being the most important resource, 

organizations always acknowledge the worth of their employees and make considerable 

efforts to attract,  retain and maintain them in organization (Aguiar-Quintana et al., 2020; 

Anggreyani et al., 2020; Ibrahim, 2020). Commitment develops employee’s interest, 

involvement, trust and sense of ownership for organization where shared decisions are 

made devoid of discrimination between administration and employees (Andika & 

Darmanto, 2020). Loan (2020) investigated that commitment  strengthen the feelings to 

stay in organization which is related to the associated with all the three types of 

commitment such as affective continuance and normative commitment (Boehman, 2006; 

Brooks et al., 2020).  . In the same thread, Kontoghiorghes, (2016) expressed that 

intrinsic motivation and commitment are closely related to each other. Putra, Cho, & Lin, 

(2017) asserted that intrinsic motivation boosts teachers’ commitment and students’ 

involvement in learning that results in students’ self-regulation.  Focusing on the same 

pattern, Aban, C. I., Perez, V. B., Ricarte, & Chiu, (2019) investigated that affective 

commitment raise job satisfaction among employees. Progressive institutions always try 

to optimize and enrich job characteristics by setting realistic achievable goals that 

energizes employees to meet challenges with commitment through provision of 

sufficient resources (Bakker & Demerouti, 2017;  Demerouti  & Peeters, 2018; Holman 

https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
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https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
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& Axtell, 2016). On the other hand, Bakker & Wang, (2019) described that stressed and 

unsatisfied employees become demoralized and their commitment vanishes.    

Self-Regulation (SR) 

Persico, Milligan, and Littlejohn ( 2015) describing Zimmerman views said that 

SRL is a continuous process of planning, implementing, monitoring, self-evaluating and 

controlling of self that helps to make constructive decisions through exerting continuous 

effort. Self-regulated learners become adaptive lifelong learners being regulated 

individuals (Gallego-Arrufat and Gutiérrez-Santiuste, 2015). This perception increase SR 

among students and they become able to perform as an active learner consciously 

keeping a solid resolution about their capacities and practices to perform well in class 

(Vrieling-Teunter et al.2012). Students are required to be efficient and responsible about 

the selection of learning experiences for their effective learning (Lai & Hwang, 2016; 

Sletten, 2015). Self-regulation has been elaborated as an intentional process of directing 

actions, thoughts and feelings of an individual towards goal achievement (Carver & 

Scheier, 2011). The importance and urgency of difference of goals, determines the level 

of commitment (Şenel et al., 2018). 

 SR helps students to accomplish and carry out their leaning activities for strengthening 

students’ learning capabilities, self-monitoring and self-evaluating to improve their 

academic performance. Being, self-motivated and self-regulated learners, they become 

self-dependent and develop their own skills to use, alter or adjust learning strategies 

effectively for their academic success (Cleary & Zimmerman, 2004). These strategies are 

responsible to produce independent learners whereas, Lai & Hwang, (2016) and Sun et 

al., (2017) inferred that being deficient in SRL strategies some students do not perform 

well. Al-Zahrani, (2015) described that improper and irrelevant guidance (Chen et 

al., 2015) within class or out of the class demoralize students. With the passage of time, 

the concept of self-regulation is getting new horizons. Currently self-regulation is 

connected with emotion regulation, intelligence and educational success (Finders et al. 

2021). The success of self-regulation, requires deep motivation for targeted task with 

wanting behavior and enjoyable attitude (Berkman, 2016). Focusing on the other aspects 

of self-regulation, Usher & Schunk, (2018) stated that self-regulation is an umbrella term 

that includes emotion regulation, conscientiousness, monitoring, self-control, accepting 

delayed pleasures, willpower, discipline, executive functions and sportsmanship.   

Pintrich, (2000) asserted that self-regulation helps learners to set goals and create 

commitment to achieve that goals.  

Purpose of Research Study 

Teachers’ commitment inculcates learning among students and resultantly they 

regulate their learning activities to maximize their educational output. Teachers’ 

commitment is manifested in the form of students’ success and academic performance. 

But it has been often noted that despite of equal academic background and teaching 

commitment of teachers, difference exists the academic achievements and self-regulation 

of both male and female students. Then question arises, whether teacher commitment or 

students’ self-regulation discriminates their academic performance and how these affect 

each other. This complex phenomenon has been investigated in this study.   

Objectives of the study  

Following were the objectives of this research: 

(i) To determine the relationship of teachers’ teaching commitment with their 

students’ self-regulation in English Secondary Classes. 

https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
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(ii) To find out the effect of teachers’ teaching commitment on their students self-

regulation in English Secondary Classes. 

Hypotheses   

Ho1:    There is no significant relationship between teachers’ teaching commitment and 

with their students’ self-regulation in English Secondary Classes. 

Ho2:    There is no significant relationship between male and female teachers’ 

commitment with their students’ self-regulation in English Secondary Classes. 

Ho3:   There is no contribution of teachers’ teaching commitment on their students’ self-

regulation in English Secondary Classes. 

Ho4:  There is no contribution of male and female teachers’ teaching commitment on 

their students’ self-regulation in English Secondary Classes. 

Methodology  

The study at hand was designed to determine the relationship between teachers’ 

teaching commitment and students’ self-regulation: Gender based comparison at 

secondary level.  The effect of variables i.e. Teachers’ Teaching Commitment and 

students’ Self-Regulation, in present research was observed in natural setting therefore, it 

was a non-experimental quantitative research (Wiresma & Jurs, 2009) which is termed as 

ex-post facto research. Ex-post facto research tries to examine existing cause and effect 

relationship in present situation (Cooper & Schindler, 2001).   To determine the 

relationship, analysis for simple correlation (Pearson “r”), Standardized Regression 

Weights β, Multiple Correlation R
2
, and Regression was conducted by using SPSS 26 

Sample of the study 

Sample data was collected from 1638 male and female students of 24 randomly 

selected schools from tehsil Kharian, Okara and Bahwalpur of district Gujrat, Okara and 

Balwapur respectively as the population of the study included all public sector male and 

female high school across the Punjab province, Pakistan.  Multistage stratified random 

sampling technique was utilized to collect data through survey method.  

Instrumentation 

Teacher Commitment Scale (TCS) by Ayotunde Samuel Akinwale, Department 

of Educational Management, Obafemi Awolowo University, Ile-Ife, Nigeria and 

Academic Self-Regulation Scale ASRS by Dr. Javed Hassan Akhtar, Head of the 

Department of Education, Ghazi University Dera Ghazi Khan, Punjab, Pakistan were 

adopted and validated. Preliminary (ASRS) scale consisted of 20 items. Principal 

Component Analysis was made and finally 15 statement were included in final 

instrument  with two components, Self-Planning (SP) and Self-Instruction (SI).The 

component (SP) retained 8 item while (SI) 7. The reliability coefficient of (ASRS) was 

0.844 and it was considered statistically significant.  

Similarly, 12 items were included in final (TCS).  Two components Teachers’ Teaching 

Commitment (TTC) and Commitment to Teaching Profession (CTP) were extracted 

through Principal Component Analysis. The correlation between components (TTC) and 

(CTP) ranged from .461 to .774 which denoted as high level of correlation. Chronbach 

alpha reliability coefficient of (TCS) was calculated 0 .761 which determined it as a valid 

instrument. 

Results 

In this section, hypotheses of the study were analyzed and their results have been 

reported.  
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Ho1:    There is no significant relationship between teachers’ teaching commitment and 

with their students’ self-regulation in English Secondary Classes. 

Table 1.1 

Relationship of teachers’ teaching commitment and students’ Self-Regulation  

Variables  Mean S.D. Pearson-r Sig. (2-tailed) 

Teachers’ Teaching Commitment  4.05 0.56 0.497 0.000 

 Students’ Self-Regulation  4.08 0.45 
n =1638 

Table 1.1 reflects that there exists a significant relationship (r=0.497, α=0.01>p=0.000) 

between teachers’ teaching commitment and students’ Self-Regulation. Strength of 

relationship is moderate. 
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Table 1.2 

Relationship between factors of students’ perceptions about teachers’ commitment 

towards teaching and students self-regulation in English Secondary Classes  

ASRQ Factors 

TCS Factors 

TCT TCP 

r Sig. r Sig. 

Self-Planning 0.438 0.000 0.445 0.000 

Self-Instruction 0.389 0.000 0.370 0.000 
n=1638 

Table 1.2 indicates that there exists a significant correlation between different factors of 

ASRQ and TCS i.e. Self-Planning (r=0.438, p<0.01) and (r=0.445, p<0.01) with TCT 

and TCP whereas, Self-Instruction (r=0.389, p<0.01) and (r=0.370, p<0.01) with TCT 

and TCP respectively. All the relationships are of moderate strength. 

Ho2:    There is no significant relationship between male and female teachers’ 

commitment with their students’ self-regulation in English Secondary Classes. 

Table 1.3 

Relationship between students’ perceptions about teachers’ teaching commitment and 

students’ Self-Regulation in English Secondary Classes  

Variables Gender Mean S.D. Pearson-r Sig. (2-tailed) 

Teachers’ Teaching  Commitment  Male 3.995 0.600 0.501 
0.000 

Students’ Self-Regulation  4.049 0.468 

Teachers’ Teaching Commitment  Female 4.108 0.509 0.489 
0.000 

Students’ Self-Regulation  4.100 0.427 
Male =792, Female =846 

Table 1.3 reveals that there exists a significant relationship between male (r=0.50, 

α=0.01>p=0.000) and female (r=0.489, α=0.01>p=0.000) in respect of TTC and 

students’ SR. The mean score of male teachers for TTC (x  = 3.995) and SR is (x =4.049). 

Similarly, The mean score of female teachers for TTC (x  = 4.049) and SR is (x =4.100) 

which indicates that female teachers are comparatively more committed than male 

teachers and female students are more self-regulated than male students and male.  

Strength of relationship is moderate. 
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Table 1.4 

Relationship between factors of students’ perceptions about teachers’ commitment 

towards teaching English and self-regulation in English Secondary Classes  

Gender ASRQ Factors 

TCS Factors 

TCT TCP 

r Sig. r Sig. 

Male 
Self-Planning 0.434 0.000 0.431 0.000 

Self-Instruction 0.411 0.000 0.394 0.000 

Female 
Self-Planning 0.438 0.000 0.457 0.000 

Self-Instruction 0.360 0.000 0.339 0.000 

Male =792, Female =846 

 Table given above reflects that there exists a significant relationship among factors of 

ASRQ and TCS i.e. Self-Planning (r=0.434, p<0.01) and (r=0.431, p<0.01) with TCT and 

TCP whereas, Self-Instruction (r=0.411, p<0.01) and (r=0.394, p<0.01) with TCT and TCP 

for male teachers. Similarly, there exists a significant relationship between factors of 

ASRQ i.e. Self-Planning (r=0.438, p<0.01) and (r=0.457, p<0.01) with TCT and TCP 

whereas, Self-Instruction (r=0.360, p<0.01) and (r=0.339, p<0.01) with TCT and TCP for 

female teachers respectively. All the relationships are of moderate strength as the value 

computed is less than 0.7. 

Ho3:  There is no contribution of teachers’ teaching commitment in their students self-

regulation in English Secondary Classes. 
Table 1.5 

Standardized Regression Weights β, Multiple Correlation R, and Regression for 

Relationship between Two Dimensions of Academic Self-Regulation Questionnaire 

ASRQ (Self-planning and Self-Instruction) and Factors of Teaching commitment Scale 

TCS (Teachers’ Teaching commitment and Teachers’ Commitment toward Profession)  

TCS Factors 

ASRQ Factors 

Self-Planning Self-Instruction Self-Regulation 

β Sig. β Sig. β Sig. 

TTC 0.178 0.004 0.334 0.000 0.306 0.000 

TCP 0.279 0.000 0.058 0.358 0.200 0.001 

Multiple Correlation R 0.450 0.000 0.389 0.000 0.498 0.000 

Regression R
2 

0.202  0.152  0.248  
n=1638 

Table 1.5 shows that there existed a significant relationship among all factors of   TCS 

i.e.  TTC (β=0.178, p<0.01) and (β=0.334, p<0.01) in respect of SP and SI respectively 

and TCP (β=0.279, p<0.01) in respect of Self-Planning but TCP in respect of Self-

Instruction (β=0.058, p<0.01) indicates insignificant result. Similarly, overall Teacher 

commitment scale TCS reflects significant relationship between its factors i.e. TTC 

(β=0.306, p<0.01) and TCP (β=0.200, p<0.01) in respect of students’ self-regulation. 

The results of multiple correlation show that there exists a significant relationship among 

factors of TCS and ASRQ i.e. SP (R=0.450, p<0.01), SI (R=0.389, p<0.01) and Overall 

Self-Regulation (R=0.498, p<0.01).  . The R
2
 value indicates that 20.2%, 15.2% and 

24.8% of the variance in teachers’ teaching commitment was attributable to the students’ 

perceptions' about SP, SI and overall SR respectively.  

Ho4:  There is no contribution of male and female teachers’ teaching commitment in 

their students’ self-regulation in English Secondary Classes. 
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Table 1.6 

Standardized Regression Weights β, Multiple Correlation R, and Regression for 

Relationship between Two Dimensions of Students’ Self-Regulation (Self-planning and 

Self-Instruction) and Factors of TCS 

Gender TC Factors 

ASRQ Factors 

Self-Planning Self-Instruction Self-Regulation 

β Sig.  β Sig. β  Sig. 

Male 

TCT 0.249 0.007 0.338 0.000 0.347 0.000 

TCP 0.198 0.031 0.077 0.406 0.162 0.067 

Multiple Correlation R 0.439 0.000 0.412 0.000 0.502 0.000 

Regression R
2 

0.193  0.169  0.252  

Female 

TCT 0.103 0.204 0.326 0.000 0.260 0.001 

TCP 0.362 0.000 0.037 0.664 0.239 0.003 

Multiple Correlation R 0.459 0.000 0.360 0.000 0.489 0.000 

Regression R
2 

0.210  0.130  0.239  
n=1638 

Table 1.6 indicates that there exists a significant relationship between factors of TCS i.e. 

TTC (β=0.249, p<0.01) and (β=0.338, p<0.01) and (β=0.347, p<0.01) in respect of SP, 

SI and overall SR respective, whereas TCP (β=0.198, p<0.01 ) and , (β=0.077, p<0.01) 

and(β=0.162, p<0.01) in respect of SP, SI and overall SR respectively for male teachers. 

The multiple correlation for Self-Planning SP (R=0.439, p<0.01), Self-Instruction SI 

(R=0.412, p<0.01) and Overall Self-Regulation (R=0.502, p<0.01) indicate significant 

association between all factors of TCS and ASRQ. The R
2
 value indicates that 19.3%, 

16.9% and 25.2 % of the variance in TTC was attributable to the students’ perceptions' 

about SP, SI and overall SR respectively. 

The values of standardized beta weights for female teachers are reported in table 1.6 

show that there exists a significant relationship among factors of   TCS i.e.  TTC 

(β=0.103, p<0.01) and (β=0.326, p<0.01) and (β=0.260, p<0.01) in respect of SP, SI and 

overall SR respectively, whereas Teachers’ Commitment towards Profession TCP 

(β=0.362, p<0.01) ), (β=0.037, p<0.01) and(β=0.239, p<0.01)   in respect of SP, SI and 

overall SR respectively. The results of analysis uniquely accounts for significant amount 

of variance among students’ in learning English except TCP for female teachers which is 

in significant. The female teachers multiple correlation for Self-Planning SP (R=0.459, 

p<0.01), Self-Instruction SI (R=0.360, p<0.01) and Overall Self-Regulation (R=0.489, 

p<0.01) indicate significant association between factors of TCS and ASRQ. The R
2
 value 

indicates that 21.0%, 0.130 % and 23.9 % of the variance in female teachers’ 

commitment towards teaching English was attributable to the students’ perceptions' 

about self-planning, self-instruction and overall self-regulation respectively 

Findings 

1. There exists a significant relationship (r=0.497, α=0.01>p=0.000) between 
teachers’ teaching commitment and students’ Self-Regulation. Furthermore, a 

significant correlation is also found between different factors of ASRQ and TCS 

i.e. Self-Planning (r=0.438, p<0.01) and (r=0.445, p<0.01) with TCT and TCP 

whereas, Self-Instruction (r=0.389, p<0.01) and (r=0.370, p<0.01) with TCT and 

TCP respectively. All the relationships are of moderate strength. 

(Table1.1, 1.2) 
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2. There existed a significant and moderate relationship between TTC and students’ 
SR for male (0.50) and female (0.489) teachers. Comparatively, female teachers are 

more committed. Similarly, The mean score of female teachers for TTC (x  = 4.049) 

and SR is (x =4.100) which indicates that female teachers are comparatively more 

committed than male teachers and female students are more self-regulated than 

male students and male. Moreover, a significant relationship is found between 

different factors of ASRQ and TCS i.e. SP (r=0.434, p<0.01) and (r=0.431, p<0.01) 

in respect of TTC and TCP whereas SI (r=0.411, p<0.01) and (r=0.394, p<0.01) in 

respect of TTC and   TCP respectively for male teachers. In the same way, a 

significant and moderate relationship is found among factors of TTC and ASRQ 

i.e. SP(r=0.438, p<0.01) and (r=0.457, p<0.01) in respect of TTC and TCP 

whereas, SI (r=0.360, p<0.01) and (r=0.339, p<0.01) in respect TTC and TCP 

respectively for female teachers. (Table 1.3, 1.4) 

3. A significant amount of variance on students’ SR was found for  factors of TCS  
i.e. TTC  with (SP) (β=0.178, p<0.01), (SI) (β=0.334, p<0.01) and SR (β=0.306, 

p<0.01) and TCP with (SP) (β=0.279, p<0.01) ) and  (SI) (β=0.058, p<0.01) and 

SR (β=0.200, p<0.01). The multiple correlation for SP (R=0.450, p<0.01), SI 

(R=0.389, p<0.01) and SR (R=0.498, p<0.01) indicate significant association 

between all factors of TCS and ASRQ. The R
2
 value indicates that 20.2%, 15.2% 

and 24.8% of the variance in TTC was attributable to the students’ perceptions' 

about SP, SI and SR respectively. (Table 1.5) 

4. A significant amount of variance on students’ self-regulation was found for 

factors of TCS i.e. TTC in respect of SP (β=0.249, p<0.01), SI (β=0.338, p<0.01) 

and SR (β=0.347, p<0.01) and TCP in respect of SP (β=0.198, p<0.01) show 

significant amount of variance. The values of multiple correlation for SP 

(R=0.439, p<0.01), SI (R=0.412, p<0.01) and Overall SR(R=0.502, p<0.01) 

indicate significant association between all factors of TCS and ASRQ. The R
2
 

value indicates that 19.3%, 16.9% and 25.2 % of the variance in teachers’ 

teaching commitment was attributable to the students’ perceptions' about self-

planning, self-instruction and overall self-regulation of male teachers 

respectively. 

Similarly, A significant amount of variance on students’ self-regulation was found 

for factors of TCS i.e. for TTC (β=0.103, p<0.01), (β=0.326, p<0.01) and 

(β=0.260, p<0.01) in respect of SP, SI and SR whereas TCP (β=0.362, p<0.01), 

(β=0.037, p<0.01) and (β=0.239, p<0.01)   in respect of SP, SI and SR  

respectively for female teachers. Multiple correlation results for Self-Planning SP 

(R=0.459, p<0.01), Self-Instruction SI (R=0.360, p<0.01) and Self-Regulation 

(R=0.489, p<0.01) indicated significant association between all factors of TCS and 

ASRQ. The R
2
 value indicated that 21.0%, 0.130 % and 23.9 % of the variance in 

female teachers’ commitment towards teaching was attributable to the students’ 

perceptions' about SP, SI and SR respectively. (Table 1.6) 

Conclusions 

1. Teacher commitment and students’ self-regulation are closely related and they 

affect each other. Teacher teaching commitment boosts students’ self-regulation as 

well as self-planning and self-instruction. 
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2. Male and female students are influenced significantly from teacher commitment 

and self-regulation. Female teachers are more committed than male teachers and 

female students are more self-regulated than male students comparatively. 

3. Students Self-Planning play relatively important role in students’ self-regulation 

then self-instruction and the effect of teachers’ teaching commitment excels than 

teachers professional commitment in making students self-regulated.  

4. Teachers teaching commitment increase self-regulation in both male and female 

students. Comparatively, female students are more influenced by teachers’ 

teaching commitment.   
Discussion 

Data analysis results regarding Teaching Commitment and Students’ Self-Regulation: A 

Gender Based Comparison at secondary level ” revealed that a significant relationship is 

found between teachers teaching commitment and students self-regulation as Crosswell, 

(2006) defined that teachers’ commitment  involves the learners to achieve school 

organizational goals. Similarly Hendri, (2019) considered that committed teachers are an 

asset for and educational organization who exerts their maximum efforts for achievement 

of organizational goals. Aksit, Niemi & Nevgi, (2016) stated that students’ active 

learning   promotes SRL among students that enable them to monitor, control and 

regulate their own learning which is possible through teacher commitment. The result of 

the study indicated that  students’ self-planning and self-instruction were significantly  

correlated with teachers’ teaching commitment and their commitment to teaching 

profession which indicated that teachers’ commitment supports students to regulate their 

learning process. The results of the study justified Winchester & Winchester, (2014) 

research who revealed that teachers’ reflective practices, commitment and students’ self-

regulation are empirically connected constructs. Furthermore, factors of self-regulation 

have been explored by some previous studies in connection with teachers’ commitment 

(Boulton, 2014; Oakley, Pegrum & Johnson, 2014; van Wyk, 2017) which indorsed the 

results of present research. A strong positive correlation was found for male teachers in 

respect of teachers teaching commitment towards teaching English and students’ self-

regulation in learning English. Salleh , (2016) found that teachers’ professional 

commitment increases students output and they become more regulated. Teachers’ 

commitment towards profession manifests their personal psychological intension for 

teaching profession. Bin Jwair, (2018) and Sletten, (2015) study confirmed that students 

use a variety of self-regulating strategies, both cognitive and meta-cognitive to regulate 

and control their learning process in  the presence of committed teachers efforts. This 

research results indicated a significant correlation of moderate strength for female 

teachers in respect of teaching commitment and students’ self-regulation in learning 

English.  Female teachers comparatively excel from male teachers in respect of teaching 

commitment and students’ self-regulation. The results of this research testify the Beri & 

Beri, (2016) study which indicated that female teachers are comparatively more inclined 

towards teaching profession than male teachers. Similarly, Çekceoğlu, (2019) found a 

significant difference between male female in commitment level at secondary level that 

endorses present research.  Solangi, Qaisrani & Mughal, (2015) and  Shukla, (2009) 

research indicated that female teachers were  more highly committed than male teachers 

towards teaching. This might be due to the female natural loving and motherly attitude 

towards children and their inclination towards teaching profession. On the other hand, 

Goswami and Choudhury (2016) revealed that a great number of male teacher indicated 

https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
https://www.tandfonline.com/doi/full/10.1080/2331186X.2020.1835145
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professional commitment in contrast with female teachers. The results of study show that 

a significant amount of variance is found for all factors of teaching commitment scale 

and factors of ASRQ students’ self-regulation that meaning students’ self-regulation is 

significantly affected by teachers teaching commitment and commitment to profession as 

Laurillard, (2008) described that teaching and learning are co-related entities which have 

ultimate common objective of students’ academic development. Different studies are 

evident that self-regulation influences teachers’ commitment which plays an important 

role to develop organizational commitment (Dee, Henkin, and Singleton 2006) that is 

responsible to progressive educational change  (Achua and Lussier 2013; Tingle, 

Corrales, & Peters 2019). Similarly, Darling-Hammond, Chung Wei, Andree, 

Richardson, & Orphanos, (2009) researched that teachers’ professional development and 

students’ perception of self-regulated are associated psychologically. A Gender based 

studies indicated that females perceive self-regulation comparatively higher than males 

(Gömleksiz & Demiralp, 2012; Kaplan, 2014).  Self-planning and self-instruction are 

significantly and positively correlated with teachers’ teaching commitment and 

commitment to their profession for both male and female teachers. Female students are 

more regulated as compare to male students in respect self-planning whereas male 

students are more active in respect of self-instruction and become more independent as 

compare to female students.  Billinnsgley (1998) opined that academic performance is 

linked with teachers’ commitment. Similarly, the low level of commitment of teachers, 

results in low level of performance of the students.  Celep (2000) submitted that 

teachers’ commitment is highly associated with teachers’ performance which influences 

students critically.  Also, Cagri et al (2017) stated that committed teachers extensively 

contribute to the self-regulation of students and their academic success. It is pertinent to 

draw attention towards results of previous empirical studies that found female teachers as 

compared to male teachers, were more  committed toward teaching and teaching 

profession(Singh & Billingsley (1998); Dee, Henkin; Singleton (2006). Furthermore 

Öntürk et al., (2018) study indicated that females are more committed than males.  

 

 On the other hand, Fresko, Kfir,& Nasser (1997) mentioned that  no significant 

difference was found in teacher commitment between male and female teachers . So, 

contextual influence of gender based teacher commitment needs further research due to 

enormous induction of female teachers in teaching profession (Adams 2018).  

References 

.Aban, C. I., Perez, V. B., Ricarte, K. G., & Chiu J.L.(2019). The Relationship of 

Organizational Commitment, Job Satisfaction, and Perceived Organizational 

Support of Telecommuters in the National Capital Region. Review of Integrative 

Business and Economics Research, 8(4), 162-197  

Achua, C. F., and R. N. Lussier. 2013. Effective Leadership. 5th ed. Mason, OH: South-

Western Cengage Learning. 

Adams, D. 2018. Mastering Theories of Educational Leadership and Management. Kuala 

Lumpur: University of Malaya Press. 



 
 
 
 

12 
 

 

        Vol. 5No.3 2021                                                                              

Aguiar-Quintana, T., Araujo-Cabrera, Y., & Park, S. (2020). The sequential relationships 

of hotel employees' perceived justice,commitment, and organizational citizenship 

behaviour in a high unemployment context. Tourism Management Perspectives, 

100676.  

Aksit, F., Niemi, H., and Nevgi, A. (2016). Why is active learning so difficult to 

implement: The Turkish case. Australian Journal of Teacher Education, 41(4), 

94-109. https://doi.org/10.14221/ajte.2016v41n4.6 

Al-Zahrani, A. M. (2015). From passive to active: The impact of the flipped classroom 

through social learning platforms on higher education students’ creative thinking. 

British Journal of Educational Technology, 46(6), 1133–1148. 

https://doi.org/10.1111/bjet.12353 

Andika, R., & Darmanto, S. (2020). The effect of employee empowerment and intrinsic 

motivation on organizational commitment and employee performance. Jurnal 

Aplikasi Manajemen, 18(2), 241-251. 

Anggreyani, N. M., & Satrya, I. G. H. (2020). Effect of job satisfaction, employee 

empowerment and job stress towards organizational commitment. American 

Journal of Humanities and Social Sciences Research, 4(6), 108-113. 

Bakker, A. B., & Demerouti, E. (2017). Job Demands–Resources theory: Taking stock 

and looking forward. Journal of Occupational Health Psychology, 22(3), 273–

285. https://doi.org/10.1037/ocp0000056 

Bakker, A. B., & Wang, Y. (2019). Self-undermining behavior at work: Evidence of 

construct and predictive validity. International Journal of Stress Management. 

https://doi.org/10.1037/str0000150 

Beri, N., & Beri, A. (2016). Professional commitment of teacher educators in relation 

towork motivation. International Journal of Research in Humanities, Arts and 

Literature, 4(1), 45-52. 

Berkman, E.T. (2016). Self-Regulation Training. In Vohs, K.D.& Baumeister, R.F. 

(Eds.), Handbook of Self-Regulation (3rd ed.,pp.440-457) New York and 

London: The Guilford Press. 

Bin Jwair, A. (2018). Using self-regulated learning strategies in a flipped learning to 

improve students metacognition. In T.Bastiaens, J.Van  

Boehman, J. (2006). Afective, continuance, and normative commitment among student 

affairs professionals, unpublished doctoral dissertation. North Carolina State 

University, Raleigh, NC (ProQuest Digital Dissertations). 

Boulton, H. (2014). ePortfolios beyond pre-service teacher education: a new dawn? 

European Journal of Teacher Education 37(3):374–389. 

https://doi.org/10.14221/ajte.2016v41n4.6


 
 
 
 

13 
 

 

        Vol. 5No.3 2021                                                                              

Cabauatan, R. R., & Manalo, R. A., (2018). A Comparative Analysis on Selected Issues 

on Economics of Education in ASEAN Countries. Review of Integrative Business 

and Economics Research, 7, 68-78. 

Çağrı San, B., and Tok, T. N. (2017). The relationship between teachers’ work 

engagement and organizational commitment. Pamukkale Univer. J. Soc. Sci. 26, 

355–370. doi: 10.5505/pausbed.2017.37232 

Carver, C. S., & Scheier, M. F. (2011). Self-regulation of action and affect. In K. D. 

Vohs & R. F. Baumeister (Eds.), Handbook of self-regulation: Research, theory, 

and applications (2nd ed., pp. 3–21). New York: Guilford Press. 

Çekceoğlu, H. (2019). Investigation of resilience and goal commitment levels of high 

school studentsdoing sports or not doing sports. Master's thesis. Turkey: 

Karamanoğlu Mehmetbey University. 

Celep, C. (2000). Teachers' Organizational Commitment in Educational Organizations. 

Paper presented at the National Forum of Teacher Education Journal. 

Chen, L., Chen, T. L., & Chen, N. S. (2015). Students perspectives of using cooperative 

learning in a flipped statistics classroom. Australasian Journal of Educational 

Technology, 31(6), 621–640. https://doi. org/10.14742/ajet.1876 

Cleary, T. J. , & Zimmerman, B. J. (2004). Self‐regulation empowerment program: A 

school‐based program to enhance self‐ regulated and self‐motivated cycles of 

student learning. Psychology in the Schools, 

41(5), 537550. https://doi.org/10.1002/pits.10177  [Crossref], [Web of Science 

®], [Google Scholar] 

Cooper, D. R. & Schindler, P. S. (2001). Business research methods. New York: 

McGrew-Hill Companies. 

Crosswell, L. (2006). Understanding teacher commitment in times of change. 

Unpublished doctoral dissertation Queensland University of technology. 

Retrieved May 26, 2007 from http://adt.Caul.Edu.au  

Darling-Hammond, L., Chung Wei, R., Andree, A., Richardson, N., Orphanos, S. (2009). 

Professional learning in the learning profession: A Status Report on Teacher 

Development in the United States and Abroad. National Staff Development 

Council, Retrieved fromhttp: //www.learningforward. org/docs/pdf/nsdcstudy 

2009.pdf 

Dee, J. R., A. B. Henkin, and C. A. Singleton. 2006. “Organizational Commitment of 

Teachers in Urban Schools: Examining the Effects of Team Structures.” Urban 

Education 41 (6): 603–627. doi:10.1177/ 0042085906292512. 



 
 
 
 

14 
 

 

        Vol. 5No.3 2021                                                                              

Delfino, M., & Persico, D. (2009). Self-regulated learning: issues and challenges for 

initial teacher training. In L.T. Wee Hin and R. Subramanian (eds), Handbook of 

Research on New Media Literacy at the K-12 Level: Issues and challenges, Vol.2 

(pp.839-854). Hershey-New York: IGI Global. DOI: 10.4018/978-1-60566-120-

9.ch05 

Demerouti, E., & Peeters, M. C. W. (2018). Transmission of reduction-oriented crafting 

among colleagues: A diary study on the moderating role of working conditions. 

Journal of Occupational and Organizational Psychology, 91(2), 209–234. 

Finders, J.K., McClelland, M.M., Geldhof, G.J., Rothwell, D.W. & Bridget E. Hatfield, 

B.E. (2021). Explaining achievement gaps in kindergarten and third grade: 

Therole of self-regulation and executive function skills. Early Childhood 

Research Quarterly, (54), 72–85. 

Fresko, B., D. Kfir, and F. Nasser, (1997). “Predicting Teaching Commitment." 

Teaching and TeacherEducation 13 (4): 429–438. 

Gallego-Arrufat, M.-J., & Gutiérrez-Santiuste, E. (2015). Perception of democracy in 

computer-mediated Communication: Participation, responsibility, collaboration, 

and refection. Teaching in Higher Education, 20(1), 92–106. 

Gömleksiz, N.M. & Demiralp, D. (2012). An assessment of prospective teachers’ views 

toward theirself-regulated learning skills in terms of several variables. Gaziantep 

University Journal of Social Sciences, 11 (3): 777 -795. 

Goswami,D., & Choudhury, G. (2016). A study on professional commitment of teacher 

educators in relation to institutional climate. The International Journal of 

Humanities & Social Studies, 4(5), 177-180. 

Helmke, A. 2015. Unterrichtsqualität und Lehrerprofessionalität: Diagnose, Evaluation 

und Verbesserung des Unterrichts [Teaching Quality and Teacher 

Professionalism. Diagnosis, Evaluation and the Improvement of Teaching 

Quality]. 7th ed. Seelze: Klett-Kallmeyer.  

Holman, D., & Axtell, C. (2016). Can job redesign interventions influence a broad range 

of employee outcomes by changing multiple job characteristics? A quasi-

experimental study. Journal of Occupational Health Psychology, 21(3), 284–295. 

https: //doi.org/ 10.1037/a0039962 

https://doi.org/10.1080/02619768.2013.870994 

Ibrahim, A. M. (2020). Psychological empowerment and organizational commitment 

among employees in the lodging industry. Journal of Human Resources in 

Hospitality & Tourism, 1-19 introduction and an overview. In B. J. Zimmerman 

& D. J. Schunk (Eds.), Handbook 



 
 
 
 

15 
 

 

        Vol. 5No.3 2021                                                                              

Jeong, H., & Hmelo-Silver, C. E. (2010) Productive use of learning resources in an 

online problem-based learning environment. Computers in Human Behavior, 

26(1), 84-99. 

Kaplan, E. (2014). Self-regulation in students of physical education and sport teaching 

departments: scale adaptation work. Master's thesis. Turkey: Mediterranean 

University. 

Khan, P., & Iqbal, M. (2012). Overcrowded classroom: A serious problem for teachers. 

University of Science and Information Technology, 49, 10162-10165. 

Kontoghiorghes, C. (2016). Linking high performance organizational culture and talent 

management: satisfaction/motivation and organizational commitment as 

mediators. The International Journal of Human Resource Management, 27(16), 

1833-1853. 

Lai, C. L. , & Hwang, G. J. (2016). A self-regulated flipped classroom approach to 

improving students learning performance in a mathematics course. Computers & 

Education , 100, 126–140. Elsevier. https://doi.org/10.1016/j.compedu. 

2016.05.006  [Crossref], [Web of Science ®], [Google Scholar] 

Laurillard, D. (2008). The teacher as action researcher. Studies in Higher education, 33 

(2), 139-154. DOI: 10.1080/03075070801915908. 

Loan, L.(2020). The influence of organizational commitment on employees’ job 

performance: The mediating role of job satisfaction. Management Science 

Letters, 10(14), 3307-3312. 

Mahmood, K. (2011). Conformity to quality characteristics of textbooks: The illusion of 

textbook evaluation in Pakistan. Journal of research and Reflections in 

Education, 5(2), 170-190. 

Oakley, G., Pegrum, M., and Johnson, S. (2014). Introducing e-portfolios to pre-service 

teachers as tools for reflection and growth: lessons learnt. Asia-Pacific Journal of 

Teacher Education, 42(1), 36–50. 

https://doi.org/10.1080/1359866X.2013.854860 

Öntürk, Y., Bingöl, E., Göksel, A.G. & Çağlayan, A. (2018). Investıgatıon of corporate 

target donatıons of admınıstratıve staff at unıversıty. Journal of Social And 

Humanities Sciences Research (JSHSR), 5 (30) 4016-4021. 

Persico D, Milligan C, & Littlejohn A., (2015) Procedia - Social and Behavioral 

Sciences191 2481–2486. 

Pintrich, P.R. (2000). The role of goal orientation in self-regulated learning. In 

Boekarters M., Pintrich P.R. & Zeidner M. (Eds), (2005, 452-502) Handbook of 

Self-Regulation, San Diego:Academic Press. 



 
 
 
 

16 
 

 

        Vol. 5No.3 2021                                                                              

Putra, E. D., Cho, S., & Liu, J. (2017). Extrinsic and intrinsic motivation on work 

engagement in the hospitality industry: Test of motivation crowding theory. 

Tourism and Hospitality Research, 17(2), 228-241.  

Rahimi, E., van den Berg, J., & Veen, W. (2015). Facilitating student-driven constructing 

of learning environments using Web 2.0 personal learning environments. 

Computers & Education, 81, 235–246. Elsevier. 

https://doi.org/10.1016/j.compedu.2014.10.012 

Sabir, S., & Bhutta, Z. M. (2018). Leader motivating language as predictor of 

organizational commitment among generation Y teachers: The mediating role of 

organizational climate. NUML International Journal of Business & Management, 

13(1), 118-133. 

Salleh, S. M., Zahari, A. S. M., Said, N. S. M., & Ali, S. R. O. (2016). The influence of 

work motivation on organizational commitment in the workplace. Journal of 

Applied Environmental and Biological Sciences, 6(5S), 139-143. 

Şenel, E., Yıldız, M. & Can, S. (2018). The path  to  success  in  education:  moral  

attitude,  goal commitment, and cheating tendency. 2nd International Turkıc  

Shukla, S. (2009). Teaching competency, Professional Commitment and jobsatisfaction. 

Retrieved from http://www.Illusion.instablogs.com  

Singh, K., & Billingsley, B. S. (1998). Professional support and its effects on teachers' 

commitment. The journal of educational research, 91(4), 229-239. 

Sletten, S. R. (2015, March) Investigating self-regulated learning strategies in the flipped 

classroom. In D. Rutledge & D. Slykhuis (Eds.), Proceedings of Society for 

Information Technology & Teacher Education International Conference (pp. 

497–501). Chesapeake: Association for the Advancement of Computing in 

Education (AACE).[Google Scholar] 

Solangi, M. G., Qaisrani, N., & Mughal, S. (2015) .A study of factors influencing public 

sector secondary school teachers’ job satisfaction. International Journal of 

Academic Research in Business and Social Sciences.5(5), 262-275. 

Suharto, Suyanto, & Hendri, N. (2019). The impact of organizational commitment on job 

performance. International Journal of Economics & Business Administration, 

7(2), 189-206. 

Sun, J. C. Y., Wu, Y. T., & Lee, W. I. (2017) The effect of the flipped classroom 

approach to Open Course Ware instructions on students’ self-regulation. British 

Journal 

Talbert, R. (2017). Flipped learning: Bringing self-regulated learning to the forefront. 

http://rtalbert.org/flippedlearning-srl/  

http://www.illusion.instablogs.com/
http://scholar.google.com/scholar_lookup?hl=en&publication_year=2015&pages=497-501&conference=+Proceedings+of+Society+for+Information+Technology+%26+Teacher+Education+International+Conference+&author=S.+R.+Sletten&title=Investigating+self-regulated+learning+strategies+in+the+flipped+classroom


 
 
 
 

17 
 

 

        Vol. 5No.3 2021                                                                              

Thien, L. M., Razak, N. A., & Ramayah, T. (2014). Validating teacher commitment scale 

using a Malaysian sample. SAGE Open, 4(2), 2158244014536744. 

Tingle, E., A. Corrales, and M. L. Peters. 2019. “Leadership Development Programs: 

Investing in School Principals.” Educational Studies 45 (1): 1–16. 

Usher, E.L.& Schunk, D.H. (2018). Social Cognitive Theoretical Perspective of Self-

Regulation. In Schunk, D.H.& Greene, J.A. (Eds.), Handbook of Self-Regulation 

of Learning and Performance (2nd ed.,pp.19-35) New York and London: 

Routledge Taylor& Francis Group. 

van Wyk, M. M. (2017). Exploring Student Teachers’ Views on ePortfolios as 

anEmpowering Tool to Enhance Self-Directed Learning. Australian Journal of 

Teacher Education, 42(6), 1-21. Retrieved from: 

http://ro.ecu.edu.au/ajte/vol42/iss6/1 

Vrieling-Teunter, E., Bastiaens, T., & Stijnen, S. (2012). Consequences of increased self-

regulated learning opportunities on student teachers’ motivation and use of 

metacognitive skills. Australian Journal of Teacher Education, 37(8), 102–117.  

White, M. C. and Bembenutty, H. (2013). Not all avoidance help seekers are created 

equal individual differences in adaptive and executive help seeking. SAGE Open, 

3(2), 1–14. https://doi.org/10.1177/2158244013484916 

Wiersma W., Jurs S.G.( 2009). Research Methods in Education an Introduction. New 

York: 

Winchester, T. M., & Winchester, M. K. (2014). A longitudinal investigation of the 

impact of faculty reflective practices on students’ evaluations of teaching. 

Woolfolk A., (2009) Education psychology (10th ed)( Boston: Pearson Educational, 

Inc).World Congress on Education and Social Scıences 7-8 December, Antalya-

TURKEY.  

Wright, B. E., Christensen, R. K., & Isett, K. R. (2013). Motivated to adapt? The role of 

public service motivation as employees face organizational change. Public 

Administration Review, 73(5), 738-747.  

Zimmerman, B. J., & Schunk, D. H. (Eds) (2011) Handbook of self-regulation of 

learning and performance. Routledge. 


