ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

BEYOND THE CLASSROOM: HOW PARENTAL INVOLVEMENT CULTIVATES
SELF-EFFICACY AND SOCIAL SKILLS IN ELEMENTARY SCHOOL STUDENTS

Dr. Sehrish Khan
Assistant Professor
Lahore Leads University
dr.sehrishkhan.edu@]leads.edu.pk
Ayesha Habib
Research Scholar
Lahore Leads University
nadeemaysha2008@gmail.com
Ather Nazir
Research Scholar
Lahore Leads University
athernazir9470001@gmail.com
Rabia Nisar
Research Scholar
Lahore Leads University
rabianisar84@gmail.com
Abstract

The current research aims at the levels of self-efficacy, parental engagement, and social skills held by
elementary school students who attended private school systems, the current study is an attempt to investigate these
factors. The goal of the study was also to investigate the predictability of the parameters that were mentioned before
and to determine the extent to which they are linked to one another. In order to accomplish the basic objectives of
this research study, a total of 120 elementary school students from two distinct private school systems were selected,
together with their parents and educational experts. This was done to achieve the primary aims of the experiment. It
was decided that the instrument for the study would be comprised of three different surveys. The self-efficacy of the
pupils was evaluated using one of the questions, the participation of the parents was evaluated using another
questionnaire, and the social skills of the children were evaluated using the third questionnaire. Even though their
parents are not highly interested in their education, the data indicate that children who are in elementary school
have a high degree of self-efficacy. A high degree of social skills is also possessed by the pupils, despite the fact that
they exhibit a moderate level of problematic behaviors. It was also proved by the findings that parental engagement
was not a significant factor in determining children' levels of self-efficacy; rather, it was a significant factor in
determining students' levels of social skills. The study poses recommendations for teachers, parents, principals,
policy makers and future researchers.

Keywords: Parental involvement, Students’ Self-efficacy, Students’ social skills, academic
achievement, elementary school
Introduction

As a result of their contacts with others, children get a diverse array of knowledge.
Previously to starting formal education, she or he has worked in a variety of settings. Much of
what kids learn and experience starts at home, according to some researches (Hammer, 2007;
Fante et al, 2024). Having supportive parents is the cornerstone of a child's education, and
schools play an important supplementary role in this process (Ma et al, 2024; Wilson, 2009).
Students' academic performance, sense of agency, and ability to interact with others all improve
when parents are involved in their education (Guillena et al, 2023; Rapp & Duncan, 2012).

The degree to which an individual believes in his or her own ability to carry out the
action required to produce a desired result; a higher level of self-efficacy is associated with more

859


mailto:dr.sehrishkhan.edu@leads.edu.pk
mailto:nadeemaysha2008@gmail.com
mailto:athernazir9470001@gmail.com
mailto:rabianisar84@gmail.com

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

confidence in one's own ability to act in a way that produces the desired result (Bandura, 1977).
According to Bandura (1994), self-efficacy is a person's belief in his or her own abilities to
accomplish a task, which in turn determines how well that person behaves. Successfully
affiliating with classmates, family, and others in the disliked conduct is a social trait shared by
those who are more adept at displaying the behavior than those who are less skilled at it (Dirks &
Szarkowski, 2022; Schwarzer & Luszczyuska, 2007). Because personality traits are transient and
people frequently adapt their actions based on what's required of them, self-efficacy is more
properly associated with concrete contexts and typical occupations than with any one person's
inherent qualities. In addition to bridging the gap between ideas and deeds, self-efficacy
facilitates behavioral transformation. A person's self-confidence can be boosted by hearing
positive reinforcement and compliments from others around them.

To help young people grow into responsible adults who contribute positively to their
families, workplaces, and communities, it's crucial that they develop strong social skills (Glatz et
al, 2024; Dam & Volman, 2007). It is important to pay close attention to this area (social skills)
while mentoring youngsters, as Elias (2008) said. A person's social life, academic performance,
and skillful endeavors are all enhanced by their social abilities. Bandura (1986), Dewey (1916),
and Vygotsky (1978) all argue that education is a social process, yet parents and teachers still
disagree. This is due to the fact that individuals may first learn something on their own, and that
their learning will be shaped by their interactions with others.

Given the relevance of primary kids' self-efficacy and social skills to their academic
achievement, this study set out to investigate the kind and level of parental participation in these
areas. This study aims to fill a gap in the literature by investigating the relationship between
parental participation and elementary school students' sense of self-efficacy, social competence,
and academic achievement. The findings of this study might be valuable for education
policymakers as they seek to understand the connection between parental participation and their
children's academic performance. If this turns out to be accurate, it could be useful for primary
school administrators and parents in formulating policy. For researchers planning to conduct
more targeted investigations in the future, this study could serve as a baseline. This is a crucial
area of study because it will help in making classrooms more welcoming and successful places
for students to learn, which in turn will benefit parents who have high expectations for their
children's academic success, as well as those who are actively involved in their infants'
schooling.

Review of the Related Literature

A child's parents are the primary role models and educators during their formative years.
A child's moral compass, ethics, and way of thinking are shaped by their parents. They are the
initial point of contact for students of language and interpersonal communication (Gressulat et al,
2024). Parents serve as their children's initial cultural role models. Plus, kids view the world via
their parents' eyes, who serve as their first and most influential glasses. Teachers benefit from
having strong companions to back them up in the classroom when they cultivate excellent
relationships with parents (Wilke, 2005). Similarly, parents' involvement in their children's
school activities can be enhanced by the regulation of meetings between parents and instructors.
The educational performance of youngsters is likely to be positively affected by this (Lunetti et
al, 2024).

860



ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

A key predictor of children's educational accomplishment is parents' involvement in their
children's learning and education (Khoirunikmah et al, 2023; Jesso, 2007). Parental connection is
the most insignificant component of a child's education. Nonetheless, there are contrasting
viewpoints in the existing literature and studies (Martinez et al, 2024; Fan & Chen, 2001).
Results from a few studies showed a negative association (Liu et al, 2024; Sui-Chu & Williams,
1996), while others found no significant relation (Choe, 2022; Okpala & Smith, 2001) or a strong
positive relation (parents' involvement, social skills, and self-efficacy).

Parental Involvement in schooling

As Rowe (1991) points out, youngsters naturally have an insatiable curiosity and love to
ask questions about the world around them. Children might be inspired to study by their parents
and other family members (Dreyer, 2022; Hofstein & Rosenfeld, 1996). A child's capacity to
form relationships with their parents is foundational to their development throughout infancy
(Musengamana , 2023; Bowlby, 1969). In most cases, when exposed to social contexts, children
without these relationships suffer extreme anxiety and show little interest in exploring or
learning. A child's growth and development are facilitated by his or her willingness to take risks
and embrace new experiences when he or she has a close bond with his or her parents (Yang et
al, 2023). The attachment of behavior system is a crucial notion in attachment theory. New
hypotheses about the regulation of emotions and personalities in later life are conceptually
connected to ethological models of human development through this system (Sahracen &
Samavi, 2022). A child's attachment behavior can vary from simple visual searching on the less
extreme end of the spectrum to dynamic following and vocal signaling on others, and they will
exhibit a great deal of fear if they respond adversely (Schunk, 2022). The participation of parents
with their children is the root cause of this bond. Bowlby (1969) argues that parents' roles in
meeting their children's needs develop gradually. In the formative years of a child's life, parents
are there to offer unwavering love and safety as well as guidance when they venture out into the
world. According to Vygotsky (1978), social contact plays a crucial role in the learning process.
Children learn best in the social environments that adults in their lives, including family
members, construct. Everyone benefits greatly from learning alongside loved ones (Fante et al,
2024; Ostlund, 2005). The rationale behind this is that children receive a foundation for their
sense of self and cognitive development from the stories and experiences told by their parents
(Ma et al, 2024; Tizard & Hughes, 2002).

Some children' outcomes and values are positively affected by parent-teacher
conferences, whereas others have negative effects (Guillena et al, 2023; Desimone, 2001;
McNeal, 1999). There may be an uptick in enrollment in primary schools as a result of the policy
encouraging parental participation in their children's education (Dirks & Szarkowski, 2022; Chen
& Chandler, 2001). Primary school students may benefit more from these programs than their
secondary school counterparts. Parents often meet with their children's instructors while they are
having academic issues, but when their children are doing well, they tend to relax and stop
going. Students' performance declines as a result of these unfavorable connections (Glatz et al,
2024; Crosnoe, 2001). Children whose parents took an active interest in their education
performed better in school, according to the study. Additionally, academic performance was

lower among students whose parents were not actively involved in their education (Gessulat et
al, 2024).
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Teachers and parents may be great resources for students if they work together to help
them succeed in school (Lunetti et al, 2024; Ellwood, 2009). Children whose parents are actively
involved in their education are more likely to graduate from high school (Khoirunikmah et al
2023; Long, 2007). Elementary school students benefit in many ways from this participation,
including improved linguistic, social, and academic abilities (Martinez et al, 2024; Grolnick &
Slowiaczek, 1994). Parental participation is most effective when it is subject-specific, as this
allows for fine-grained achievement in the chosen area (Liu et al, 2024).

They put in 3.5 less hours of study time per week, have inferior academic performance
(Choe, 2022; Kelly, 2000), and have trouble solving complex mathematics and brainteaser issues
(Dreyer, 2022; Biller, 1981).School rule violations and trouble paying attention are only two
examples of the behavioral difficulties that children whose dads are not actively involved in their
lives exhibit when they attend institutions (Musengamana, 2023; Mott, Kowaleski-Jones, &
Mehaghan, 1997; Hetherington & Stanley-Hagan, 1997). Their ejection from school is a
common occurrence (Yang et al, 2023; Dawson, 1991). They have a high rate of dropping out of
school (Sahraeean & Samavi, 2022; McLanahan & Sandefur, 1994; Painter & Levine, 2000), a
low rate of graduating and staying in school for a few years (Schunk & DiBenedetto, 2022; Nord
& West, 2001), and a small percentage of these children actually succeed academically.
Self-Efficacy of Students

Research on the effects of parental participation on children's self-efficacy and social
skills has been growing in recent years. A person's level of self-efficacy—their conviction in
their own abilities to complete a task—affects their goal setting, motivation, and performance.
A person's self-beliefs in their capacity to do tasks, or self-efficacy, is a social cognition construct
(social learning) that has been demonstrated to impact goal planning, as well as to reliably
predict motivation and task performance. The theory of social cognition, which includes Albert
Bandura's theory of social learning and self-efficacy (Ashford & LeCroy, 2010), provides a more
comprehensive framework. How confidently successful people think they can complete a task is
central to the notion of self-efficacy.

An individual's life is shaped by the ideas that underpin their sense of self-efficacy, which
in turn shape their behavior and motivation. When people have strong convictions in their own
abilities, they are more likely to succeed. When a person has strong convictions in his own
abilities, he is able to achieve anything, confront problems fearlessly, take pleasure in everyday
activities, work to overcome setbacks, and quickly regain his self-confidence. Remaining silent
when confronted with challenging tasks is facilitated by strong self-efticacy. Conversely, those
who suffer from low-efficacy may find tasks daunting and lack the self-assurance to tackle any
challenge that comes their way. So, one's self-efficacy beliefs are both a predictor and a
determinant of one's ability to finish a job. This is why Bandura (1997) argued that self-efficacy
is the certainty that an individual has in their ability to do any activity, given the right set of
circumstances. Theoretically, we may state that kids who score high on measures of working
efficacy also tend to do well in social and academic contexts.

Because every individual's view of their own self-efficacy may be influenced by verbal or
social guidance, parental participation is crucial (Bandura, 1995). A person's abilities are
momentarily enhanced by verbal or social coaching. When a person takes action toward
completing a task and that activity leads to achievement, their self-efficacy becomes permanent.
As a result of their privileged upbringing, some pupils appear to excel academically, while others
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from less privileged backgrounds exhibit poor performance (low self-efficacy). All of these
elements were studied by Schoon and Parsons (2002). They took a random selection from the
British Cohort Study and the National Child Development Study. An educated mother, a
supportive father figure, and the ability to form a secure relationship to one's children as a
foundation for their success in school were the components of the NCDS sample. In contrast, the
BCS sample included parents who were not actively involved in their children's lives, which is a
characteristic that does not provide protection.

A student's attitude toward school is affected by the level of parental involvement in their
education (Fante et al, 2024; Woolley & Grogan-Kaylor, 2006). Furthermore, the study's authors
hypothesized that students' levels of self-efficacy are positively correlated with their school
rationality. When parents and children engage well, it helps youngsters create a strong
attachment to school and shields them from any negative effects. Parents' involvement could
vary according on their children's age and academic level (Ma et al, 2024). Not all forms of
parental participation work well with kids in every grade. While many forms of parental
interaction have an impact on children, the effects on younger children vary. Parents should be
involved in their children's education daily to help younger pupils. While regular two-way
contact between home and school may boost students' self-efficacy in elementary school, it's
unclear whether this continues to be the case in secondary school (Guillena et al, 2023).
Self-Efficacy Development and Parent Involvement

Parents are involved in their children's primary school experiences, the children do better
academically (Dirks & Szarkowski, 2022). Cooperation between families and schools increases
the likelihood of a social and emotional learning program's success (Glatz et al, 2024; Manz,
2007). Parents had more frequent conversations with their children's instructors, they learned
more about their children's conduct at school and were more likely to model good habits at home
(Gessulat et al, 2024). Everyone wins when parents and teachers work together to help kids
develop their social skills (Grusec, 2011). Moreover, kids are more likely to control their
emotions and act in a socially acceptable way when they have open conversations with their
parents about these topics.

There is a positive correlation between parents' level of participation in their children's
education and their level of self-efficacy. This includes things like volunteering, participating in
community events, and financial contributions to parent-teacher organizations (PTOs). As an
example, a study conducted in 2010 examined the effects of different levels of parental
involvement on the self-efficacy skills of 250 secondary school students. The results showed that
parents' involvement in their children's school situations had a significant impact on the
relationship between students, teachers, and parents. A favorable link has been shown when
parents talk to teachers about their child's accomplishments and when parents check their kids'
homework. kids whose parents took an active interest in their schoolwork performed better on
tests of self-efficacy than kids whose parents did not, according to research by Keith (1992).
Kids do better at school when their parents keep a close eye on them at home. This includes
reasonable parental assistance and association with their children at home, as well as behavior
relevant to home, such watching TV with them. A child's social competence improves
significantly when he or she devotes less time to watching television and more time to academic
pursuits. Students' self-efficacy skills are significantly related to the amount of time parents
spend helping their children with reading at home, which creates an educational atmosphere at
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home. For example, Chen (2000) noted that there is a robust correlation between parental
involvement in their children's reading activities and academic success in school.

The relationship between parental involvement and their children's sense of self-efficacy
has been the subject of much study within the efficacy paradigm. The many aspects of parental
involvement, according to Peiffer (2015), can change over time and be affected by the parents'
and children's unique personalities. The effects of parental participation on the academic
development of children aged three to eight were detailed in a 2013 study by Voorhis, Maier,
Epstein, Lloyd, and Leung. Literacy, mathematical proficiency, and emotional intelligence were
the primary outcomes of this research. The findings of 95 research are included in this paper. The
study's authors found that pupils' academic performance improved when family members were
actively involved in their education beginning in the preschool years and continuing through
kindergarten. Parents' active participation in their newborns' development of mathematical
abilities is associated with better academic outcomes, according to a number of studies. There
was a favorable correlation between kids' caregivers and their social-emotional abilities,
according to some research. Additionally, a small number of research found just a modest
correlation between parental participation and children's results. This outcome occurred because
parents focused more on the school's physical location and the people working there than on the
students' academic progress. Eight studies also found beneficial interactions. Research has shown
that parents from all walks of life are in a unique position to help their children succeed in
school, especially when it comes to reading, writing, and mathematics. If parents do these things,
their children may be more likely to succeed in math than those whose parents do not.the reading
habits of kids at home and their academic performance in the classroom.

Social Development Theories

Having strong social skills is essential for survival in our environment. Because we are
aware of the individuals who are more competent than us—that is, those who can persuade
others to help them. The extent to which a child's social development is robust can only be
determined by educated parents and educators (Unlii & Ceviker, 2022). Having excellent social
skills lays a solid foundation for future success. Social skills facilitate interaction between
individuals and their surroundings (Sofyan & Saputra, 2022). These abilities include the
following: social awareness, group work, kindness, collaboration, communication, negotiation,
and problem solving.

Ainsworth (1978) argues that attachment patterns formed throughout childhood tend to
persist throughout a person's life. When kids with stable attachments go to summer camp at the
age of 10, they make more friends and develop their social skills (Sroufe & Waters, 1988).
Having a strong bond with one's parents is associated with better social skills and an easier time
making friends (Engles, Finkenauer, Meeus, & Dekovic, 2005). Children who experience an
apprehensive or ambivalent connection to their parents are more likely to exhibit aggressive
conduct and behavioral problems. According to these experts, facilitating chances for parents and
instructors to mend their initial relationship is key to fostering a stable bond between the two
parties. Erickson (1950) emphasized the interplay between the social and stimulating realms in
his theory of personality formation. The significance of relationships in resolving interpersonal
issues. Interactions that are warm and nice foster trusting relationships between children and
their caregivers, whereas interactions that are cold and unfriendly foster mistrust (Asyari &
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Astuti, 2022). Thus, a child's ability to succeed in the next age, known as autonomy, is dependent
on his level of trust development, as opposed to levels of guilt and uncertainty.

There is a connection between the social world and cognitive functioning, according to
Vygotsky (1978). To him, a youngster was like an apprentice, learning the ropes of social life
from more experienced people like parents, teachers, and classmates. A child's growth,
consciousness, and cognition are all bolstered by social relationships, according to Vygotsky's
theory of social development. Social engagement is important to cognitive development, and
parents may facilitate their children's meaning formation by doing this. The roles of teachers,
parents, and other students are transformed in the learning process, according to Vygotsky's
theory, which emphasizes the importance of the learner. Children should be helped by their
parents and teachers to find significance in them. This manner, education may be a win-win for
everyone involved: children, parents, and teachers.

Second, according to Vygotsky, the zone of proximal development (ZPD) is crucial to a
child's potential for growth. When children are actively participating in social interaction, they
enter the zone of proximal development (ZPD). The development of ZPD is reliant on interacting
with others. Parental participation can help children to achieve more because the variety of skills
that can be acquired with the guidance of adults, such as teachers or peers, surpasses what can be
learnt on one's own. Bandura posits in his ideas (1965, 1977, and 1986) that children's behavior
within their home culture, cognitive variables, and social factors all play a role in shaping their
social development. Every one of these elements has an effect on the others. For instance, a
student's social conduct in class might be impacted by his perceptions about his own abilities,
which in turn affects the whole classroom climate.

As previously said, individuals need to build their social skills and sense of self-efficacy
throughout their lives. This process begins at home, when parents form a bond to their children.
An essential component of attachment is the main care provider's empathy for the child's
emotional and behavioral states and processes (Fante et al, 2024; De Wolff & Ijzendoorn, 1997).
With these hypotheses in mind, the current study has continued to evaluate the effects of parental
participation on primary school students.

Methods and Procedures

The purpose of the proposed research was to analyze the relationship between parental
involvement and the development of their children's social and self-efficacy abilities in
elementary school (6th, 7th, and 8th grade). The positivist philosophical perspective informed its
quantitative approach to design. A singular, objective, and quantifiable world is presupposed by
this paradigm. The research used in this study was both descriptive and quantitative. It goes on to
say that the use of quantitative research methodologies allows for the development of broad
norms and principles. The globe over, quantitative research methodologies are in high demand.
Among quantitative research methodologies, the survey approach was chosen for the study.
There is a correlational and cross-sectional aspect to this survey. What this indicates is that the
researcher only gathered the data once.

Population and Sampling

Participants in this research fell into one of three groups: students, educators, and parents.
Male and female students enrolled at Lahore's private secondary schools for grades six, seven,
and eight made up the first group. The second group included the parents of elementary school
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children from private schools. People who work as primary school teachers in private institutions
made up the third group.

Using a Convinient sampling approach, three private schools in the Lahore district were
chosen after consulting with the school principals. Using a random selection approach, 20 boys
and 20 girls were selected from each school to provide a representative sample from population-
I. Thus, 120 students made up the sample for this research.

The research sample for population-II includes the parents of the chosen pupils. A total of
120 parents of the sampled pupils were selected as subjects for the study.
The criterion for selecting professors was established as a minimum of two months of interaction
with the pupils. Thus, three class representatives (one from each school) were sampled, resulting
in a total of nine instructors from the three selected schools.

Instrumentation

A questionnaire served as the data collection instrument for the study. The closed-ended
questionnaire was considered suitable for the study due to its ease of administration and
response. Data gathering included three distinct types of questionnaires. PTIQ was utilized to
assess parental engagement with students and their educational institutions. This scale has 26
elements.This scale was utilized to evaluate the extent of perceived parent-teacher interaction,
the parents' perceived trust and confidence regarding their engagement with their children's
educators, the parents' trust in the school's efforts and activities for their children, and the parents'
interest and involvement in their children's education.

The Children Perceived Self-Efficacy (CPSE) scale, established by Bandura in 1990, was
utilized to assess children's efficacy. The assessment has 37 items that evaluate self-efficacy
across many aspects of functioning. The self-efficacy scale comprises nine sub-scales.

Another scale used in this study was created by Gresham and Elliott in 1990. SSRS was
employed to gather data from educators on children's social skills. SSRS comprises two
components: Social Skills and Behavioral Issues. In the SSRS, respondents were instructed to
evaluate their answers on three levels: never, occasionally, and very often. The sub-factor
pertaining to social skills had 30 items, whereas the behavioral component included 18 items.
The SSRS scale had a total of 48 elements. The researcher obtained permission from the authors
to utilize this tool.

Reliability of the instruments

The instruments' reliability was assessed by calculating Cronbach’s Alpha with SPSS
version 24. The approval threshold for the instruments was established at a minimum Cronbach’s
Alpha of 0.89. The reliability coefficients for all three instruments are presented in the table
below.

Table. 1. Reliability Analysis for Research Instruments

Instrument Cronbach’s Alpha

1. Parent-Teacher Involvement Questionnaire 0.91

2. Children Perceived Self-Efficacy Scale 0.85
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3. Social Skills Rating Scale 0.91

Results and Interpretations

Data were examined utilizing descriptive and inferential statistical methodologies.
Descriptive statistics, namely mean and standard deviation, were employed to assess the levels of
reported parent-teacher contact, self-efficacy, and social skills. Inferential statistical techniques
employed included correlation and simple linear regression.
Demographic Analysis

The study's participants comprised an equal distribution of male and female primary
school children (N= 60, 50% each). Furthermore, the sample was evenly allocated across
primary grades, specifically 6th, 7th, and 8th (N= 40, 33.34%). It was evenly divided between
nuclear and extended family structures.
Descriptive Analysis

The perspectives of elementary kids were documented about nine primary self-efficacy
variables. Mean scores and standard deviations were computed for each item of each explain the
perceived degree of students' self-efficacy.
Level of Student’s Self-Efficacy

The overall mean response value for the main variable self-efficacy (M- 3.71, S.D=0.20)
showed high level of students’ perceived self-efficacy. The high level of perceived self-efficacy
was indicated by self-regulatory efficacy (M= 4.80, S.D= 0.18), self-efficacy for self-regulated
learning (M= 4.30, S.D= 0.47), self-efficacy for academic achievement (M= 4.02, S.D= 0.25),
self-efficacy to meet others’ expectations (M= 3.93, S.D= 0.50), self-assertive efficacy (M= 3.85,
S.D= 0.38), social self-efficacy (M= 3.60, S.D= 0.35) and self-efficacy in enlisting parental and
community support (M= 3.54, S.D= 0.54). Self-Efficacy for Enlisting Parental and Community
Support (M= 3.12, S.D= 0.37) indicated moderate level and Self-Efficacy for Leisure Time Skills
and Extracurricular Activities (M= 2.20, S.D= 0.45) displayed low level.
Level of Parental Involvement

The overall mean response value about parental involvement (M= 2.11, S.D= 0.30)
indicated low level of parental involvement in school for the child. The moderate level of
parental involvement was covered by parental trust over school (M= 2.96, S.D= 0.16) and
parent-teacher interaction (M= 2.45, S.D= 0.53). On the other hand low level of parental
involvement can be seen in parent-child involvement (M= 2.17, S.D= 0.53) and parents’ past
years’ school involvement showed very low level (M= 0.88, S.D=0.31).
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Level of Students’ Social Skills and Problem Behaviors

To measures the level of students’ social skills and problem behaviors as perceived by
teachers of elementary grade students, Mean scores and Standard Deviations were calculated for
each item of each factor to show the perceived level of students’ academic behavior.

The overall mean response value for overall students’ behavior (M= 2.26, S.D= 0.27)
indicated moderate level of students’ academic behavior. Students’ social skills (M= 2.56, S.D=
0.19) acquired high level of students’ academic behavior while students’ problem behavior (M=
1.97, S.D=0.51) fall into moderate level.

Correlation Analysis

The correlation analysis of the data of main variables, i.e. self-efficacy, parental

involvement, Students’ Academic Behavior with respect to categories of interest is as follows.

Table. 2. Relationship between Parental Involvement and Self Efficacy

Variables N Mean Staqdqrd Correlation P-Value
Deviation

Parental Involvement 120 2.22 0.289 -0.133 0.192

Self-Efficacy 120 3.81 0.290

**, Correlation is significant at the 0.01 level (2-tailed).

The table above shows that the mean score of self-efficacy and parental involvement is
3.81 and 2.22 respectively. Similarly, the standard deviation between the two is 0.290 and 0.289.
The value of correlation coefficient is -0.133 and p-value is 0.192 which showed no significant
relationship between self-efficacy and parental involvement.

Table. 3. Relationship between Parental Involvement and Students’ Social Skills

Variables N Mean Staqdqrd Correlation P-Value
Deviation

Parental Involvement 120 2.22 0.289 -0.323** 0.001

Students’ Social Skills 120 2.66 0.199

**, Correlation is significant at the 0.01 level (2-tailed).

The table above shows that the mean score of self-efficacy and students’ social skills are
2.22 and 2.66 respectively. Similarly, the standard deviation between the two is 0.289 and 0.199.
The value of correlation coefficient is -0.323** and p-value is 0.001 which showed a highly
significant relationship between self-efficacy and students’ social skills behavior.

Table. 4. Relationship between Parental Involvement and Students’ Behavior Problem
Variables N Mean Stan_da_r d Correlation P-Value
Deviation
Parental Involvement 120 2.22 0.289 -0.319** 0.002
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Students’ Behavior

Problem 120 1.87 0.524

**_ Correlation is significant at the 0.01 level (2-tailed).

The table above shows that the mean score of self-efficacy and students’ problem
behavior is 2.22 and 1.87 respectively. Similarly, the standard deviation between the two is 0.289
and 0.524. The value of correlation coefficient is -0.319** and p-value is 0.002 which showed a
highly significant relationship between self-efficacy and students’ problem behavior.

Regression Analysis

As there was no significant relationship between parental involvement and self-efficacy,
thus we cannot go for regression analysis for these variables. Moreover, Regression analysis will
be applied on the relationship of parental involvement and social skills of students.

Table. S. Summary of Parental Involvement on Students’ Social Skills
Model Summary
Adjusted R~ Std. Error of
Model R R Square Square the Estimate
1 323° .099 .091 19068

a. Predictors: (Constant), Overall Parents' Involvement

The above table shows the adjusted R-value for parental involvement as .099 which
shows 9% variance of it on students’ social skills.

Table. 6. Summary of Significance of Parental Involvement on Students’ Social Skills
ANOVA®
Sum of Mean
Model Squares Df Square F Sig.
1 Regression 429 1 421 12.928 .000°
Residual 3.952 118 .043
Total 4.381 119

a. Dependent Variable: Teachers About Social Skills
b. Predictors: (Constant), Overall Parents' Involvement

The above table indicates that parental involvement is significant having p-value 0.000
on students’ social skills.
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Table. 7. Linear Regression for Predictability of Parental Involvement on Students’ Social
Skills
Coefficients”
Unstandardized  Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 2.992 119 26.192 .000
Overall Parents' -.199 .056 -.323 -3.592 .000
Involvement

a. Dependent Variable: Teachers About Social Skills

The above table indicated that Parental involvement is significant predictor of social
skills at {F (1,118), 12.92, P<.001}.
Summary of the Findings

The findings revealed that parental participation for primary students in private schools
was inadequate, despite these children demonstrating excellent levels of self-efficacy and social
skills as assessed by the tools employed in this study. No significant association existed between
parental participation and students' self-efficacy; nevertheless, a positive significant relationship
was identified between parental involvement and students' social skills, as well as their problem
behaviors. Regression research indicated that parental participation does not predict children's
self-efficacy, but it did predict their social skills.

Conclusion, Discussion and Recommendation

The findings clarified the situation that elementary Students perceive a high level of self-
efficacy, but parents report a low level of participation in their child's education. Conversely,
educators evaluated kids' social skills as excellent and their negative behaviors as modest. The
results indicated that children exhibit considerable confidence in class regarding everyday tasks,
fostering peer connections, and engaging with their professors. However, a deplorable state of
parental participation was seen due to its very low degree. This may be due to insufficient time
for parents to attend their child's school, particularly to speak with instructors or to inquire about
their child's general growth. Fathers are preoccupied with earning a livelihood and covering
family expenses, while moms are often engaged in managing domestic responsibilities.
Educators evaluated their pupils' social skills as elevated, maybe attributable to the many
curricular and co-curricular activities implemented at private schools that enhance these abilities.
Educators observed a moderate incidence of students' problematic behaviors, whereas a low
incidence would suggest fewer disciplinary issues. Elementary school-aged children are notably
active, inquisitive, and prone to various forms of mischief and disruption in the classroom. They
typically lack emotional regulation and seek immediate gratification of their desires.

The results of this study are inconsistent with those of Fan and Williams (2009), Rafiq
(2013), Comer and Haynes (1991), and Woolley and Grogan-Kaylor (2006); these studies
demonstrated a significant relationship between parental involvement and children's self-
efficacy, whereas our study revealed no predictability between the two variables. Conversely, the
findings of our study align with those of Grusec (2011), Burton (2015), Baker and Soden (2011),
McNeal (2004), Keith (2006), and Coleman (2003), since they illustrate a positive correlation
and impact of parental participation on kids' social skills.
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The study indicates that educators should recognize when parents appear disengaged
from their child's education and must encourage their involvement through various initiatives,
such as diary writing, PTA meetings, discussions, or phone calls regarding the progress of
pertinent students. Parents are advised to recognize that, despite their substantial workload, their
child's education is vital for the child's future; thus, they should allocate sufficient time to engage
with the child's school. Furthermore, school management should formulate robust measures to
enhance parental participation and cultivate kids' self-efficacy. Furthermore, subsequent studies
may uncover the correlations, impacts, or degree of parental participation and a child's self-
efficacy in connection to academic scores, achievements, and/or academic engagement.
References
Adeyemo, D. A. (2005). Parent involvement, interest in schooling and school environment as

predictor of academic self-efficacy among fresh secondary school students in oyo state

Nigeria. Electronic Journal Of Research In Education Psychology, 5-3 (1), 163-180.
Ainsworth, M. 1). S., Blehar, M. C., Waters, E., & Wall, 5. (1978). Patterns of attachment: A

psychological study of the Strange Situation. Hillsdale, NJ: Erlbaum.

Allen, S. M. & Daly, K. (2002). The effects of father involvement: A summary of the research
evidence. The FII-ONews, vol. 1, 1-11.

Allen, L., Sethi, A., & Astuto, J. (2007). An evaluation of graduates of a toddlerhood home
visiting program at kindergarten age. NHSA Dialog: A Research-to-Practice Journal for
the Early Intervention Field, 10, 36-57.

Anthony, J. L., Williams, J. M,, Zhang. Z., Landry, S. H. & Dunkelberger, M. J. Experimental
evaluation of the value added by Raising a Reader and supplemental parent training in
shared reading. Early Education and Development. 2014;25:493-514.

Ashford, J. B., & LeCroy, C. W. (2010). Human behavior in the social environment: A
multidimensional perspective (4th ed.). Belmont, CA: Wadsworth, Cengage Learning.
Retrieved from http://books.google.com/books?id=R8-HitN5Jp0C

Asyari, D. O., & Astuti, B. (2022). Social Skills Scale Development for Elementary School
Students. Journal of Advances in Education and Philosophy, 6(10), 506-510.

Baker and Soden, (1997). Parental involvement in children's education: A critical assessment of
the knowledge base (Report No Ps-025357). Paper presented at the annual meeting of the
American Research Association.

Bandura, A. (1965). Behavioral modification through modeling procedures. In L. Krasner & L. P.
Ullman (Eds.), Research in behavior modification. New York: Holt, Rinehart & Winston.

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological
Review, 84, 191-215.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Englewood Cliffs, NJ: Prentice-Hall

Bandura, A. (1994). Self-efficacy. In V. S. Ramachaudran (Ed.), Encyclopedia of human
behavior (Vol. 4, pp. 71-81). New York: Academic Press.

Bandura, A. (1997). Personal efficacy in psychobiologic functioning. In G. V. Caprara (Ed.),
Bandura: A leader in psychology (pp. 43-66). Milan, Italy: Franco Angeli.

Bandura, A. (1997). Self-efficacy.: The exercise of control W H Freeman/Times Books/ Henry
Holt & Co, New York, NY. Retrieved

871


http://books.google.com/books?id=R8-HitN5Jp0C&pg=PR4&dq=Human+Behavior+in+the+Social+Environment:+A+multidimensional+perspective&hl=en&ei=uBgcTLj-FsL-8Aaz4p2YDA&sa=X&oi=book_result&ct=result&resnum=1&ved=0CCsQ6AEwAA#v=onepage&q&f=false
https://www.uky.edu/~eushe2/Bandura/Bandura1977PR.pdf
https://www.uky.edu/~eushe2/Bandura/Bandura1994EHB.pdf

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

from http://search.proquest.com.ezaccess.libraries.psu.edu/docview/619147930?accounti
d=13158

Bandura, A. (1995). Exercise of personal and collective efficacy in changing societies. In A.
Bandura (Ed.), Self-efficacy in changing societies (pp. 1-45). New York: Cambridge
University Press. Retrieved
from https://books.google.com/books?1d=ZL7qN4jullUC&dg=editions%3 AitTbpOYuAY
gC&source=gbs book other versions.

Bandura, A. (1990b). Multidimensional scales of perceived academic efficacy. Unpublished
Manuscript, Stanford University, Stanford, CA.

Barnard, W.M. (2004). Parent Involvement in Elementary School and Educational Attainment.
Children and Youth Services Review, 26, 39-62.

Beining, K. (2011). Family-teacher partnerships: An early childhood contract for success.
Childhood Education, 87(5), 361. Retrieved from Academic One File

Biller H. B. (1981). Father absence, divorce, and personality development. In M. E. Lamb (Ed.),
The role of the father in child development (1st ed., pp. 489-552). New York: Wiley.

Blatchford, P., Martin, C., Moriaty, V., Bassett, P., & Goldstein, H. (2002). Pupil adult ratio
differences and educational progress over Reception and Key Stage 1. DfES Research
Report no. 335. Norwich: DfES.

Bondioli, B. (2000). A correlation study entitled "Among Parent Education and Involvement and
Its Impact on Children.

Bowlby, J. (1969), Attachment and loss, Vol. 1: Attachment. New York: Basic Books.

Brent, P. J. (2002). Parents participation in children's school readiness, cultural diversity and
teacher strategies. International Journal of Early Childhood, 34 (1), 45-60.

Bronstein, P., Ginsburg, G.S., & Herrera, 1.S. (2004). Parental Predictors of Motivational
Orientation in Early Adolescence: A Longitudinal Study. Journal of Youth and
Adolescence, 34 (6), 559-575.

Burgess, G. W. (2001). Do relational risks and protective factors moderate the linkages between
childhood aggression and early psychological and school adjustment? Child
Development, 72 (5), 1579-1601.

Chen, X., & Chandler, K. A. (2001). Efforts by public K-8 schools to involve parents in
children’s education: Do school and parent reports agree? (NCES 2001-076).
Washington, DC: U.S. Government Printing Offi ce.

Christenson, S.L., Rounds, T., & Gorney, D. (1992). Family Factors and Student Achievement:
An Avenue to Increase Students’ Success. School Psychology Quarterly, 7(3), 178-206.\

Christenson, S.L. & Reschly, A.M. (2010). Handbook of School Family Partnership. New York:
Routldge Madison Ave.

Choe, D. (2022). Longitudinal linkages among immigrant mothers’ language proficiency,
parental self-efficacy, and school involvement. Children and Youth Services Review, 136,
106438.

Clark, C. (2007). Why it is important to involve parents in their children’s literacy developmet
(Research Summary). National Literacy Trust. Retrieved on June 19, 2017, from
files.eric.ed.gov/fulltext/ED496346.pdf

Coleman, P. K. (2003). Wiley online Library. Published online in Wiley InterScience
(www.interscience.wiley.com) , 351-368.

872


http://search.proquest.com.ezaccess.libraries.psu.edu/docview/619147930?accountid=13158
http://search.proquest.com.ezaccess.libraries.psu.edu/docview/619147930?accountid=13158

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Coleman, P. K., & Karraker, K. H. (2003). Maternal self-efficacy beliefs, competence in
parenting, and toddlers’ behavior and developmental status. Infant Mental Health
Journal. ;24:126-148.

Comer, J., & Haynes, N. (1991). Parent involvement in schools: An ecological approach.
Elementary School Journal, 91, 271-277.

Crosnoe, R. (2001). Academic orientation and parental involvement in education during high
school. Sociology of Education, 74, 210-230.

Dam, V. M. (2007). Educating for Adulthood or for Citizenship: social competence as an
educational goal. European Journal of Education, 42 (2).

Dawson, D. A. (1991). Family structure and children’s well-being: Data from the 1988 national
health interview survey. Journal of Marriage and the Family, 53 (3), 573-585.

De Wolff, M. S & Ijzendoorn, V. (2006). Sensitivity and Attachment: A Meta-Analysis on
Parental Antecedents of Infant Attachment. Child Development. 68:4. 571-591.

Desimone, L. (1999). Linking parent involvement with student achievement: Do race and
income matter? Journal of Educational Research, 93, 11-30.

De Wolf, I. V. (1997). Sensitivity and Attachment: A Meta-Analysis on Parental Antecedents of
Infant Attachment. Child Development, 68 (4), 571-591.

Dirks, E., & Szarkowski, A. (2022). Family-centered early intervention (FCEI) involving fathers
and mothers of children who are deaf or hard of hearing: Parental involvement and self-
efficacy. Journal of clinical medicine, 11(3), 492.

Dreyer, L. M. (2022). Parent-Child Attachment as A Correlate of Social Skills and Academic
Self-Efficacy. International Journal of Psychosocial Rehabilitation, 26(01).

Duncan, G . L., Brooks-Gunn, J., & Klebanov, P. K. (1994). Economic deprivation and early
childhood development. Child Development, 65, 296-318.

El Nokali, N. E., Bachman, H. J., & Votruba-Drzal, E. (2010). Within- and between-child parent
involvement and academic and social skills in elementary school. Child Development, 81,
988—1005.

Elias, M. J., & Arnold, H. (Eds.). (2006). The educator’s guide to emotional intelligence and
academic achievement: Social emotional learning in the classroom. Thousand Oaks, CA:
Corwin Press.

Ellwood, W. B. (2009) Prevention of School Schooling. New York: Nova Science Publishers.

Engles, F. C. (2001). Parental attachment and adolesents's emotional adjustment: the association
with social skills and relational competence. Journal of counseling and psychology, 48
(4), 428-439.

Engels, R. C. M. E. , Finkenauer, C. , Meeus, W. , & Dekovi¢, M. (2001b). Parental attachment
and adolescents’ emotional adjustment: The role of interpersonal tasks and social
competence. Journal of Counseling Psychology, 48, 428—439

Epstein, J. L., Salinas, K. C., & Jackson, V. E. (1995). Manual for teachers and prototype
activities: Teachers Involve Parents in Schoolwork (TIPS) language arts, science/health,
and mathematics interactive homework in the middle grades (Rev. ed.). Baltimore: Johns
Hopkins University, Center on School, Family, and Community Partnerships.

Erikson, E. H. (1950). Childhood and Society. New York: Norton. 397 pp.

Fan, X., & Chen, M. (2001). Parental involvement and students’ academic achievement: A meta-
analysis. Educational Psychology Review, 13(1), 1-22.

873



ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Fan, C. M. (2010). Effects of parental involvement on student's academic self-efficacy
engangement and intrinsic motivation. international journal of educational psychology,
30 (1), 53-74.

Fan, W., & Williams, C. (2010). The effects of parental involvement on students’ academic self-
efficacy, engagement and intrinsic motivation. Educational ~ Psychology, 30(1), 53-74.
doi: 10.1080/01443410903353302.

Fante, C., Zagaria, A., Dioni, B., Raffin, C., Capelli, F., Manari, T., ... & Musetti, A. (2024).
Self-efficacy as a mediator between involvement in intervention and quality of life in
parents of children and adolescents with autism spectrum disorder. Research in Autism
Spectrum Disorders, 113, 102351.

Frances, V. M. (2013, October). The Impact of Family Involvement on the Education of
Children Ages 3 to 8. mdrc , 1-206.

Froiland, J. M., Peterson, A., & Davison, M. L. (2012). The long-term efects of early parent
involvement and parent expectaton in the USA. School Psychology Internatonal, 34(1),
33-50. doi: 10.1177/0143034312454361

Glatz, T., Lippold, M., Chung, G., & Jensen, T. M. (2024). A systematic review of parental self-
efficacy among parents of school-age children and adolescents. Adolescent Research
Review, 9(1), 75-91.

Green, C. L. (2008). Linking parental motivations for involvement and student proximal
achievement outcomes in home schooling and public schooling settings. Dissertation.
Retrieved from etd. library.

Gessulat, J., Kluczniok, K., Oppermann, E., & Anders, Y. (2024). Relationships Among Parental
SelflEfficacy, Home Learning Activities, and Child Skills. Family Relations.

Gresham, F.M., & Elliott, S.N. ( 1990). Social skills rating system. Minneapolis, MN: NCS
Pearson.

Grolnick, W. S., & Slowiaczek, M. L. (1994). Parents’ involvement in children’s schooling: A
multidimensional conceptualization and motivational model. Child Development, 65,
237-252.

Grusec, J. E. (2011). Socialization Processes in the Family: Social and Emotional Development.
Annual Review of Psychology. 62. 243-269.

Guillena, J., Mediodia, H. B., & Baldonado, C. (2023). The Influence of Parenting Style,
Involvement, and Self-Efficacy on Intermediate Learners’ Motivation. Psychology and
Education: A Multidisciplinary Journal, 8(4), 414-425.

Hammer, C., Rodriguez, B.L., Lawrence, F. R., &Miccio, A. W. (2007). Puerto rican mother’s
beliefs and home literacy practices. Language, Speech & Hearing Services In Schools,
38(3), 216-224.

Henderson, A. T., & Mapp, K. L. (2002). A new wave of evidence: The impact of school, family,
and community connectons on student achievement. Austn, TX: Natonal Center for
Family and Community Connectons with Schools.

Hermann, K. S (2005). The Influence of Social Self efficacy, Self-esteem, and Personality
Differences on Loneliness an Depression Dissertation. The Ohio State University.
Retrieved from
http://etd.ohiolink.edu/sendpdf.cgi/Hermann%20Karen%20Stroiney.pdf?osul 112104621

874


http://etd.ohiolink.edu/sendpdf.cgi/Hermann%20Karen%20Stroiney.pdf?osu1112104621

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Hetherington, E. M., & Stanley-Hagan, M. M. (1997). The effects of divorce on fathers and their
children. In M. E. Lamb (Ed.), The role of the father in child development (3rd ed.,
pp.191-211). New York: John Wiley & Sons, Inc.

Higgins, D and Morley, S. (2014). Engaging Indigenous parents in their children’s education.
Resource sheet no. 32. Produced by the Closing the Gap Clearinghouse. Canberra:
Australian Institute of Health and Welfare & Melbourne: Australian Institute of Family
Studies.

Hill, N.E., & Tyson, D.F. (2009). Parental Involvement in Middle School: A MetaAnalytic
Assessment of the Strategies That Promote Achievement. Developmental Psychology,
45(3), 740-763.

Hofstein, A., & Rosenfeld, S. (1996). Bridging the gap between formal and Informal Science
Learning. Studies in Science Education, 28, 87 — 112.

Hughes, B. T. (2002). Young Children Learning. In J. Dunn (Ed.). Blackwell.

James, A. E. (2014, november 20). Measuring the Effects of Parental Involvement in
Extracurricular Child’s Self-Efcacy. Education and psychology , 1-15.

Jasso, J. (2007). African American and non-Hispanic White parental involvement in the
education of elementary school-aged children. Syracuse University, Syracuse, NY.
Johnson, P. (2014). Types of Parental Involvement and Teir Effect on Student Mathematics in
Secondary Education: Atitudes, Self-Efcacy, and Achievement. Science and Mathematics

Education Commons , 1-29.

Johnson S, Maumary-Gremaud A, (1996). Parent-Teacher Involvement Questionnaire: Teacher
Version. Duke University; Durham, NC.

Keith, T. Z., Keith, P. B., Troutman, G. C., Bickley, P. G., Trivette, P. S., & Singh, K. (1993).
Does parental involvement affect eighth-grade achievement? Structural analysis of
national data. School Psychology Review, 22, 474-496.

Kelly, J. B. (2000). Children’s adjustment in conflicted marriage and divorce: A decade review
of research. Journal of the American Academy of child and Adolescent Psychiatry, 39,
963 - 973.

Khoirunikmah, B., Marmoah, S., & Indriayu, M. (2023, August). The effect of social skills on
student learning outcomes with self-efficacy as a moderating variable. In Proceeding of
International Conference on Innovations in Social Sciences Education and
Engineering (Vol. 3, pp. 086-086).

Kordi, A. (2010). Parenting Attitude and Style and Its Effect on Children’s School
Achievements. International Journal of Psychological Studies, 2, 217-222.

Kordi, A & Baharudin, R. (2010). Parenting attitude and style and its effect on children’s school
achievements. International Journal of Psychological Studies. 2:217-222.

Kurdek, L. A., Fine, M. A. and Sinclair, R. J. (1995). “School adjustment in sixth graders:
parenting transitions, family climate, and peer norm effects,” Child Development, vol. 66,
no. 2, pp. 430-445

Ladd, G. W. (2005). Children’s Peer Relations and Social Competence: A Century of Progress.
New Haven, CT 06520-9040 , America: Yale University Press.

875



ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Ladd, G. W., & Burgess, K. B. (2001). Do relational risks and protective factors moderate the
linkages between childhood aggression and early psychological and school
adjustment? Child Development, 72(5), 1579-1601.

Liberman RP, DeRisi WIJ, Mueser KT. (1989). Social skills training for psychiatric patients.
Boston: Allyn and Bacon Press.

Liu, Y., Wang, W., Wei, S., Wang, P., Chen, K., Liu, J., & Chen, J. (2024). The correlations
between parental warmth and children’s approaches to learning: a moderated mediation
model of self-efficacy and teacher-child closeness. Frontiers in Psychology, 15, 1290141.

Long, C. (2007). Parents in the picture: Building relationships that last beyond back to school
night. NEA Today, 26, 26-31.

Lunetti, C., Pastorelli, C., Zuffiano, A., Gerbino, M., Thartori, E., Favini, A., ... & Remondi, C.
(2024). Parental Self-efficacy in School-related Performance: Development and
Association with Academic Achievement during Secondary School. Journal of Child and
Family Studies, 33(3), 849-862.

Ma, T., Tellegen, C. L., Hodges, J., & Sanders, M. R. (2024). The Associations Between
Parenting Self-Efficacy and Parents’ Contributions to the Home-School Partnership
Among Parents of Primary School Students: a Multilevel Meta-analysis. Educational
Psychology Review, 36(3), 93.

Manz, P. H., Fantuzzo, J. W., & Power, T. J., (2004). Multidimensional assessment of family
involvement among urban elementary students. Journal of School Psychology, 42(6),
461-475.

Mark Peters, K. S. (2007). Parental Involvement in Children’s Education. Children, school, and
family department. DCSF-RR034.

Marcon, R. A. (1999). Positive relationships between parent school involvement and public
school inner-city preschoolers’ development and academic performance. School
Psychology Review. 28.395-412.

Martinez, B. M. T., del Carmen Pérez-Fuentes, M., & Jurado, M. D. M. M. (2024). The influence
of perceived social support on academic engagement among adolescents: the mediating
role of self-efficacy. Anales de Psicologia/Annals of Psychology, 40(3), 409-420.

Marsh, H. W., Kuyper, H., Seaton, M., Parker, P. D., Morin, A. J. S., Mdller, J., & Abduljabbar,
A. S. (2014). Dimensional comparison theory: an extension of the internal/external frame
of reference effect on academic self-concept formation. Contemporary Educational
Psychology, 39, 326-341.

McLeod, S. (2007). Bowlby's Attachment Theory. Retrieved June 17, 2017, from Simply
Psychology: https://www.simplypsychology.org/bowlby.html

McClelland, M.M. & Morrison, F.J. (2003). The emergence of learning-related social skills in
preschool children.Early Childhood Research Quarterly, 18 (2), 206-224.

McLanahan, S. S., Seltzer, J. A., Hanson, T. L., & Thomson, E. (1994). Child support
enforcement and child well-being: Greater security or greater conflict? In 1. Garfinkel, S.
S. McLanahan, & P. K. Robins (Eds.), Child support and child well-being (pp. 285-316).
Washington, DC: Urban Institute.

McNeal, R. B. (1999). Parental involvement as social capital: Differential effectiveness on
science achievement, truancy, and dropping out. Social Forces, 78, 117-144.

876



ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Morrison, M. M. (2003). The emergence of learning-related social skills in preschool children.
Early Childhood Research Quarterly, 18 (2), 206-224.

Mott, F. L., Kowaleski-Jones, L., & Mehaghan, E. G. (1997). Paternal absence and child
behaviors: Does gender make a difference? Journal of Marriage and the Family, 59 (1),
103-118.

Musengamana, I. (2023). A Systematic Review of Literature on Parental Involvement and Its
Impact on Children Learning Outcomes. Open Access Library Journal, 10(10), 1-21.

Nord, C. W., & West, J. (2001). Fathers’ and mothers’ involvement in their children’s schools by
family type and resident status. National Center for Education Statistics, (NCES 2001-
032). Washington, DC: U. S. Department of Education.

Okpala, C.O., Okpala, A.O, & Smith, F.E. (2001). Parental Involvement, Instructional
Expenditures, Family Socioeconomic Attributes, and Student Achievement. The Journal
of Educational Research, 95( 2), pp. 110-115

Ostlund, B. (2005). Stress, disruption and community -Adult learners' experiences of bstacles
and opportunities in distance education. Retrieved on June 19, 2017, from the website
http://www.eurodl.org/materials/contrib/2005/Ostlund.htm.

Painter, G., & Levine, D. L. (2000). Family structure and youths’ outcomes: Which correlations
are causal? Journal of Human Resources, 35(3), 524-549.

Pan, B.A., Rowe, M.L., Singer, J.D., &Snow, C.E. (2005). Maternal correlatesof growth in
toddler vocabulary productionin low-income families. Child Development,76, 763-782.

Parke, R. and Clarke-Stewart, K.A. (2001). Effects of Parental Incarceration on Young Children.
From ‘Prison to Home’ Conference.

Pelletier,J., Brent,J. M. (2002). Parent participation in children ‘s school readiness: the effects of
parental self —efficacity, cultural diversity and teacher strategies. International Journal of
Early Childhood, 34, 45-60.

Peters, M., Seeds, K., Goldstein, A., Coleman, N. (2007).Parental Involvement in Children’s
Education (Research Report DCSF-RR034). England:BMRB

Pfiffner, L. J., McBurnett, K., & Rathouz, P. J. (2001). Father absence and familial antisocial
characteristics. Journal of Abnormal Child Psychology, 29 (5), 357-367.

Pong, S., & Ju, D. (2000) The effects of change in family structure and income on dropping out
of middle and high school. Journal of Family Issues, 21(2), 147-169.

Rafig, H. M. W,, Fatima, T., Sohail, M. M., Saleem, M., & Khan, M. A. (2013). Parental
involvement and academic achievement; A study on secondary school students of Lahore,
Pakistan. International Journal of Humanities and Social Science, 3(8). Retrieved from
http://www.ijhssnet.com/journals/ Vol 3 No 8 Special Issue April 2013/22.pdf

Rapp N., H. D. (2012). Multi dimentional parent involvement in schools: A principal's guide.
International journal of educational Leadership, 7 (1), 1-15.

Reyes, D. A. (2010). Academic Performance and Self Efficacy of Fillipino High School Students
on Mathematics and English Subjects. Retrieved from http://ssrn.com/abstract=2152791
or http://dx.doi.org/10.2139/ssrn.2152791

Reynolds, A. J., & Gill, S. (1994). The role of parental perspectives in the school adjustment of
inner-city Black children. Journal of Youth and Adolescence, 23, 671-695.

Riddle, E. M. (2008, March 3). Lev Vygotsky’s Social Development Theory.

877


http://dx.doi.org/10.2139/ssrn.2152791

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Rosenfeld, H. A. (1996). Bridging the Gap Between Formal and Informal Science Learning.
Studies in science education, 28 (1), 87-112.

Ross D. Parke, K. A.-S. (2002). Effects of Parental Incarceration on Young Children. national
polict conference, (pp. 1-23).

Rowe, K. (1991). The influence of reading activity at home on students’ attitudes towards
reading, classroom attentiveness and reading achievement: An application of structural
equation modelling. British Journal of Educational Psychology, 61, 19-35.

Sahraeean, Z., & Samavi, S. A. (2022). A comparative study of Academic Resilience, Academic
Self-Efficacy and Social Skills in Students with Divorced and Normal Parents. Iranian
Evolutionary Educational Psychology Journal, 4(3), 634-644.

Sanders, M. R., Woolley, M. L. (2005). The relationship between maternal self-efficacy and
parenting practices: Implications for parent training. Child: Care, Health and
Development, 31, 65-73.

Schoon, 1., & Parsons, S. (2002). Teenage Aspirations for Future Careers and Occupational
Outcomes. Journal of Vocational Behaviour, 60, 262-288.

Schunk, D. H., & DiBenedetto, M. K. (2022). Self-efficacy and engaged learners. In Handbook
of research on student engagement (pp. 155-170). Cham: Springer International
Publishing.

Sharkey, C. b. (1997, may). Retrieved june 19, 2017, from
http://www.muskingum.edu/~psych/psycweb/history/erikson.html

Sheldon, S. B., & Epstein, J. L. (2005) Involvement counts: Family and community partnerships
and mathematics achievement. Journal of Educational Research. 98:196-206

Shute, V., Hansen, E., Underwood, J. & Razzouk, R. 2011. A review of the relationship between
parental involvement and secondary school students’ academic achievement. Educational
Research International. Retrieved from http://dx.doi.org/10.1155/2011/915326

Sofyan, A., & Saputra, A. (2022). The implementation of character education to improve social
skills of elementary school students. Qalamuna: Jurnal Pendidikan, Sosial, dan
Agama, 14(2), 413-422.

Simon, B. (2001). Family involvement in high school: Predictors and effects. NASSP
Bulletin,85(8), 8-17.

Singh, K., Bickley, P.G., Trivette, P.S., Keith, T.Z., Keith,P.B., & Anderson, E. (1995). The
effects of four components of parental involvement on eighth grade student achievement:
Structural analysis of NELS-88 data. School Psychology Review, 24.

Slaugenhoup, B. F. (2016, October 10). self-efficacy and social cognition theories. Retrieved june
18, 2017, from PSYCH: https://wikispaces.psu.edu/display/PSYCH484/7.+Self-
Efficacy+and+Social+Cognitive+Theories#id-7.Self-
EfficacyandSocialCognitiveTheories-OverviewofSocialCognitiveandSelf-
EfficacyTheories

Sroufe, E. C. (2005). Attachment and development: A prospective, longitudinal study from birth
to adulthood. Attachment & human development, 7 (4), 349-367.

Sroufe, L. A. (1988). The role of infant-caregiver attachment in adult development. In J. Belsky
& T. Nezworski (1988), Clinical implications of attachment (pp. 18-38). Hillsdale. NIJ;
Erlbaum.

878


http://dx.doi.org/10.1155/2011/915326

ISSN Online : 2709-4030 Vol.8 No.3 2024
ISSN Print : 2709-4022

Steiner, H. M. (1996). Sociocultral approaches to learning and development: A Vygotskian
framework. Educational Psychologist, 31 (3/4), 191-206.

Sui-Chi, H. E., & Willms, D. J. (1996). Effects of parental involvement on eighth-grade
achievement. Sociology of Education, 69, 126-141.

Theodille, V. (2013). The Effects of Parental Self-Efficacy on Parental Involvement and on Pre-
School Aged Children’s Readiness for the Transition to Kindergarten. Thesis Published at
Alabama University.

Tizard, B., & Hughes, M. (2002). Young Children Learning (2nd Edition). Oxford: Blackwell.

Topor, D. R., Keane, S. P., Shelton, T. L., & Calkins, S. D. (2010). Parent involvement and
student academic performance: A multiple mediational analysis. Journal of Prevention &
Intervention in the Community, 38(3), 183-197.
http://doi.org/10.1080/10852352.2010.486297

Unlii, C., & Ceviker, A. (2022). Examination of the Social Skills Levels of Students Participating
in Recreative Activities. International Journal on Social and Education Sciences, 4(4),
529-540.

Valerie J. Shute, E. G. (2011). A Review of the Relationship between Parental Involvement and
Secondary School Students’ Academic Achievement. Education Research International ,
1-10.

Van Voorhis, F. L., Maier, M. F., Epstein, J. L., Lloyd, C. M., & Leung, T. (2013). The impact of
family involvement on the education of children ages 3 to 8: A focus on literacy and math
achievement outcomes and social-emotional skills. New York City: MDRC. Retrieved
from http:// www.mdrc.org/sites/default/files/

Vicky, et al. (2009). Parental Involvement in Primary Children’s Homework in Hong Kong. Te
School Community Journal, 19 (2), 81-100.

Vygotsky, L.S. (1978). Mind and society: The development of higher psychological processes.
Cambridge, MA: Harvard University Press.

Wong, M. (2008). Perceptions of parental involvement and autonomy support: Their relationship
with self-regulation, academic performance, substance use and resilience among
adolescents. North American Journal of Psychology, 10(3) 497-518.

Woolley, M., & Grogan-Kaylor, A. (2006, Jan). Protective family factors in the context of
neighborhood: Promoting positive school outcomes. Family Relations 55(1), 93-104.

Wilke, R. (2005). Improving Teaching and Learning: What's Your Relationship Quotient?
Lanham, Maryland: Scarecrow Education.

Williams, W. F. (2010). The effects of parental involvement on students’ academic self-efficacy,
engagement and intrinsic motivation. Educational Psychology, 30 (1), 53-74.

Wilson, J.T. (2009). Students’ perspective on intrinsic motivation to learn: A model to guide
educators. Journal of International Christian Community for Teacher Education, 6 (1),
retrieved from the webpage https://icctejournal.org/issues/v6il/v6il-wilson/ on June 19,
2017.

Yang, D., Chen, P., Wang, K., Li, Z., Zhang, C., & Huang, R. (2023). Parental involvement and
student engagement: a review of the literature. Sustainability, 15(7), 5859.

Zick, C. D., & Allen, C. R. (1996). The impact of parents’ marital status on the time adolescents
spend in productive activities. Family Relations, 45, 65-71.

879


http://doi.org/10.1080/10852352.2010.486297
http://www.mdrc.org/sites/default/files/
https://icctejournal.org/issues/v6i1/v6i1-wilson/

