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Abstract

This qualitative study examines the cognitive processes that influence English as a Second Language (ESL) students'
speaking ability from the diverse viewpoints of 28 ESL teachers. Using in-depth interviews, the study investigates
the impact of memory, attention, individual learning styles, and socio-cultural factors in determining language
acquisition. In addition to offering insight into the practical consequences of cognitive processes in the development
of oral communication abilities, the findings are consistent with previously known perspectives. Teachers'
perspectives, based on real-world classroom experiences, contribute to the continuing discussion in ESL education,
emphasizing the dynamic interaction of theoretical frameworks and practical methods. Additionally, the study
outlines obstacles that are encountered by educators and recommends potential routes for future research and
improvements in educational practices. This study not only supports previous literature but also weaves a complex
tapestry of teacher narratives, providing a full grasp of the cognitive components that influence ESL oral
proficiency.

Keywords: ESL, oral proficiency, cognitive factors, language acquisition, memory, attention,
individual learning styles.

Introduction

Communication has always been an important aspect of human connection, and in our modern,
linked world, the English language serves as a foundation that binds people from all origins
together (Akram et al., 2020). According to Huang and Flores (2018), its value extends beyond
linguistic relevance, penetrating different aspects of life such as education, career possibilities,
cultural interactions, and technology breakthroughs. Abdelrady and Akram (2023) state that
English is the language that is considered to be the de facto language in the academic, scientific,
and technical fields that are associated with the education sector. Proficiency in English
communication is sometimes required for access to a multitude of information, such as research
papers and educational resources. Individuals who can navigate this linguistic terrain are allowed
to remain current with the most recent advancements in their respective disciplines. According to
Akram and Yang (2021) and Akram (2020), the effects of educational practices and policies
transcend beyond the confines of traditional learning when they are analysed within the context
of Pakistan's educational landscape. The embrace of technology-driven learning, the promotion
of inclusive practices, and the integration of English competence across a variety of subject areas
are all highlighted by these implications.

An acknowledged official language in Pakistan, English is deeply woven into the fabric
of formal education, stretching from elementary school to university level. This includes the use
of English in the classroom. According to the Pakistan Ministry of Education (2018), it is not
only a solitary topic, but also a primary medium of teaching, with the exception of the
foundational level, when the local language takes priority. The linguistic journey for learners,
which begins at a young age, can be fraught with difficulties, impeding the achievement of oral
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competency, even for those who are exposed to English from the start, with some calling it their
first language (Akram et al., 2020).

Both the communication abilities and the linguistic accuracy of language learners are
deeply influenced by a wide variety of circumstances in the area of verbal communication.
Among the many factors that have been recognised as having a substantial impact on the level of
oral expression proficiency that children possess, the cognitive components have been proven to
be particularly relevant. According to Sato and McNamara (2019), the cognitive aspects are an
essential factor in evaluating the impact that oral communication has on the success of language
learners. This includes a variety of mental processes such as memory, concentration, and
problem-solving skills, all of which contribute to overall fluency and correctness in spoken
language. The construction of language learning and expression is supported by cognitive
features, which serve as the cognitive scaffolding supporting these processes.

Regarding the retention of vocabulary, grammatical rules, and linguistic patterns, for
example, memory, both short-term and long-term, plays a significant influence (Lemke &
Scherpiet, 2015). According to Gathercole and Baddeley (2014), having a strong memory makes
it easier to retrieve language-related knowledge quickly during talks, which in turn improves its
fluency. Furthermore, attentional mechanisms influence the learner's ability to focus on language
intricacies, nuances, and contextual clues during verbal interactions (Archibald, 2017).

Furthermore, problem-solving abilities aid in the flexibility and variety of language use.
Language learners with strong problem-solving skills may better traverse communication
problems, comprehend ambiguities, and express themselves (Rear, 2017). The cognitive
complexities involved in language learning extend beyond memory to include the dynamic
interplay of mental processes that affect pupils’ communication abilities (Lawan et al., 2017).

When it comes to improving the oral competency of language learners, it is essential to
comprehend and address these cognitive components. Educational techniques and interventions
that include the cognitive components of language learning can give students with individualised
support, promoting not just greater communication skills but also a deeper and more nuanced
grasp of the language (Pangket, 2019). As educators and students dive deeper into the cognitive
underpinnings of language acquisition, a more holistic approach to language education emerges,
ensuring that language learners’ communication abilities develop fully. This study, via the
perspective of ESL teachers, seeks to discover the complex interaction of cognitive elements
such as memory, attention, and individual learning styles in developing ESL students'
communication skills.

By acknowledging the expertise of ESL educators, the study hopes to bridge the gap
between theoretical frameworks and the practical realities of language instruction. This
exploration not only contributes to the existing body of knowledge in ESL education but also
holds the potential to inform pedagogical practices, curriculum development, and teacher
training programs by answering these research questions.

1. How do ESL teachers view the influence of cognitive factors on students' oral

proficiency?

2. What insights can ESL teachers share on efficient strategies for building oral

competency in ESL students?

Literature Review
Previous research has offered useful insights into the cognitive elements that play a critical role
in influencing language learning. Exploration of these elements is critical for developing
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successful educational ways to improve ESL learners' communication abilities. Memory, a
fundamental component of cognitive processes, has received substantial research attention in the
field of language learning. Ferguson's key work (2017) demonstrates the complex link between
memory and language acquisition, with a particular emphasis on the critical function of working
memory. Furthermore, Vugs et al. (2016) research emphasises the importance of working
memory in vocabulary storage and retrieval, which is critical for language learners seeking to
improve their oral proficiency.

To add insult to injury, a complete comprehension of the memory process in language
learning takes into account both the short-term and the long-term memory systems. Short-term
memory is essential for immediate retention of linguistic skills like sentence formation and
comprehension. Long-term memory, on the other hand, is required to permanently store
vocabulary, grammatical rules, and language patterns (Norris, 2017). Llompart and Dgbrowska's
(2020) work explores the function of implicit memory in language acquisition, expanding on the
cognitive components of language learning. Implicit memory, which is frequently connected
with unconscious recollection of knowledge, plays a crucial role in the automaticity of language
usage. Robinson et al.'s (2013) investigation of attention in the context of language learning has
important implications for the improvement of pronouncing abilities. Their findings show the
critical significance of sustained attention in obtaining precise phonetic replication, emphasising
the inherent relationship between focused cognitive engagement and spoken language ability.

Furthermore, Lewandowski and Jilka (2019) investigate the complex network of
connections that exists between attentional mechanisms and the accuracy of phonetic replication.
Pronunciation, as a fundamental component of oral ability, requires learners to understand and
accurately replicate a language's phonetic intricacies. Furthermore, Manker (2017) discovered
that prolonged attention functions as a stimulant in this process, altering the learner's capacity to
perceive and mimic the nuances of pronunciation. Learners who deliberately focus their attention
on phonetic minutiae are more likely to develop a greater sensitivity to the sounds of the
language, resulting in better pronunciation. As one progresses toward oral proficiency, the
delicate dance that takes place between attention and phonetic reproduction becomes an essential
component.

In addition, individual learning styles play an important influence in second language
acquisition. Akobirova and Sayfiyeva (2022) make significant contributions to the study of
individual learning styles and their influence on language acquisition. They investigated the
complex dynamics of how students' choices for auditory, visual, or kinesthetic modalities
influence the language acquisition process. Recognizing and comprehending these unique
learning styles become critical components in constructing education that resonates with
cognitive preferences, eventually speeding up the development of oral competency. Moreover,
Awla (2014) explored the complex domain of language learning styles, highlighting the fact that
there is a wide range of learners in terms of how they approach and take in linguistic material.
An individual's preferences for auditory, visual, or kinesthetic forms of learning are shown to
differ, according to the findings of your research. Some may find it more useful to hear the
language spoken aloud, while others may benefit from visual aids or hands-on, kinesthetic
experiences. Ramzan et al. (2023) have conveyed that entertainment is a good tool for enhancing
oral proficiency and further Ramzan et al. (2023) have confirmed that the incorporation of
authentic language use can be helpful in this aspect.

Aside from individual cognitive processes, socio-cultural variables have a significant
impact on the spoken competency of English as a Second Language (ESL) students. Vygotsky's
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(1978) foundational study emphasizes the social context of language learning, claiming that
contacts with more fluent speakers play an important role in oral language development.
Vygotsky presents the notion of the Zone of Proximal Development (ZPD) to explain how such
interactions drive ESL pupils into an optimal learning environment. It is suggested by Ramzan et
al. (2023) that motivation determines the priority of second language learning and imperative
aspects are useful in academic writing Ramzan et al. (2023). Ramzan et al. (2023) have also
indicated that cultural elements are style-oriented and these are the cause of shifting style from
native to non-native ways.

According to socio-cultural theory, the process of language acquisition is not exclusively
the result of an individual's efforts but rather is strongly influenced by the social and cultural
environment in which it takes place. The Zone of Proximal Development is the theoretical gap
between what learners can do on their own and what they can achieve with the supervision and
aid of a more competent interlocutor. In the context of ESL students, connecting with competent
speakers, whether through conversation, collaborative activities, or mentorship, offers a fertile
field within the ZPD for rapid oral language growth.

A detailed review of the research emphasises the importance of instructor views in
determining the cognitive characteristics related with ESL students' speaking performance. Kiely
(2018) performed a notable study in this respect, delving into the insights offered by ESL
teachers into the cognitive obstacles experienced by their pupils, as well as the tactics taken to
effectively address them.

Furthermore, Sreena and Ilankumaran's (2018)'s research contributes significantly to
understanding the cognitive landscape of ESL students' oral competency by directly drawing on
educators' views and experiences. The study included a poll of ESL instructors, which allowed
them to offer their thoughts on the cognitive challenges that students confront in their spoken
language development.

Methodology

This study used a qualitative research approach, delving into the diverse and complex opinions
of ESL teachers on the cognitive processes impacting their students' oral competency growth. To
get a comprehensive grasp of the topic at hand, qualitative research was selected as the method
of inquiry (Hennink et al., 2020). This was done to investigate the depth and complexity that are
present in the experiences of educators.

Participants

This study included 28 ESL teachers from several Multan institutions, each with their unique
background, experiences, and teaching situation. Purposeful sampling was used to achieve
diverse representation, including educators from various geographic regions, degrees of
experience, and institutional contexts (Palinkas et al., 2015).

Data Collection

The majority of the data was collected through the use of semi-structured interviews with
participants. Open-ended questions allowed for a thorough examination of instructors'
perspectives, experiences, and thoughts on the cognitive variables that influence ESL students'
oral competency. Both in-person and online interviews were carried out, with the selection of the
latter being determined by the preferences and availability of the participants.

Interview Protocol

The interview procedure was created based on the research questions and topics that were
discovered via the study of the relevant literature. The questions were meant to elicit thorough
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replies from instructors about their observations of cognitive issues, the tactics used to address
these difficulties, and the overall influence on students' oral proficiency growth. Thematic
analysis was used to analyze the interview data. This strategy entailed systematically detecting,
analyzing, and reporting patterns (themes) in the data. The analysis was iterative, with many
readings of the transcripts to achieve a thorough comprehension of the emergent themes. The
research team collaborated on reviewing codes and topics to improve the analysis's credibility
and dependability.

Ethical Considerations

The study followed ethical guidelines, preserving the confidentiality and anonymity of
participants. Each participant provided informed consent and was given the option to withdraw
from the research at any moment. The study team took steps to protect the data and guarantee
that it was only utilized for research reasons.

Rigor and Validity

To strengthen the reliability and validity of the research, triangulation was utilized by comparing
the results obtained from interviews with the previous research that had been conducted.
Furthermore, member checking was carried out, allowing participants to examine and confirm
the findings' correctness, assuring the research's authenticity and reliability.

Results

Qualitative interviews with 28 ESL instructors provided valuable insights into the intricate
interplay of cognitive processes that influence their students' oral competence growth. The data
analysis highlighted numerous major themes, providing insights into instructors' observations,
tactics, and nuanced thoughts on the cognitive components of ESL instruction.

1. Vocabulary Acquisition
Teachers regularly emphasized the importance of memory in language development. Regarding
speech proficiency, the majority of respondents stated that pupils who have excellent memory
recall demonstrated greater proficiency. Teachers observed that kids who were able to effectively
store and recall vocabulary items exhibited communication abilities that were more fluid and
expressive. As an example, a few instructors said:
"You know, I've observed that kids with a good memory for language tend to express
themselves more confidently in English. It's as if they had a mental database from which

to draw, making communication far more efficient."
"Yes, and it's not only memorizing words; it's about being able to recall them rapidly
during a discussion. I've seen that pupils struggle less when they can recollect words
easily."
2. Attention and Pronunciation Refinement
The findings on attention and pronunciation were similar to the earlier study. Teachers
emphasized the significance of prolonged attention in honing pronunciation abilities. Students
who actively concentrated on phonetic correctness throughout oral practice sessions
demonstrated significant gains in their pronunciation over time. Several teachers indicated:
"When students concentrate on the details during pronunciation practice, it makes a
difference. They appear to be educating their ears and jaws to work together, and the
results are obvious over time."
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"I think that paying close attention during pronunciation activities helps pupils pick up on
tiny differences in sound. It is a critical component in obtaining authentic and clear
speech."

3. Individual Learning Styles and Instructional Tailoring
Teachers recognized the influence of individual learning styles on oral competence. They
observed that tailoring teaching strategies to students' chosen learning modes, whether auditory,
visual, or kinesthetic, resulted in more successful language acquisition. Tailoring education to
individual preferences emerged as an important method for increasing oral competency. As an
example, a few instructors said:
"It's amazing to see how pupils respond to different teaching strategies. Adapting our
lessons to better suit their chosen learning methods has a big influence on their language
development.”
"I've had success customizing activities to various learning styles. Some pupils flourish
when we employ pictures, while others prefer hands-on activities. It's about finding the
sweet spot for each person."

4. Socio-Cultural Context and Language Development
Teachers emphasized the impact of sociocultural influences on ESL students' speech
competence. The findings supported Vygotsky's (1978) hypothesis since teachers saw that
children who engaged in meaningful interactions with more skilled speakers, whether classmates
or native speakers, enjoyed rapid language growth. The socio-cultural framework, which
included collaborative learning and cultural interchange, was viewed as a driver for increased
oral competence. Several teachers indicated:
"I've discovered that when students interact with native speakers or even more capable
peers, their language abilities improve significantly. They appear to be absorbing not only
the words themselves, but also the cultural subtleties that accompany them."
"Collaborative learning is essential. When students are given the opportunity to interact
honestly, the linguistic environment becomes richer. They learn not only from textbooks,
but also from real-world discussions."

5. Teacher Strategies and Adaptations
A common feature that emerged was the variety of tactics used by instructors to address
cognitive problems. These included memory-enhancing exercises, establishing a supportive
learning atmosphere, integrating multi-modal teaching techniques, and allowing students to
engage in authentic communicative exchanges. Several teachers indicated:
"To help students remember the terminology, | utilize a combination of memory games
and participatory activities in class. It keeps things interesting while tackling the
cognitive part of learning."
"Establishing a supportive environment is critical. |1 use a variety of tactics, including
delivering positive criticism and promoting peer relationships. It is about creating an
environment in which kids are comfortable taking language risks."
6. Variability in Classroom Practices
While teachers' perceptions were similar, classroom methods varied. Some teachers emphasized
formal instruction and organized exercises, whilst others preferred communicative and
experiential techniques. This variation highlighted the need of recognising different teaching
styles and modifying strategies to fit the individual requirements of ESL students. As an
example, a few instructors said:
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"I like a more regimented approach. | believe that precise education and guided exercises
help children learn linguistic norms and provide a firm foundation."

"I prefer the conversational approach. Allowing students to participate in genuine
conversations, even with mistakes, appears to enhance their confidence and oral fluency.
It's about the experience."

7. Impact of Professional Development
Several teachers attributed their ideas and successful techniques to continued professional
development opportunities. Workshops, seminars, and collaborative talks with colleagues were
identified as helpful tools for improving their understanding of cognitive variables and
instructional approaches. Several teachers indicated:
"The sessions | attended provided me with valuable insights into various teaching styles.
They provided me with a toolset of techniques to addressing cognitive problems, and |
have observed great changes in my kids."
"Working with colleagues and attending seminars has been a game changer. It's similar to
a never-ending learning process, and it has a direct influence on how | structure my
lectures and assist students in navigating cognitive hurdles."”

8. Challenges and Areas for Improvement
Despite effective tactics, instructors recognized obstacles. These included limited time for
individualized instruction, a wide range of student demands, and the need for extra resources to
properly apply more specialized techniques. Identifying more help and resources is highlighted
as a potential improvement. Several teachers specified:
"Time limits are a significant difficulty. I'd want to give more individualized education,
but with huge classrooms, it's difficult to fulfill everyone's particular requirements
successfully.”
"We need to identify extra resources, particularly for specialized education. Having more
tools and materials would allow us to create a more conducive learning environment.”

Discussion

The study's findings, based on insights offered by ESL teachers, are consistent with and build on
the current body of research in the subject. Examining the debate through the perspective of past
research contextualizes and deepens our knowledge of the cognitive variables that influence ESL
students' oral ability.

The emphasis on memory as a critical component in vocabulary acquisition is consistent
with the findings of Pérez and Alvira (2017), who investigated the importance of working
memory in language learning. The instructors' observations illustrate the practical consequences
of these cognitive theories, emphasizing the actual benefits of strong memory in promoting more
fluid oral communication.

The association between prolonged attention and pronunciation refining is consistent with Saito's
research (2019). Teachers' stories support the notion that attention is more than simply a
classroom management technique; it is a cognitive activity inextricably linked to the
development of proper phonological abilities.

Recognizing individual learning styles and the efficacy of adapting instruction to various types is
consistent with Willingham's (2018) research. The findings emphasize the need to recognise and
accommodate varied learning preferences, as well as offer insights into how teachers actively use
these concepts in the classroom.

38



ISSN Online : 2709-4030 Vol.8 No.1 2024
ISSN Print : 2709-4022

Vygotsky's (1978) sociocultural theory resonates with teachers' observations on the
influence of social interactions on language development. The study adds a qualitative layer to
the current literature by providing real-world examples of how socio-cultural settings, both
within and outside the classroom, affect oral proficiency (Lantolf et al., 2021).

The identification and description of distinct teacher tactics are consistent with the larger
research on successful language education. The varied array of tactics highlighted by ESL
instructors in this study reinforces Hummel's (2021) work, which emphasizes the role of teachers
as facilitators of language learning.

The recognition of variation in classroom practices is consistent with the notion that there
is no one-size-fits-all approach in ESL education (Vitta & Al-Hoorie, 2023). The conflict
between structured and communicative approaches reflects the ongoing debate in the literature
about the efficacy of various methodologies based on context and learner characteristics.

The positive impact of professional development on teacher practices is consistent with
the idea that ongoing training improves educator effectiveness (Li & Akram, 2023; Akram et al.,
2022). Richards and Farrell, 2005). The study adds value by demonstrating how specific
professional development opportunities, such as workshops and seminars, translate into practical
strategies used by teachers in the classroom. The challenges identified by teachers, such as time
constraints and the need for additional resources, are consistent with the broader discussion of
practical constraints in language education (Akram et al., 2020). These challenges highlight areas
where additional research and institutional support may be required to meet the complex
demands of ESL instruction.

Following the alignment and development of this study's findings with previous research,
various practical recommendations for future studies and pedagogical methods in ESL
instruction emerge. Interventions focused at improving memory, influenced on Pérez and
Alvira's (2017) findings, might be designed and executed to strengthen vocabulary learning.
Attention-focused pronunciation exercises, based on Saito's (2019) research, may give useful
ways to improve phonetic abilities. According to Willingham's (2018) observations, the
development of instructional materials adapted to different learning styles needs further
investigation for its potential influence on student engagement and language results. Integrating
sociocultural components into language programs, based on Vygotsky's (1978) theory, might
improve oral competence development. Further study into the design and evaluation of
comprehensive teacher training programs, taking into account the beneficial influence on
professional growth, is critical. Furthermore, investigating customizable classroom techniques
and institutional support systems may help address obstacles and optimize ESL learning settings.
These proposals attempt to connect theoretical insights with practical applications, promoting a
comprehensive and adaptable approach to ESL language training.

Conclusions

In unraveling the fabric of ESL oral competency via the prism of instructors' views, this study
has shown the subtle interplay of cognitive elements driving language learning. The findings
match with and build upon previous ideas, presenting a complex understanding of memory,
attention, individual learning styles, and socio-cultural settings in the development of oral ability.
The dialogue-based examination with 28 ESL teachers not only verifies previous research but
also gives a real-world dimension to the theoretical frameworks. The heterogeneity in classroom
methods, the influence of professional development, and the highlighted issues underline the
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dynamic character of ESL education and the need for continued cooperation, research, and
support to maintain a holistic language learning environment.

Suggestions

As we manage the complexity discovered in this study, options for future research arise.
Investigating the long-term influence of personalised teaching techniques on ESL students' oral
proficiency might reveal insights into sustained language development. Furthermore,
investigating the function of developing technologies in addressing cognitive issues and
personalising training may provide novel techniques for ESL educators. The research emphasises
the necessity of recognising and appreciating the many teaching styles used by educators.
Encouraging collaborative venues for instructors to discuss best practices, together with ongoing
professional development opportunities, can help to build a stronger ESL educational landscape.
Finally, the tapestry of ESL oral proficiency evolves, providing possibilities for inquiry,
reflection, and improvement in the goal of successful language instruction.
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